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ABSTRACT
Multiple Case Studies Using Positive Behavioral Interventions and Supports
by Stacy L. Brouillette
Purpose: The purpose of this replicated multiple case study was to describe practices of
the implementation process of a schoolwide positive behavioral interventions and
supports (PBIS) approach at three purposely selected Washington state middle schools.
Methodology: A descriptive, qualitative, replicated multiple case study approach was
selected for this study. Artifact reviews were conducted and an appropriate data
collection tool was utilized to collect data. Observations of the sites where PBIS was
being implemented were conducted with an appropriate observation tool to gather data.
Interviews were conducted with qualitative questions asked. These data collection
methods were then triangulated to find patterns and trends that could describe the
successful implementation of the PBIS frameworks that might generalize to other
populations or settings.
Findings: Middle schools that successfully implemented PBIS developed 3 to 5
schoolwide rules with staff input and taught them to all students. Ongoing rewards and
incentives supported positive student behaviors, and an electronic discipline system
tracked negative student behaviors and office referrals. Evidence of improving behavior
support systems included using behavior data from the electronic system to help guide
the next steps. Support for the staff included training, professional development, and
financial support.
Conclusions: Middle schools that successfully implement PBIS use a systematic
approach with different levels of interventions for negative student behaviors. PBIS
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should be implemented with strong and consistent leadership and financial support for
incentives and rewards that help to make PBIS successful. Training and collaboration are
essential to keep staff informed and motivated to implement PBIS.
Recommendations: Further research recommendations include (a) implementing PBIS
with other populations, (b) replicating the study with a larger sample of middle schools
that have implemented PBIS and met the same criteria as this study to further validate the
results, (c) replicating this study but identifying staff members by their job positions to
determine the perspective of different levels of staff members, and (d) researching how
middle schools implement PBIS with additional components of relationship building and
education such as restorative justice or character education.

vi

TABLE OF CONTENTS
CHAPTER I: INTRODUCTION ........................................................................................ 1
Every Student Succeeds Education Act of 2015................................................................. 1
Individuals With Disabilities Education Improvement Act of 2004 .................................. 5
Background ......................................................................................................................... 6
Increase of Inappropriate Student Behaviors in Schools .............................................. 6
Impact of Student Behaviors ......................................................................................... 7
Educators’ Reaction to These Behaviors ...................................................................... 8
A Positive Approach to Managing Student Behaviors ............................................... 10
Statement of the Research Problem .................................................................................. 11
Purpose Statement ............................................................................................................. 13
Research Questions ........................................................................................................... 14
Significance of the Problem .............................................................................................. 14
Definitions......................................................................................................................... 16
Theoretical Definitions ............................................................................................... 16
Behavior ................................................................................................................ 16
Consequence ......................................................................................................... 16
Incentive ................................................................................................................ 16
Intervention ........................................................................................................... 16
Multitiered system of support ............................................................................... 16
Positive behavioral interventions and supports..................................................... 16
Positive behavior supports .................................................................................... 16
Response to intervention ....................................................................................... 16
School-wide positive behavior supports ............................................................... 16
Three-tier intervention pyramid ............................................................................ 17
Operational Definitions ............................................................................................... 17
Defiant................................................................................................................... 17
Middle school........................................................................................................ 17
Physical aggression ............................................................................................... 17
Teacher buy-in ...................................................................................................... 17
Wraparound........................................................................................................... 17
Delimitations ..................................................................................................................... 17
Organization of the Study ................................................................................................. 18
CHAPTER II: LITERATURE REVIEW ......................................................................... 19
Corporal Punishment ........................................................................................................ 22
Zero Tolerance .................................................................................................................. 27
Choice Therapy ................................................................................................................. 32
Assertive Discipline .......................................................................................................... 34
Positive Discipline ............................................................................................................ 36
Multitiered System of Support .......................................................................................... 38
Response to Intervention............................................................................................. 38
Positive Behavioral Interventions and Supports ......................................................... 40
Background ........................................................................................................... 41
PBIS model ........................................................................................................... 43
vii

Tier I................................................................................................................ 43
Tier II .............................................................................................................. 45
Tier III ............................................................................................................. 48
PBIS Elements ............................................................................................................ 49
Expectations defined ............................................................................................. 49
Teaching school rules and expectations/behavioral expectations taught .............. 50
Ongoing rewards systems being used ................................................................... 51
Systems for responding to student behavior violations ........................................ 52
Systems for collecting and summarizing discipline referrals ............................... 53
Monitoring and decision-making .......................................................................... 54
Management .......................................................................................................... 54
District-level support ............................................................................................ 55
Summary ........................................................................................................................... 55
CHAPTER III: METHODOLOGY .................................................................................. 57
Overview ........................................................................................................................... 57
Purpose Statement ............................................................................................................. 57
Research Questions ........................................................................................................... 57
Research Design................................................................................................................ 58
Population ......................................................................................................................... 61
Sample............................................................................................................................... 62
Permissions ....................................................................................................................... 65
Instrumentation ................................................................................................................. 66
Observations ............................................................................................................... 67
Interviews .................................................................................................................... 69
Documents and Reports .............................................................................................. 70
Validity and Reliability ............................................................................................... 73
Data Collection ................................................................................................................. 74
Observation Data ........................................................................................................ 75
Interview Data ............................................................................................................. 77
Documents/Reports Review Data ............................................................................... 78
Data Analysis .................................................................................................................... 79
Observation Data ........................................................................................................ 80
Interview Data ............................................................................................................. 80
Documents/Reports Review Data ............................................................................... 81
Triangulation ..................................................................................................................... 81
Limitations ........................................................................................................................ 81
Summary ........................................................................................................................... 82
CHAPTER IV: RESEARCH, DATA COLLECTION, AND FINDINGS....................... 83
Purpose Statement ............................................................................................................. 84
Research Questions ........................................................................................................... 84
Research Methods and Data Collection Procedures ......................................................... 85
Population ......................................................................................................................... 86
Sampling Frame ................................................................................................................ 86
Sample............................................................................................................................... 87
Presentation and Analysis of the Data .............................................................................. 88
viii

Research Question 1 ................................................................................................... 89
School 1 interviews, observations, and document reviews regarding
Research Question 1 ................................................................................. 90
School 2 interviews, observations, and document reviews regarding
Research Question 1 ................................................................................. 91
School 3 interviews, observations, and document reviews regarding
Research Question 1 ................................................................................. 93
Summary of Research Question 1 Findings................................................................ 95
Research Question 2 ................................................................................................... 96
School 1 interviews, observations, and document reviews regarding
Research Question 2 ................................................................................. 97
School 2 interviews, observations, and document reviews regarding
Research Question 2 ................................................................................. 99
School 3 interviews, observations, and document reviews regarding
Research Question 2 ............................................................................... 101
Summary of Research Question 2 Findings.............................................................. 103
Research Question 3 ................................................................................................. 104
School 1 interviews, observations, and document reviews regarding
Research Question 3 ............................................................................... 104
School 2 interviews, observations, and document reviews regarding
Research Question 3 ............................................................................... 106
School 3 interviews, observations, and document reviews regarding
Research Question 3 ............................................................................... 108
Summary of Research Question 3 Findings.............................................................. 110
Research Question 4 ................................................................................................. 111
School 1 interviews, observations, and document reviews regarding
Research Question 4 ............................................................................... 112
School 2 interviews, observations, and document reviews regarding
Research Question 4 ............................................................................... 115
School 3 interviews, observations, and document reviews regarding
Research Question 4 ............................................................................... 116
Summary of Research Question 4 Findings.............................................................. 118
Research Question 5 ................................................................................................. 119
School 1 interviews, observations, and document reviews regarding
Research Question 5 ............................................................................... 120
School 2 interviews, observations, and document reviews regarding
Research Question 5 ............................................................................... 122
School 3 interviews, observations, and document reviews regarding
Research Question 5 ............................................................................... 124
Summary of Research Question 5 Findings.............................................................. 126
Research Question 6 ................................................................................................. 128
School 1 interviews, observations, and document reviews regarding
Research Question 6 ............................................................................... 128
School 2 interviews, observations, and document reviews regarding
Research Question 6 ............................................................................... 130

ix

School 3 interviews, observations, and document reviews regarding
Research Question 6 ............................................................................... 131
Summary of Research Question 6 Findings.............................................................. 133
Research Question 7 ................................................................................................. 134
School 1 interviews, observations, and document reviews regarding
Research Question 7 ............................................................................... 134
School 2 interviews, observations, and document reviews regarding
Research Question 7 ............................................................................... 136
School 3 interviews, observations, and document reviews regarding
Research Question 7 ............................................................................... 137
Summary of Research Question 7 Findings.............................................................. 139
Summary ......................................................................................................................... 140
CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS ........... 142
Purpose Statement and Research Questions ................................................................... 142
Research Methods and Data Collection Procedures ....................................................... 143
Population ....................................................................................................................... 144
Sampling Frame .............................................................................................................. 144
Sample............................................................................................................................. 144
Major Findings ................................................................................................................ 145
Research Question 1 ................................................................................................. 145
Research Question 2 ................................................................................................. 146
Research Question 3 ................................................................................................. 147
Research Question 4 ................................................................................................. 147
Research Question 5 ................................................................................................. 148
Research Question 6 ................................................................................................. 149
Research Question 7 ................................................................................................. 150
Unexpected Findings ...................................................................................................... 150
Conclusions ..................................................................................................................... 151
Conclusion 1: The Systematic Approach Included Different Levels of
Interventions ................................................................................................. 151
Conclusion 2: Consistent Leadership and Support Is Imperative for Success.......... 151
Conclusion 3: Collaboration Is Essential for Staff Members’ Investment ............... 152
Conclusion 4: PBIS Should Be Embedded in All Areas of the School .................... 152
Conclusion 5: PBIS Should Be Implemented With Support .................................... 153
Implications for Action ................................................................................................... 153
Implication for Action 1: Strong Leadership ............................................................ 153
Implication for Action 2: Continue Regular Training and Professional
Development ................................................................................................. 154
Implication for Action 3: Staff Needs a Voice in the PBIS Approach ..................... 154
Implication for Action 4: Focus on Staff-Student Relationships .............................. 154
Implication for Action 5: Increased Academic Learning Time ................................ 154
Recommendations for Further Research ......................................................................... 155
Concluding Remarks and Reflections ............................................................................. 155

x

REFERENCES ............................................................................................................... 158
APPENDICES ................................................................................................................ 178

xi

LIST OF TABLES
Table 1. Washington State Middle Schools 1, 2, and 3 and Their Characteristics ........... 60
Table 2. Research Questions, Observation Prompts, and Relevant Literature
Alignment ............................................................................................................. 69
Table 3. Research Questions, Interview Questions, and Relevant Literature
Alignment ............................................................................................................. 71
Table 4. Research Questions, Documents and Reports, and Relevant Literature
Alignment ............................................................................................................. 72
Table 5. Participants in the Study ..................................................................................... 88
Table 6. School 1: Means for Defining and Teaching School Rules ................................ 90
Table 7. School 2: Means for Defining and Teaching School Rules ................................ 92
Table 8. School 3: Means for Defining and Teaching School Rules ................................ 94
Table 9. Comparative Findings: Defining and Teaching School Rules............................ 96
Table 10. School 1: Ongoing Rewards Systems ............................................................... 98
Table 11. School 2: Ongoing Rewards Systems ............................................................... 99
Table 12. School 1: Ongoing Rewards Systems ............................................................. 101
Table 13. Comparative Findings: Ongoing Rewards Systems for Students Who
Follow the School Rules and Behavioral Expectations ...................................... 103
Table 14. School 1: Systems for Reporting Office-Managed Behavior Violations ....... 105
Table 15. School 2: Systems for Reporting Office-Managed Behavior Violations ....... 107
Table 16. School 3: Systems for Reporting Office-Managed Behavior Violations ....... 109
Table 17. Comparative Findings: System for Documenting and Reporting OfficeManaged Behavior Violations ............................................................................ 111
Table 18. School 1: System for Collecting and Summarizing Discipline Referrals ....... 113
Table 19. School 2: System for Collecting and Summarizing Discipline Referrals ....... 115
Table 20. School 3: System for Collecting and Summarizing Discipline Referrals ....... 117

xii

Table 21. Comparative Findings: System for Collecting and Summarizing
Discipline Referrals ............................................................................................ 119
Table 22. School 1: Evidence of Improving Behavior Systems ..................................... 121
Table 23. School 2: Evidence of Improving Behavior Systems ..................................... 123
Table 24. School 3: Evidence of Improving Behavior Systems ..................................... 125
Table 25. Comparative Findings: Evidence of Improving Behavior Systems................ 127
Table 26. School 1: Budget Money Allocated for Building and Maintaining
Schoolwide Behavioral Support ......................................................................... 129
Table 27. School 2: Budget Money Allocated for Building and Maintaining
Schoolwide Behavioral Support ......................................................................... 130
Table 28. School 3: Budget Money Allocated for Building and Maintaining
Schoolwide Behavioral Support ......................................................................... 131
Table 29. Comparative Findings: Budget Money Allocated for Building and
Maintaining Schoolwide Behavioral Support ..................................................... 133
Table 30. School 1: District Means of Providing Support for PBIS ............................... 135
Table 31. School 2: District Means of Providing Support for PBIS ............................... 136
Table 32. School 3: District Means of Providing Support for PBIS ............................... 138
Table 33. Comparative Findings: District Means of Providing Support for PBIS ......... 139

xiii

CHAPTER I: INTRODUCTION
Schools today experience high pressures and demands to perform from national
mandates such as the Every Student Succeeds Act of 2015 (ESSA; GovTrack.us, n.d.-a)
and the Individuals with Disabilities Education Improvement Act (IDEiA) of 2004.
High-stakes legislation demands public schools to show improvement and
accommodations for student performance over time. Although the laws are wellintended, schools have a difficult time producing adequate data in compliance with this
legislation due to other issues within the schools, such as classroom management and
discipline. These issues contribute to a need for a management method that might better
control discipline and allow for better compliance to these legislative demands.
Discipline issues continue to be addressed in schools today. Disruptive behaviors
in the classroom setting often interfere with effective teaching and learning and students
sometimes not meeting mastery of instruction (Tracy, 2013). Schools have tried many
approaches and methods with varying levels of failures and successes. Schools are
looking for an approach in which multiple goals of managing the discipline and
improving academic success can be met.
Every Student Succeeds Education Act of 2015
In 1965, the Elementary and Secondary Education Act (ESEA) was originally put
into legislation. ESEA was reauthorized in 2001 as the No Child Left Behind Act
([NCLB], 2002), and then again reauthorized in 2015 as the ESSA. ESSA requires that
students be accountable to reach high standards in academic areas so they may be
competitive with students from other countries in the global economy when they
complete their schooling. It also requires that teachers and schools be held accountable
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for meeting the learning standards through the use of annual statewide tests. The
mandated requirements create pressure and stress on the educational system to meet the
adequate yearly progress (AYP) of the school’s assessment goals. With the high
demands for benchmark testing, other issues in the educational setting (such as
discipline) receive less time for managing (Emmer & Stough, 2001). These other less
addressed issues, such as discipline, may cause teachers and students alike to overreact in
an attempt to manage a resolution while trying to maintain increased time on academic
topics. With this added pressure, accountability is paramount. Teachers and
administration alike are held responsible for the learning that occurs within their schools.
Noguera (1995) said, “Concerns about violence have even surpassed academic
achievement-traditionally the most persistent theme in the nation’s education agenda” (p.
189). Cornell (2015) stated that schools have shifted their discipline actions toward zerotolerance policies that do not address high academic performance, but rather inhibit it
through suspensions, which often result in higher dropout rates. According to Martens
and Meller (1990), with the lack of time allocated to discipline in school settings, student
behaviors are dealt with in a more ineffective manner and may result in poor attendance,
poor work behavior, and negative interactions with peers. Issues of violence and
negative student behaviors emerge when students do not engage in learning but other offtask behaviors (N. K. Bowen & Bowen, 1999), and then those behaviors must be
addressed, which takes time from teaching and learning. The discipline process involved
at this step takes valuable time to manage because the time has been allotted for academic
achievement and learning rather than behavior intervention. Teachers and students alike
experience high pressure and accountability to produce exemplary scores in high-stakes
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assessments. This high stress creates an environment of demand for meeting state
expectations and high test scores.
Noguera (1995) reported that concerns about negative student behaviors and
violence lead to the “highest priority for reform and intervention” (p. 189), even above
academic achievement. Oswald, Safran, and Johanson (2005) contended that schoolwide
safety for students and adults alike is a national concern. Schools have pressure to
acknowledge and address these issues. Cornell (2015) maintained that zero-tolerance
philosophies adopted by many schools fail to improve school safety. Whisman and
Hammer (2014) affirmed that there is a link between school discipline practices and
lower academic achievement, stating that student performance is further hindered when
the student is removed from the learning environment for disciplinary reasons.
With increased requirements for instructional time needed to help students reach
benchmark scores on assessments, less time is spent on proactively dealing with
inappropriate student behaviors (Colvin, 2010; Noguera, 1995; Shores, 2009). Teachers
and administrators often deal with discipline issues with students on a daily basis. This
takes time from instruction and learning. This can often cause an increase in negative
behaviors due to the way the behaviors are handled, rather than promoting positive
behavior programs that might decrease inappropriate student behavior (Oswald et al.,
2005; Skiba & Peterson, 1999). Whisman and Hammer (2014) recommended a positive
discipline approach implemented early to intervene both behaviorally and academically
for students’ growth and success.
A study cited by Putnam, Horner, and Algozzine (2013) reported that
kindergartners who do not have adequate literacy skills for their grade level in school
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have a direct correlation with negative achievements and behaviors. Additionally, in high
schools, those students who had more office discipline referrals (ODRs) had a negative
correlation with grades. The report stated that more time provided for instruction is
highly correlated with student achievement, and student engagement is correlated to
improved academic achievement. This infers that teachers should be spending their time
on instruction and not on student behaviors, which negatively impact student
achievement. Whisman and Hammer (2014) made similar statements in their research,
saying “the level of disciplinary involvement also has a strong negative relationship with
the ability of students to achieve at grade level or graduate from high school” (p. 2).
Oswald et al. (2005) maintained, “Effective management of disruptive behaviors
in schools is a national concern” (p. 265). The authors studied whether PBIS could
improve some of students’ problematic behaviors. The research of Ross (2010) reveals
that maintaining safe and orderly areas in schools can be done with readily available and
cost-effective materials that might be used in a PBIS implementation (Ross, 2010). Sun
and Shek (2012) found that teachers perceive negative student behaviors upset teaching
and learning, which then required intervention from teachers. However, effective
management of student behaviors takes time that should otherwise be used for engaging
students in learning. The loss of this instructional time can jeopardize student
achievement and the reach for high standards in annual state testing. Jez and Wassmer
(2011) concluded in their study “more time allotted for instruction results in higher
academic achievement” (p. 24). However, Collins et al. (2015) cited multiple studies that
describe disruptive behaviors and how they impact teacher effectiveness and student
learning (p. 204).
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Noguera (1995) noted in his research that it may not be possible to expect that
schools be free of violence. Schools may try to accommodate managing student
behaviors with harsh punishments and consequences rather than proactively handling the
behaviors. Some of the disruptive or negative behaviors that schools must deal with
today have caused schools to implement rigid policies such as the zero-tolerance policies
that virtually guarantee that a student will be removed from the educational setting, and
lead such incidents to be handled by law enforcement authorities rather than school
administrators and educators. Skiba and Peterson (1999) inferred that incidents that fall
under the zero-tolerance umbrella will continue to multiply. Schools today must find out
the best way to handle these issues of escalating inappropriate behaviors and still reach
their academic goals of higher assessment scores.
Individuals With Disabilities Education Improvement Act of 2004
The Individuals with Disabilities Education Act (IDEA) was reauthorized in 1997
and again in 2004 as the IDEiA. It mandated that children with disabilities receive
services while also governing how those services must be provided (IDEA, n.d.). It was
originally introduced into legislation in 1975 as the Education for All Handicapped
Children to ensure a free and appropriate public education to all children (GovTrack.us,
n.d.-b).
One of the requirements of IDEA is for schools to consider the use of positive
behavioral interventions and supports (PBIS) when planning the education of a student
with disabilities (Assistance to States for the Education of Children With Disabilities,
2006). Because of the discipline issues in schools today and the research on positive

5

behavior supports in schools in recent years, many schools have begun implementing
PBIS as whole-school interventions.
PBIS is a “multitiered framework differentiating interventions and intensity based
on student needs and data; and is applicable across all education settings” (Jolivette,
Swoszowski, & Ennis, 2013, p. 1). Additionally, Jolivette et al. (2013) maintained that
PBIS can be used as a method of prevention. Research has shown that the
implementation of punishment without positive strategies is ineffective (PBIS, n.d.).
Schools can implement PBIS and proactively manage student behaviors by teaching
social and behavioral expectations to students rather than reacting to student
misbehaviors (PBIS, n.d.).
Background
Increase of Inappropriate Student Behaviors in Schools
Martella, Nelson, & Marchand-Martella (2003) stated, “Student behavior is one of
the most critical concerns in schools today. We are faced with misbehavior in our
schools on a daily basis and need effective methods of preventing and responding to
misbehavior” (p. 25). Discipline and the impact it has in school settings has long been an
issue in public schools. In the past 25 years, in an attempt to deal with extreme discipline
incidents, schools have implemented zero-tolerance and other policies to handle these
discipline incidents with a strict process designed to stop the increase of those incidents
(Kang-Brown, Trone, Fratello, & Daftary-Kapur, 2013). The Kang-Brown et al. (2013)
policy brief showed findings that these strict policies have no benefit or adverse effect.
Kang-Brown et al. (2013) further stated that these zero-tolerance policies do not promote
safety but may have lifelong negative effect for those students affected. Educators who
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have to deal with those discipline problems today report spending more time on
discipline than in previous years (Scott & Barrett, 2004). Fabelo et al. (2011) described a
Texas study that took place in the second largest public school system and was called
Breaking Schools’ Rules: A Statewide Study of How Discipline Relates to Students’
Success and Juvenile Justice Involvement. The study reported almost 60% of over
1,000,000 middle schoolers in Texas had received at least one disciplinary action. This
time spent on discipline often comes at the expense of using available learning and
teaching time, because that is when staff and students are present to address the
behaviors. Student learning becomes more difficult if time is spent on discipline-related
issues rather than on learning (Miles & Stipek, 2006). Traditional discipline has been
used in the past to deal with inappropriate student behaviors, but the focus was largely on
punitive consequences for the student behaviors rather than corrective or preventive
(Colvin, 2010; Cornell, 2015; Noguera, 1995; Oswald et al., 2005; Shores, 2009).
Peterson and O’Connor (2014) reported that 19 states continue to use corporal
punishment as a disciplinary option. Peterson and O’Connor added that many of the
traditional punishments of corporal punishment, demotion, in-school suspension,
suspension, expulsion, Saturday school, and lowering course grades have been heavily
researched but found to be not effective at changing student behavior. Because these
consequences have no evidence base of effectiveness, other forms of discipline must be
reviewed and implemented for positive results.
Impact of Student Behaviors
Both teachers and students alike are impacted when discipline takes up the time
allotted for teaching and learning (Bliese, 2013; Campbell, 2009). Learning is difficult
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when discipline problems occur in the educational environment. There are many reasons
that students interfere with the learning environment, from simple noncompliance to
extreme physical threats or acting out because of other issues that impact learning, like
learning problems or lack of classroom management (Witwer, 2013). Even family
characteristics, such as conflict, depression, poverty, abuse, and even lower educational
levels, can foreshadow student behavior problems in the classroom (J. Bowen, Jenson, &
Clark, 2004).
Educators’ Reaction to These Behaviors
Educators have always had to manage discipline, and most say that good
discipline is needed for a school to flourish (Public Agenda, 2004). However, most
teachers admit that teaching would “be more effective if they didn’t have to spend so
much time dealing with disruptive students” (Public Agenda, 2004, p. 2).
With the requirements of authorized mandates and high-stakes testing, schools are
experiencing higher expectations and demands placed on them. Budgets and resources
are decreasing, also putting pressure on school systems to perform without the necessary
support to be successful. Higher expectations with fewer resources to attain those
expectations can create difficult conditions, including lack of time, that lead to managing
behaviors in a punitive and negative manner for swiftness rather than a proactive and
positive manner that may take valuable minutes from the instructional time available in
the classroom. This can inhibit the creation of a positive educational culture (Skiba &
Peterson, 1999, 2000). Conroy, Sutherland, Snyder, Al-Hendawi, and Vo (2009) stated,
“Creating a positive and engaging classroom atmosphere is one of the most powerful
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tools a teacher can use to encourage children’s learning and prevent problems from
occurring” (p. 18).
ESSA (2015) calls for administrators and teachers to be accountable for the
production of high test scores by students within their schools. Because of this, discipline
may not take priority in the educational environment (Kang-Brown et al., 2013; Noguera,
1995). However, research shows that effective behavior management will improve the
learning of the students (Putnam et al., 2013; Irwin, Tobin, Sprague, Sugai, & Vincent,
2004).
The IDEA, reauthorized in 1997 and then again in 2004, called for behavioral
needs of students to be addressed through PBIS. Although Congress did not spell out
specifics in the act, it laid out guidelines to be followed to improve educational results.
Those guidelines recommend PBIS for students, which can be organized in a response to
intervention model for behavior (which includes a PBIS approach) consisting of at least
three different levels of intervention, depending on student need at the school (Shores,
2009).
There is a national call for educators to meet students’ needs at all levels within
the educational setting via the national mandates currently in effect (IDEA, 1997; NCLB
2002). Educators are often expected to implement response to intervention or schoolwide
positive behavior support approaches within their schools and/or classrooms because of
these laws. Educators are required to develop individual plans for students so they might
experience academic and behavioral success (Hemmerling, 2012). This brings a
commitment of time and consistency that many educators do not have. Schools must
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meet the challenge of educating students whose needs in academic and behavioral areas
vary widely (Crone, Hawken, & Horner, 2010).
A Positive Approach to Managing Student Behaviors
The term positive behavioral interventions and supports (PBIS) is used
interchangeably in the literature with positive behavior supports (PBS), school-wide
positive behavior supports (SWPBS), or schoolwide positive behavioral interventions and
supports (SWPBIS). The change in terminology has evolved throughout the years that
PBIS has been around, but each of the terms refers to the same approach. For purposes
of this research, the term PBIS was used. These terms and approaches have evolved
through the multitiered system of support (MTSS), which may also be referred to in this
work.
PBIS is not a program or a curriculum but a carefully laid framework upon which
three components are laid: (a) it is evidence-based (uses at least a three-tiered
intervention process to address individual student need that includes varying
perspectives, collecting data, and providing/receiving high-quality services), (b) it
rewards positive behaviors (and prevents negative behaviors), and (c) it is data driven
(uses data to determine next steps; PBIS, n.d.).
The implementation of a PBIS approach requires that teachers spend time on
proactive and direct instruction for expected behaviors in their classrooms, thus helping
to lower the incidents of inappropriate student behaviors (Algozzine, Daunic, & Smith,
2010). PBIS is a systematic, research-based approach to improve appropriate student
behaviors in the school setting while decreasing negative student behaviors.
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A PBIS approach can change the culture of a school. In a study by Tripp (2011)
where PBIS was implemented in high-poverty schools, it was determined that students
who had fewer than two ODRs were at or above the proficient level in state exams.
Educators in the study agreed that PBIS created a positive school culture for both
students and adults. The educators noted that PBIS promoted a sense of belonging and
safety. Even with these positive results, it is important to consider that time and effort are
required to work as a team collaboratively to experience such an environment.
With a change in approach, a comprehensive schoolwide plan might offer a
proactive method of dealing with discipline and behavior so the whole process requires
far fewer hours and effort than with the current traditional model of discipline in schools,
which then results in fewer ODRs (Colvin, 2010; Irwin et al., 2004; Scott & Barrett,
2004). Fewer discipline issues mean more time in the classrooms, and thus, more
learning and higher student achievement.
A PBIS approach offers schools a way to manage the student behaviors in an
efficient, streamlined process that utilizes a framework within which every school
member can operate. These case studies offer the opportunity to compare and describe
the successful PBIS approaches of three Washington state middle schools and glean
much-needed information that can assist other middle schools in their implementations.
Statement of the Research Problem
With the introduction of response to intervention (RTI) in NCLB (2002) as well
as the introduction of PBIS in the reauthorization of IDEA in 1997, educators across the
country have been tasked with meeting students’ academic and behavioral needs. Both
RTI and PBIS are systematic approaches that are early intervention models to dealing
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with academic and behavioral needs of students (PBIS, n.d.). The instruction and
intervention in these models are research-based programs with problem-solving and datadriven information that is used to continually guide students along the correct path,
keeping academic time on task instead of dealing with academic or behavioral problems
within the setting (RTI Action Network, n.d.). Congress recognized the potential for
PBIS to improve education results (PBIS, n.d.) and mentioned it in the reauthorized
IDEA (1997).
Discipline issues continue to be addressed in schools today. Disruptive behaviors
in the classroom setting often interfere with effective teaching and learning and students
sometimes not meeting mastery of instruction (Tracy, 2013). A system-wide method of
dealing with these issues can be put in place with proactive and preventative methods and
strategies for educators and students alike (Shores, 2009). PBIS approaches offer
structures within the approaches so handling of discipline remains positive and consistent
(Spencer, 2015).
Implementing PBIS approaches in schools decreases negative focus on
inappropriate behaviors and helps to create a safer environment (Tripp, 2011). With
public schools being under pressure to meet higher test scores year after year (Myers,
2019), more time needs to be spent on instruction rather than discipline. PBIS
implementations have the potential to offer that time through the effective
implementation of preventative programs (Dunlap, Goodman, McEvoy, & Paris, 2010).
The state guide also asserts, “Using classroom PBIS will increase time available for
teaching” (p. 44).
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Schools may find it difficult to implement such a framework when they are
pressured by high-stakes testing and other mandates, including the NCLB (2002) and
IDEA (1997). With increased pressures to perform academically, schools may find little
time to deal with negative student behaviors.
Although PBIS dates all the way back to the IDEA 1997 legislation, there is no
requirement on how schools must address the components of PBIS (PBIS, n.d.). Schools
are at liberty to choose how they want to consider the necessary components of behavior
supports within their own school’s frameworks. Because of the latitude of the law,
schools may choose how much or what to implement in their approaches to behavior and
discipline. However, discipline interventions are easier to manage when a schoolwide
positive approach is utilized (Algozzine et al., 2010; J. Bowen et al., 2004).
Many studies have been conducted and expanded at the elementary level (Bliese,
2013; Tracy, 2013; Witwer, 2013), but research is needed at the secondary level (Putnam
et al., 2013). There is a gap in the research that describes successful PBIS
implementations at the secondary level. More research is needed to describe the best
practices that are being utilized in highly successful PBIS middle schools to help other
schools develop effective approaches to implementation. Therefore, this study was
designed to replicate the Witwer (2013) study but at the middle school level.
Purpose Statement
The purpose of this replicated multiple case study was to describe practices of the
implementation process of a schoolwide positive behavioral interventions and supports
(PBIS) approach at three purposely selected Washington state middle schools.
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Research Questions
The following research questions guided this study.
1. How are school rules/expectations defined and taught?
2. What kind of ongoing reward system has been established for students who follow the
school rules and behavioral expectations?
3. What system is in place for documenting and reporting office-managed student
behavior violations?
4. What system exists for collecting and summarizing discipline referrals?
5. What priority is given to improving behavior support systems?
6. How is school budget money allocated for building and maintaining schoolwide
behavioral support?
7. What support is provided for PBIS by the district?
Significance of the Problem
This study describes practices of the three Washington state middle schools and
how they implement a PBIS framework at the middle school level. The information
presented in this study will assist school administrators in addressing and attending to
those issues within their organizations so PBIS might be more easily implemented at
those schools. Horner, Sugai, and Anderson (2010) called for more research to assess
PBIS sustainability for implementation and outcomes. This study may help to address
PBIS implementation by describing and comparing such practices at the middle school
level.
Although the scope of this study is middle schools implementing PBIS, educators
at every level may find significance in the study. PBIS is a system-wide change for an
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organization, and both teachers and administrators will find relevance to their positions in
the educational workplace as it is a continuum of support across the school setting in
which all school personnel are involved (Office of Special Education Programs [OSEP]
Technical Assistance Center on Positive Behavioral Interventions and Supports, n.d.).
School districts may find this information helpful in planning PBIS training programs for
teachers and administrators as the researcher attempts to describe effective PBIS
implementation practices currently working in middle schools. Educational school
districts (ESDs) may find the results helpful in supporting schools with the guidance and
training necessary in implementing the various stages of PBIS.
The IDEA of 1997 and its reauthorization in 2004 provide for a continued move
toward PBIS approaches within public school settings with a focus of reducing
inappropriate student behaviors by increasing focus on desirable student behaviors.
Much of the current research thus far has focused on the implementation and fidelity of
those PBIS approaches, including providing tiered instruction to all students depending
on their needs. There has been vast research on PBIS implementation at the elementary
school level but little in secondary schools. This study will offer administrators and
teachers information to address the issue of how to implement successful PBIS
approaches in each PBIS area with fidelity at the middle school level to create a better
educational learning environment.
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Definitions
This section provides definitions of all terms that are relevant to the study.
Theoretical Definitions
Behavior. The manner of conducting oneself; the response of an individual to his
or her environment (“Behavior,” n.d.).
Consequence. Something that happens as a result of a particular action or set of
conditions (“Consequence,” n.d.).
Incentive (relating to PBIS). A thing that motivates or encourages one to do
something (“Incentive,” n.d.).
Intervention (relating to PBIS). Becoming involved to have influence on what
happens. Interventions are designed to address academic and behavioral problems
(“Intervention,” n.d.; Shores, 2009).
Multitiered system of support (MTSS). A framework that allows for specific
interventions regarding expectations for academics or behavior for all students.
Positive behavioral interventions and supports (PBIS). Methods used to
identify and support desired behaviors in the school setting (IDEA, n.d.).
Positive behavior supports (PBS). A variation of PBIS.
Response to intervention (RTI). Screening, progress monitoring, assessment,
and intervention for all students (Hemmerling, 2012).
School-wide positive behavior supports (SWPBS). School-wide positive
behavior support is defined as a systems approach for establishing the social culture and
individualized behavior supports needed for a school to be safe and effective in its
learning environment for all students (Sugai & Horner, 2009a).
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Three-tier intervention pyramid. A system that provides a three-level
continuum for behavior support. Level 1 is the primary level for all students. Level 2 is
the secondary prevention that offers extra support. Level 3 is called the tertiary level and
requires the most intensive interventions (Shores, 2009).
Operational Definitions
Defiant. Refusing to obey someone or something, such as rules (“Defiant,” n.d.).
Middle school. A school intermediate between an elementary school and a high
school, typically for children in the sixth, seventh, and eighth grades (“Middle school,”
n.d.).
Physical aggression. “Physical aggression is behavior causing or threatening
physical harm towards others. It includes hitting, kicking, biting, using weapons, and
breaking toys or other possessions” (Kaye & Erdley, 2013, para. 1).
Teacher buy-in (relating to PBIS). Teacher ownership of the approach;
participation, support (Singer, 2005).
Wraparound. A philosophy of care with defined planning process used to build
constructive relationships and support networks among students and their families (PBIS,
n.d.).
Delimitations
This study is delimited to three Western Washington middle schools that have
implemented PBIS for more than a year. These middle schools serve students in Grades
6-8 and are located in the Western Washington region of the state.
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Organization of the Study
The remainder of the study is organized into four chapters, a bibliography, and
appendices. Chapter II presents a review of literature of the history and theory of
discipline through U.S. history, PBIS, elements of a PBIS approach, an exploration of
what practices are being used in secondary schools implementing PBIS, and guiding
principles of an effective PBIS implementation. Chapter III explains the research design
and methodology of the case studies. The chapter also includes an explanation of the
population, sample, and data-gathering procedures as well as the procedures used to
analyze the data collected for this study. Chapter IV presents, analyzes, and provides a
discussion of the findings of implementing a PBIS framework via observations,
document reviews, and interviews. Chapter V contains the summary, findings,
conclusions, and recommendations for actions and further research regarding PBIS.
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CHAPTER II: LITERATURE REVIEW
Chapter II provides a review of literature on the historical discipline practices in
U.S. public schools. The literature review begins with the history of corporal punishment
and analyzes zero tolerance. The literature review evaluates and focuses on other
practices that have been tried, including choice therapy, assertive discipline, and positive
discipline. The review of literature evaluates multitiered systems of support, including
response to intervention (RTI) and positive behavioral interventions and supports (PBIS).
Finally, the review of literature provides a theoretical framework from which to
understand how PBIS elements might be used as a preventive discipline measure.
According to Anderson and Kincaid (2005), “School discipline is a growing
concern in the United States” (p. 49). While schools today experience high pressures and
demands from mandates such as the Every Student Succeeds Act of 2015 (ESSA) and the
Individuals with Disabilities Education Improvement Act (IDEiA) of 2004, they are also
becoming more limited on resources, funding, and personnel. Levenson (2012) stated
that funding for education is declining and “public schools can no longer rely on
strategies of the past” (p. 1). With limited resources available for use, school personnel
react more severely when dealing with behavior problems (Skiba & Peterson, 1999,
2000). Over the last few decades, in an attempt to deal with extreme discipline incidents,
schools have implemented policies to handle these discipline incidents with a strict
process designed to stop the increase of those incidents (Kang-Brown et al., 2013). The
Kang-Brown et al. (2013) brief found that these strict policies have no benefit but
significant adverse effects. Anderson and Kincaid (2005) asserted that students act out
more in reaction to harsh consequences rather than ceasing their behaviors.
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Teachers face many challenges in schools today, including students who exhibit
problem behavior (Martin, 2013). Schools estimate “hundreds of instructional hours . . .
are lost yearly . . . dealing with behavioral problems” (Shores, 2009, p. 7).
Public Agenda (2004) found that 77% of teachers admitted “their teaching would be a lot
more effective if they didn’t have to spend so much time dealing with disruptive
behaviors” (p. 2). In a time when educational funding is low and academic pressures are
at an all-time high, a method or system is needed to manage the discipline and behavior
problems that occur in public schools.
Discipline throughout the history of public education has come through many
different phases. Corporal punishment has been an accepted, and even valued, practice
and has been used within the field of education for hundreds of years (Middleton, 2008).
Teachers and principals alike have been allowed to administer punitive discipline to
students as an accepted facet of the job without repercussion. Although still allowed in
many of the United States, corporal punishment is being phased out as a method for
dealing with inappropriate student behaviors.
Zero-tolerance legislation and practice has largely molded discipline within our
public schools as well. A zero-tolerance policy is a policy that requires school authorities
to deliver specific and consistent harsh punishment when students break certain rules,
regardless of circumstances (Gjelten, 2015). Although all public schools are covered
under the same federal laws, the manner of application of the zero-tolerance policies
varies greatly from one school to the next (Skiba & Sprague, 2011). This can mean
students at one school can be disciplined more harshly than students at another school for
the same offense. Current research is also showing that these strict policies are not
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effective and may actually be detrimental to our students, encouraging behavior that may
put those students on the streets, which then increases the probability of their antisocial
behaviors and tendencies to skirt the policies and laws of the world in which they live
(Skiba & Peterson, 1999).
Because harsh punishments are also handed out for lesser infractions such as
disrespect, disobedience, truancy, and tardiness, trends emphasizing classroom
management, teacher training, and positive approaches emerged (Driscoll & Geier,
2018). Programs arose by which teachers could impact their situations utilizing
counseling techniques or strict management programs for discipline, such as assertive
discipline. Other programs were created and emphasized student accountability and
responsibility, such as positive discipline or love and logic. All of these programs
worked on a positive approach rather than the negative approaches of corporal
punishment or zero-tolerance policies.
Schoolwide positive behavioral interventions and supports (SWPBIS) is one
framework with which to manage discipline and behavior problems in public schools.
Also interchangeably called PBIS, it was first introduced into legislation in the amended
federal bill called the Individuals with Disabilities Education Act (IDEA), and school
districts have been required to address PBIS when handling issues of students who have
special needs. Currently, the trend has expanded into schoolwide programs in an attempt
to manage common foundations for all students, not just those with special needs. This
allows all students the same consideration of learning appropriate behaviors and basic
expectations before requiring that knowledge within the school setting. This can help to
decrease inappropriate behaviors and lessen the incidents of discipline. With a large
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body of literature and research on PBIS, public schools continue to work on how to
implement the different factors that are required in order for the PBIS frameworks to be
successful. Although there are no strict or rigid rules, there are guidelines and
frameworks for developing a system that might work for each school. When viewing the
frameworks upon which PBIS is built, there are seven areas of consideration. Those
seven areas are the following:
• Expectations defined
• Behavioral expectations taught
• On-going system for rewarding behavioral expectations
• System for responding to behavioral violations
• Monitoring and decision-making
• Management
• District-level support. (School-Wide Evaluation Tool, 2005, pp. 3-4)
These seven areas, if considered and implemented appropriately, may contribute to the
success of the students within the PBIS frameworks.
Corporal Punishment
Corporal punishment has been used in education since the early years of medieval
times during the 1000s through the 1500s (Parsons, 2014). Corporal punishment is
defined as “any punishment in which physical force is intended to cause some degree of
pain or discomfort and all other acts leading to insult, humiliation, physical and mental
injury, and even death” (UNICEF, n.d.). It was an accepted practice for years without
being challenged or changed, even being used as late as the 20th century, when whipping,
spanking, and slapping were all within the realms of acceptable and beneficial discipline
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(USLegal, n.d.). In fact, corporal punishment was “a valued part of the educational
process” and “a practice largely accepted by the teaching establishment” (Middleton,
2008, p. 253).
Although it was viewed as necessary and was well used within the field of
education, the dependence on corporal punishment eventually caused some questions on
its extensive use. Although the use of corporal punishment was viewed as an “essential”
component of education to some, others believed that corporal punishment needed to be
“properly channeled” (Parsons, 2014, p. 10). Garrison (2007) noted that corporal
punishment has been in use since colonial times, and schools had the right to use corporal
punishment because of “parens patriae” (para. 116). The common law doctrine, or parens
patriae, states that it is “the power of the state to act as guardian for those who are unable
to care for themselves, such as children or disabled individuals” (Legal Information
Institute, n.d.), and gives schools the authority to act on behalf of children, either the
individual child misbehaving or the other children whose educations were being
interrupted.
The continued use of corporal punishment as an accepted method of discipline in
schools has resulted in legislation for use within those educational institutions. Although
there is no federal legislation regarding corporal punishment, there is a Supreme Court
ruling from 1977 in the case of Ingraham v. Wright. This court case alleged that schools
were using corporal punishment that was categorized as ‘cruel and unusual’ by the
students and parents, infringing upon students’ constitutional rights to due process.
However, the Supreme Court upheld the clause in the Eighth Amendment that prohibiting
“cruel and unusual punishments” did not apply to school students but only to convicted
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criminals. It also upheld that teachers could punish children without parental permission.
Schools could spank or paddle students lawfully, and that decision remains in effect
today.
Although most states have banned corporal punishment in the educational system,
19 states within the United States still allow corporal punishment in schools today
(Corpun, 2020). The three states that have the most widespread use of corporal
punishment include Alabama, Arkansas, and Mississippi (Corpun, 2020). Other states
that allow corporal punishment include Arizona, Colorado, Florida, Georgia, Idaho,
Indiana, Kansas, Kentucky, Louisiana, Missouri, North Carolina, Oklahoma, South
Carolina, Tennessee, Texas, and Wyoming (Corpun, 2020).
According to Farmer (2009), “Educators may use force under limited
circumstances to ensure a safe environment for their students” (p. 15), and 19 of the
United States continue to allow this method of discipline. The majority of instances
occur in the southeastern states where spanking, paddling, or swatting happens hundreds
of thousands of times a year (Corpun, 2020; Dupper & Dingus, 2008; Wasserman, 2011).
Students who experience corporal punishment experience lower performance in
areas of academic achievement and social competence (Dupper & Dingus, 2008; Rollins,
2012; Scaggs, 2011). The social bonds students have with their peers and teachers within
school show a negative correlation to any formal discipline that they receive while in
school (Scaggs, 2011). Lane (2011) and Priester (2015) also found that students with
repeated formal traditional and exclusionary school discipline have poor academic
achievement. Middleton (2008) related from personal interviews that some students
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experience long-lasting hatred for “being subjected to an act of severe, and at the time
inexplicable, corporal punishment” (p. 271).
Despite the link of academic achievement and social connections to the common
use of corporal punishment, corporal punishment still is allowed to be used as a
punishment within many schools in the United States today. President George Bush
passed the No Child Left Behind Act ([NCLB], 2002), which included a provision called
the Paul D. Coverdell Teacher Protection Act of 2001 (U.S. Department of Education,
n.d.). This act states that teachers and principals who follow the rules cannot be subject
to liability for many instances, including the administration of corporal punishment.
Furthermore, it states that teachers cannot be subject to harm or injury that others have
inflicted, but only their “fair share.”
Although corporal punishment is generally not a preferred method of discipline
for most of the United States, there is a trend to research, find, and utilize methods other
than physical discipline or force because there is a body of evidence that suggests that
this type of discipline is not effective for children (Committee on Psychosocial Aspects
of Child and Family Health, 1998). There is a direct link that shows that “corporal
punishment adversely affects academic performance of students” (Naz, Khan, Daraz,
Hussain, & Khan, 2014, p. 134). In a study completed by Naz et al. (2014), results
concluded that both forms of mild and severe corporal punishment adversely impacted
students’ academic performance. Results from other studies go on to show a connection
to delinquent behaviors, such a truancy and school behavior problems, as well as
antisocial behaviors, such as lying, cheating, and bullying (Dupper & Dingus, 2008;
Rollins, 2012; Scaggs, 2011; Straus, Sugarman, & Giles-Sims, 1997). The Human Rights
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Watch and the American Civil Liberties Union prepared a joint statement for presentation
to the House Committee on Education and Labor Subcommittee on Healthy Families and
Communities, stating that corporal punishment includes “violent disciplinary methods”
that impact “students’ academic achievement and long-term well-being” (Corporal
Punishment in Schools, 2010, p. 55). Furthermore, the statement includes “significant
evidence that corporal punishment is detrimental to a productive learning environment”
(p. 55) with the implied statement that discipline problems in schools such as disrespect,
disobedience, bullying, and lying can stem from the use of such corporal punishment.
Dr. Donald Greydanus affirmed that the use of severe punishment such as
corporal punishment victimizes students who might end up with lowered school
achievement, antisocial behavior, and school dropout (Corporal Punishment in Schools,
2010). He went on to state that children who receive corporal punishment become more
rebellious and may seek retribution for their punishment. Greydanus called for teachers
to receive training and resources that allow them continued classroom control without
violent techniques.
Straus et al. (1997) studied the relationship between antisocial behavior and
corporal punishment and found that children who were spanked had double the rate of
physical aggression than children who did not receive spankings (p. 762). Boys also had
a higher rate of school truancy (Straus et al., 1997, p. 764).
Most of the research regarding the use of corporal punishment in schools shows
an adverse effect on student achievement. Naz et al. (2014) studied both mild and severe
corporal punishment, concluding that both mild and severe corporal punishments are
detrimental to students and impact academic performance. Naz et al. (2014) suggested
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that teachers who use this aggressive approach to discipline do not correct behavior
within their classrooms or correct student conduct. The study further concluded that
“corporal punishment suppresses the inner potentials of the students” (Naz et al., 2014, p.
138), impacting them beyond their educational careers.
Another study, however, conducted by Suleman, Aslam, and Singh (2014),
explored the effects of mild corporal punishment on students at the secondary level. Mild
corporal punishment refers to the “normal physical force which is applied to produce
slight pain without making any injury in order to control the classroom disruptive
behavior” (p. 56), and Naz et al. (2014) defined mild corporal punishment as “hitting or
slapping students with a bare hand, hitting or slapping with hand, arm or leg, spanking
and shaking, pushing and pulling (not on head)” (p. 135). Although the results of both
studies agreed with most other studies that severe corporal punishment has an adverse
effect on students, Suleman et al. (2014) concluded that mild corporal punishment
actually produced a significant positive effect on student academic achievement. The
students showed “unexpected and astonishing better performance” (p. 62) when subjected
to mild corporal punishment, and findings of the study advocated mild corporal
punishment as an effective discipline tool for use in schools today.
Zero Tolerance
From the 1980s through the 1990s, juvenile crime was on the rise in the United
States. At the peak of this trend, public officials and educational administrators were
determined to regain control and to provide safety in their institutions. Legislation
introduced many zero-tolerance policies to address this issue. Zero-tolerance policies
became a nationwide answer for the rising violence and disruption in the schools in the
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1980s and 1990s. Zero tolerance has been defined as “a general school discipline policy
that responds with similar punishments to both nonviolent behaviors that are perceived to
be disruptive and weapons and drug related infractions of school discipline codes”
(Robbins, 2008, p. 5). Zero-tolerance reform began taking place in the 1980s and 1990s
as the juvenile crime rate increased during this time (Scaggs, 2011). Zero-tolerance
reform continued to show up in legislation to support schools and their quests for safe
schools and higher academic performance. Schools responded to such crime by
mandating zero-tolerance policies, which provided predetermined, strict, and harsh
punishments for certain offenses regardless of how serious the action of the juvenile or
the circumstances surrounding the alleged crime.
In 1994, Congress passed the Gun-Free Schools Act in response to the rising rate
of juvenile arrests and juvenile violent crimes. This act resulted in schools responding by
implementing exclusionary practices (expulsion and suspension) as well as increased
school security measures for certain offenses in an effort to crack down on violent student
behaviors (Scaggs, 2011; Skiba & Peterson, 2000). Mandatory punishments were
required for particular offenses without regard to the situational details, severity, or
background of the students (Mental Health America, n.d.; Skiba & Sprague, 2011).
These zero-tolerance policies continue to be in effect, and administrators of these schools
covered by the Gun-Free Schools Act are required to implement such policies to maintain
their school’s federal funding (Gun-Free Schools Act, 1994).
Although our schools continued to apply zero-tolerance policies within their
organizations, many schools applied them inconsistently, even for such things as
homework incompletion (Skiba & Sprague, 2011). Some schools choose to apply
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maximum punishments while others use varying grades of punishment and do not always
apply them equitably. Other behaviors with punishments that are inconsistently applied
include disruptive behavior, noncompliance, insubordination, or using tobacco (KangBrown et al., 2013; Skiba & Sprague, 2011). Although the intention of these zerotolerance policies was to address major infractions of the legal law (drugs and weapons),
schools tended to include many other behaviors into the policy and then addressed those
behaviors inconsistently with zero-policy punishment (suspensions and expulsions).
Research regarding zero-tolerance policies has given some startling results.
Researchers (Hall & Karanxha, 2012; Kang-Brown et al., 2013; Pane, 2009; Skiba &
Sprague, 2011) have found that using suspension and expulsion as punishment for certain
behaviors disproportionately impacts racial minorities at a higher rate than White
students. These researchers also discovered that students who had experienced expulsion
or suspension were more likely to end up in the juvenile justice system though many of
these students were assigned suspensions or expulsions for offenses that may not have
comprised violent acts or threatened the safety of others (Hall & Karanxha, 2012; Skiba
& Sprague, 2011).
DiLulio (1995) called the continual wave of violent youth “super-predators” and
predicted that these super-predators would have a higher ratio of violent crimes than
other youth from the 1990s. The research of Kang-Brown et al. (2013) states students
who get into trouble for incidents that are covered with zero-tolerance policies of
expulsion and suspension have more likelihood of ending up involved within the juvenile
justice system. However, the increase of suspensions and expulsions has occurred during
the same 2 decades that have had less juvenile violent crime than previous decades
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(Kang-Brown et al., 2013). Although zero-tolerance policies currently remain in effect,
researchers are looking at other ways that might better serve the needs of these juvenile
students, such as bullying prevention, anger management training, teacher training in
classroom management, or school-wide positive behavior supports (Kang et al., 2013;
Skiba, 2010; Skiba & Sprague, 2011).
Suspensions and expulsions can have negative effects on a student’s academic
performance, including repeating grades, lower outcomes on required standardized tests,
and a higher dropout rate (Kang-Brown et al., 2013; Skiba & Peterson, 2000; Skiba &
Sprague, 2011). Hoffmann, Erickson, and Spence (2013) researched and unexpectedly
found that misconduct is not directly associated with poor academic achievement,
contrary to popular belief, but rather with being disconnected from the school
environment (as through suspensions or expulsions). This contributes to the body of
research that implies zero-tolerance policies are harmful and have negative impacts on
students. Even Noguera (1995) stated, “The goal of maintaining social control through
the use of force and discipline has persisted for too long. While past generations could be
made to accept the passivity and constraint such practices engender, present generations
will not” (p. 206). He went on to state that new strategies that are meaningful and
relevant to students are needed and that those strategies must make use of intrinsic desire
of the students if they are going to be successful. Student engagement is a crucial step to
keeping students in school (Kang-Brown et al., 2013; Noguera, 1995). Noguera (1995)
went on to mention that school climate must be addressed and that an effective way to
engage students must be used for them to get the best education our schools have to offer.
No longer can schools simply operate with strict zero-tolerance policies that do not
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effectively address students today. New strategies that involve something other than
negative punishments must be utilized to best serve the students.
There is a great body of research that shows zero-tolerance policies adversely
affect the academic performance of students. Whisman and Hammer (2014) found that
“the level of discipline intervention has a strong negative relationship with the ability of
students to achieve at grade level or graduate from high school” (p. 2). Berwick (2015)
noted that suspensions and expulsions as a result of zero-tolerance policies act as part of
the “discipline gap” in the link between minority students and their academic
achievement (para. 6). Skiba et al. (2006) highlighted that research indicated a “negative
relationship between the use of school suspension and expulsion and schoolwide
academic achievement” (p. 854). Losen and Martinez (2013) also confirmed this with
their research that reflected that there is a clear correlation between suspensions and low
academic achievement.
Skiba and Sprague (2011) noted that suspensions and expulsions are hard to
justify when “time spent in learning is the single best predictor of positive academic
outcomes” (p. 39). Skiba and Sprague (2011) also reported that schools that use
suspensions and expulsions are more likely to have lower standardized test scores. Losen
and Martinez (2013) informed that schools give suspensions and expulsions for minor
offenses more often than for violent or criminal behaviors, decreasing the time students
are out of the school environment and thereby decreasing the students’ academic
achievement. Removal from the instructional environment because of disciplinary
reasons further impedes student academic performance (Whisman & Hammer, 2014) as
well as lower student self-confidence. Although zero-tolerance policies were meant to
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offer safe educational environments and target criminal behaviors within those
environments, the varying inconsistent application of such policies has warranted further
attention to other methods of controlling discipline within the educational setting.
Choice Therapy
Choice theory has been used in education since the 1990s when William Glasser’s
choice theory gained traction amid the zero-tolerance era. Where the focus had
previously been on negative responses to behaviors, many educators began implementing
some of Glasser’s theories and ideas as a way to better manage student behavior and
create motivation within the public school setting in a more positive way, hoping for
better results both academically and behaviorally.
Glasser originally introduced the idea of reality therapy in the 1960s. Reality
therapy changed in name to control theory and then finally choice theory, by which it is
known today. Glasser’s book from 1965, Reality Therapy, helped to pave the way for
control theory to be used in the educational field. Glasser’s (1998) theory contains five
genetically driven needs:
• Survival—food, clothing, shelter, breathing, personal safety, security, sex, having
children
• Belonging/connecting/love
• Power/significance/competence
• Freedom/autonomy
• Fun/learning. (William Glasser International, n.d.)
To address the behavior and discipline within the public schools at the time,
Glasser’s theory offered different explanations for the motivation and behavior of
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students. His book Control Theory in the Classroom in 1986 discussed student
motivation and behavior. All behaviors are choices a person makes to fulfill a basic need
(Glasser, 1998). In his choice theory, Glasser discussed intrinsic motivation and learning
and how it affects both students and teachers alike in the educational setting. He
indicated that if students do not want to learn, they might not see how the learning is
necessary to their needs (Glasser, 1998). Glasser believed that all motivation is intrinsic
and that educators could help students to see the value of learning rather than being bored
or misbehaving in the school environment, thus impacting student perceptions of the
value of education. This shift in thinking helped to shape discipline methods in the
public schools with a focus on positive relationships with students rather than negative
responses to student behaviors.
Glasser believed that motivation is intrinsic and comes from within a person
(Glasser, 1998). He argued against the widely accepted stimulus-response theory, which
is an external response to an action. These actions include both rewards and
punishments, and Glasser’s theory contends that neither of these are motivating to people,
and so are not effective.
Glasser challenged that choices must be made freely and not coerced in any way.
This means that the use of punishments and rewards should not be used with students in
the educational setting because it is a coercive act. This is not an effective method
because it does not utilize the intrinsic motivation of the student but instead attempts to
employ an external motivator that does not work, according to choice therapy.
In the educational setting, according to choice therapy, in order for students to be
engaged in learning rather than misbehaving, teachers should focus on the content and the
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method of teaching to best serve students by correlating the lessons to the students’
needs. Teachers must identify what in the curriculum is important and then somehow
convey the importance of the topic to the students, who will then have their questions
about need answered, and their intrinsic motivation can work for them to learn.
Choice theory continues to be used in schools today as a positive method of
dealing with student behaviors and managing student discipline (Loeser, 2014).
However, this approach tends to be overlooked as more positive behavior support
frameworks have come into practice.
Assertive Discipline
Assertive discipline, developed in the 1970s by Lee and Marlene Canter, is a
structured and systematic approach that helps educators “establish a safe, respectful
environment” (Canter & Canter, 2001, p. vi). Lee Canter discovered that one of the
reasons that students did not behave is that they had not been trained or taught to do so.
Unlike Glasser, who believed that coercion should not be used at all in education,
Canter’s program uses punishment for negative student misbehavior and positive rewards
for appropriate student behavior. Within this balance, Canter believed that a high level of
teacher control would help to keep the behavior in check within the classroom.
The assertive discipline approach has been used in public schools since the 1970s
as the Canters’ book Assertive Discipline (1976) was published. The strategies and
techniques to deal with student discipline and inappropriate behaviors quickly caught on
in the public schools as an alternative to the harsh methods of zero-tolerance policies.
Canter believed that schools and teachers were reluctant to step up to deal with student
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misbehaviors and were not assertive enough to handle discipline appropriately (Canter,
2004).
Etheridge (2010) defined Canter’s assertive discipline as a procedure “oriented to
the teacher and ensures that rule making falls under the teacher’s authority. Positive
consequences, rewards, negative consequences, and punishment are items that were
selected for the benefit of both the students and the teachers” (p. 18). The philosophy
teaches educators “how to set clear expectations, restrictions, consequences, and reward
desired behavior” (Etheridge, 2010, p. 33) while also training teachers to respond calmly
yet assertively to the misbehavior of students (Swinson & Cording, 2002).
Malmgren, Trezek, and Paul (2005) noted that teachers who follow assertive
discipline practices are expected to set limits for behaviors, establish consequences for
noncompliant students, provide constant execution of consequences, and also reward the
appropriate behavior of students. The consequences must be appropriate for the age of
the students. The importance of structure by the teacher within the classroom
management is paramount for this model’s success. Although the teacher chooses the
consequences, those consequences must have buy-in and acceptance from the students.
Tucker (2015) articulated that there must be an understanding between the teachers and
students regarding the behavioral expectations and student accountability for following
the expectations.
Canter and Canter yielded the way for the trend toward educational rights in the
classroom (Charles & Senter, 2005). Students were allowed the right to have their
education provided in a calm and safe environment where teachers could help those
students. Teachers were given the right to teach without disruption. Canter and Canter
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also insisted that teachers had a right to support from both administrators and parents in
helping the students behave (Charles & Senter, 2005). These shifts in dealing with
classroom management helped to move student discipline from a punitive method over to
dealing with student discipline in more positive methods.
Positive Discipline
Dr. Jane Nelsen developed the positive discipline method in the 1980s. The
primary goal of positive discipline is “to enable both adults and children to experience
more joy, harmony, cooperation, shared responsibility, mutual respect and love in their
life and relationships—in other words, more connection” (Nelsen, 2009, para. 7). A
principle of positive discipline includes the belief that discipline can help a child feel a
sense of belonging while the positive discipline focuses on the lasting skills of
communication, problem-solving, social interest, and self-reliance (Gfroerer, Nelsen, &
Kern, 2013).
Nelsen’s program is based on work by psychiatrists Alfred Adler and Rudolf
Dreikurs (Positive Discipline, n.d.). The work of Adler and Dreikurs is built on the belief
that the purpose of all humans is to belong and be significant (Gfroerer et al., 2013).
Nelsen’s (2018) program uses positive connection with the student before the correction
of inappropriate student behavior. This balance of connection and relationship with the
student helped Nelsen believe that a high level of teacher influence and connection with
the student would help to keep the student behavior in check within the classroom
(Nelsen, 2018). This would thereby create that sense of belonging that Adler and
Dreikurs discussed.
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The positive discipline approach has been used in public schools since the 1980s
when Nelsen published her book Positive Discipline (1981). The positive strategies and
techniques to deal with student behaviors were used in the public schools as an
alternative to the other methods and policies. Nelsen believed that positive discipline is
effective when “teachers are willing to give up control over students and instead work
with them in a cooperative manner” (Nelsen, Lott, & Glenn, 2013, p. 5). That is most
possible when the relationship is developed with the students before the discipline occurs.
The positive discipline philosophy allows for children’s thinking to be
“acknowledged, addressed, and incorporated into the regular structures of the school day
for learning to be meaningful” (Nelsen et al., 2013, p. x) while also training teachers to
respond calmly and with mutual respect toward the students (Nelsen et al., 2013).
Discipline practices should be
• Related—the consequence must be related to the behavior.
• Respectful—the consequence must be respectful to everyone involved.
• Reasonable—the consequence must be reasonable from the child’s point of
view as well as the adult’s point of view.
• Helpful—it will encourage change for everyone involved. (Positive Discipline,
2014, para. 6)
The consequences must be appropriate for the age of the students, and the
students must ideally have a part in determining their own consequences. The
importance of relationship of the teacher and the students is paramount for this model’s
success. Nelsen articulated that there must be a connection between the teachers and
students regarding the behavioral expectations and the student’s accountability for
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following the expectations, but the misbehavior should be dealt with kindly but firmly
(Positive Discipline, n.d.).
However, although positive discipline’s priority is to “make a huge deal out of
positive behaviors” (Rothenberg, 2018, p. 55), there are critics who say positive
discipline cannot be sustained and is setting the adult up for failure. Reece (2013) talked
about using positive discipline as a parent is “arduous if not impossible, thereby setting
parents up to fail” (p. 42). Positive discipline, when used as indicated, defeats the
connection of parent to child or teacher to student that it is intended to improve.
Nevertheless, positive discipline helped to pave the way for the trend toward
positive rather than negative emphases on behavior in the classroom. These shifts in
dealing with classroom management, along with behavior guidelines in IDEA legislation,
helped to move student discipline from a negative method to a more positive method of
dealing with student discipline (IDEiA, 2004).
Multitiered System of Support
Response to Intervention
RTI is an initiative that involves screening, progress monitoring, assessment, and
intervention for all students (Hemmerling, 2012). A multitiered structure of interventions
is in place while ongoing data are collected to determine needed interventions based on a
student’s responsiveness to those interventions. Curricula and interventions are research
based. These interventions also allow the team to identify students with learning
problems or other disabilities (RTI Action Network, n.d.). RTI is meant to find
instructional strategies and interventions to motivate students to learn (Hemmerling,
2012).
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NCLB (2002) called for accountability in public schools. One way that schools
met this requirement was to provide RTI. Using an RTI model allowed a school to
monitor the progress of students at all levels and intervene when necessary. According to
the American Institutes for Research (n.d.), “Progress monitoring is used to assess
students’ academic performance, to quantify a student rate of improvement or
responsiveness to instruction, and to evaluate the effectiveness of instruction” (para. 1).
Schools assumed that ensuring instruction at a student’s performance level would help to
decrease behavior issues by increasing student engagement. Fuchs, Fuchs, and Compton
(2012) noted four parts of the primary level of an RTI program: the core program,
classroom differentiation, accommodations for students to access the primary level
interventions, and problem-solving strategies that address student motivation and
behavior.
RTI consists of levels or tiers that provide for interventions at different levels of
increasing severity (Appelbaum, 2009). Tier I, often designated as benchmark, provides
for interventions for all students (DeRuvo, 2010). Tier II, designated as strategic, is
where students did not respond to the Tier I interventions and so receive additional
instruction and interventions, such as small group or supplemental instruction (Buffum,
Mattos, Weber, & Hierck, 2015). The goal of this tier is to get students back to the
benchmark tier. Tier III, or intensive, is set aside for students who do not respond to Tier
I or II interventions (Buffum et al., 2015). This tier allows for more intensive and
individualized plans for each student. Research-based curriculum and regular progress
monitoring is used, and student goals are individualized with the expectation that students
will learn and be able to eventually return to a lower tier of instruction. However, if
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students do not make adequate progress, the team assisting the student may decide that a
further referral to special education may be warranted as an intensive intervention (Fuchs
& Fuchs, 2005).
The three (or more) tiers of RTI allow a framework model to provide
interventions to students as needed (Appelbaum 2009; Buffum et al., 2015; DeRuvo,
2010). Although the original focus of RTI was academic achievement, student
motivation and behavior areas subsequently were added to the model as important
components to consider in instruction with the idea that if students were actively engaged
in instruction and learning, they would not have time for disruptive or inappropriate
behaviors.
Positive Behavioral Interventions and Supports
Eventually, a multitiered system of support (MTSS) was considered and used to
create support specifically for behaviors. Based on a public health prevention model
(Baker & Ryan, 2014) that states that 80% of people will be able to use general guidance
and support, 15% may need more intervention, and about 5% may need specialized
interventions (Bake & Ryan, 2014), this support system is called PBIS. Modeled after
RTI and MTSS, PBIS is a framework that allows for specific interventions regarding
expectations for behavior for all students. Both MTSS and PBIS provide differentiated
instruction (PBIS, n. d.). Both have critical components of each level, or tier, for student
support. The universal level (Tier I) provides interventions for all students. The targeted
or secondary level (Tier II) provides interventions for a targeted group of students who
would benefit from additional interventions and support. The individual or tertiary level
(Tier III) provides interventions for a few identified individual students who need
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interventions and supports unique and targeted specifically for those students. Although
the MTSS and RTI frameworks focus mainly on academics, the PBIS framework focuses
on behaviors and social issues.
Background. PBIS is a set of intervention practices and organized systems used
to establish social culture and intensive individual behavior supports needed to achieve
academic and social success for all students (Sugai, Horner, & Lewis, 2009). The PBIS
approach uses behavior interventions that are consistent with the core principles of RTI
and offers a continuum of interventions that are systematically applied to students, based
on level of need, and applies to the prevention and improvement of behavior difficulties
(Benner, Nelson, Sanders, & Ralston, 2012). PBIS is based on a problem-solving model
and seeks to prevent inappropriate behavior by teaching and reinforcing appropriate
behaviors (PBIS, n.d.).
The multitiered framework emerged in the 1980s as an approach that focused on
behavioral techniques that were proactive and preventive. The principles of applied
behavior analysis were introduced to educational settings and used to initiate strategies
implemented by people in the natural environments of the students (Shores, 2009). In
1997, as requirements of the reauthorization of IDEA included functional behavior
assessments and other supports for students with disabilities, the frameworks gained
popularity. In response to this and other legislation, the U.S. Department of Education
established the National Technical Assistance Center on Positive Behavioral
Interventions and Supports through the Office of Special Education Programs (OSEP;
Shores, 2009). Meant to provide assistance to schools as they developed systems for
positive discipline and behavioral management, its resources are not utilized by all
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schools and districts within the nation, and schools continue to experience issues with
violence and other inappropriate student behaviors. Promoting positive behavior by
focusing on expectations and consequences and then rewarding students for compliance
is effective with most students (Cohen, Kincaid, & Childs, 2007; Shores, 2009). Students
who do not experience success with the approach at this level can have additional
measures in the other tiers address their behavioral needs.
PBIS is a current model that addresses student behavior but holds all stakeholders
accountable for the learning that is taking place within the school. PBIS has grown
steadily from the reauthorization of IDEA in 2004 and calls for behavioral needs of
students to be addressed through PBIS. PBIS reflects many of the facets of RTI and can
be used concurrently to best serve students in the areas of both academics and behavior
(Bender, 2009; Hierck, Coleman, & Weber, 2012).
Modeled around the same time as RTI, PBIS is a framework that allows for
specific interventions regarding expectations of behavior for all students. The success of
the implementation of such a framework can be measured with an instrument such as the
School-Wide Evaluation Tool (SET). The SET looks at seven different components of a
successful PBIS model and measures for implementation fidelity. A model that is
implemented with fidelity shows data of increased time on learning and decreased time
managing inappropriate student behaviors. The seven components of school evaluation
include the following:
1. Expectations defined
2. Behavioral expectations taught
3. On-going system for rewarding behavioral expectations
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4. System for responding to behavioral violations
5. Monitoring and decision-making
6. Management
7. District-level support. (SET, 2005, pp. 3-4)
The SET was created by Sugai, Lewis-Palmer, Todd, and Horner in 2001 and
designed to “assess and evaluate the critical features of school-wide effective behavior
support across each academic school year” (SET, 2005, p. 1). This tool allows schools to
assess their PBIS frameworks and modify pieces as needed depending on the outcomes of
the evaluation. Along with the SET comes the School-Wide Evaluation Tool Manual
(Todd et al. 2003), which allows a school the help to set up and manage its PBIS
frameworks.
PBIS model. According to Brown-Chidsey & Bickford (2015), “PBIS was
developed to address the problems resulting when students don’t know, or are not
motivated to engage in, the behaviors that are appropriate in different settings of the
school” (p. 123). As with RTI and MTSS, the PBIS framework consists of a multitiered
structure that encompasses curricula, interventions, and strategies for differing levels of
support.
Tier I. Tier I is also called the primary or universal tier. It addresses all students
and provides effective strategies that meet the needs of most of the school population.
Many sources state that Tier I addresses all students but is appropriate for about 80% of
the total student body (Appelbaum, 2009; Colvin, 2007; DeRuvo, 2010; PBIS, n.d.). It
has a proactive focus on preventing inappropriate behaviors before they happen.
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Effective instruction is one component of Tier I. Students should be exposed to
and have access to quality curriculum (Appelbaum, 2009; Shores, 2009). The curriculum
should be purposeful and explicitly planned. The ESSA (2015) requires the use of
evidence-based interventions with students.
Teachers who are delivering instruction effectively differentiate instruction for
their students. Differentiation means “tailoring instruction to meet individual needs”
(Tomlinson, 2015, para. 1). ESSA requires teachers to differentiate to help students learn
at the levels where they are learning. Teachers usually form small groups to deliver
differentiated instruction after the whole group instruction has been given. The small
groups allow the teacher to purposefully teach needed skills to students who may not be
at benchmark.
Another component important in Tier I is common expectations. Schools that
work on Tier I interventions often have a schoolwide set of common rules or expectations
that are chosen by staff who work at that school. There should be a focus on four or five
behaviors, and it should be stated in positive simplified language so it is easily
understood by all (Colvin, 2007). The behaviors should be applied across all school
settings. Teachers explicitly teach these expectations at the beginning of the school year
and after longer vacations.
Within Tier I, data are collected to continually inform student progress. This is
called progress monitoring. Students receive instruction in the core areas and data are
reviewed to be sure the student is making progress. These data then determine whether
the interventions being utilized are effective with the students.
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Rewards are an important part of Tier I. A schoolwide recognition plan allows
staff members to focus on students who are displaying the desired behaviors of the
common expectations (Colvin, 2007). Rewards or incentives should be positive in nature
and be attainable by all students. Students need recognition of appropriate behavior and
most respond positively to acts of appreciation (Colvin, 2007).
Four critical elements that make up an effective Tier I were developed by
Simonsen, Sugai, and Negron (2008). These elements include the following:
• identifying measurable outcomes
• investing in systems that allow implementation with fidelity that can be
sustained over time
• implementing evidence-based practices
• collecting and using data to guide decisions. (Simonsen et al., 2008, p. 33)
These elements are important to consider when developing Tier I for a schoolwide plan.
They allow for creating a schoolwide plan that can operate and maintain that operation
with fidelity for future use.
Tier II. Tier II is often called the secondary or targeted tier. Students who do not
progress at the same rate as their peers or do not perform at their expected abilities often
need more intervention (Appelbaum, 2009). Students who are served in Tier II often
need more behavioral support because they are at risk for engaging more often in
inappropriate behaviors (PBIS, n.d.). DeRuvo (2010) also noted that Tier II is for
students who may not have responded to Tier I interventions but are not a risk to
themselves or others.
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Tier II offers research-based interventions that are more intensive to these
students. Tier II interventions include classroom interventions such as small group
differentiated instruction or other specific interventions that might support individual
students directly, such as behavior plans, check in-check out, daily behavior forms, social
skills instruction, self-monitoring strategies, or peer tutoring (Riffel & Mitchiner, 2015).
DeRuvo (2010) and Bender (2009) as well as Riffel and Mitchiner (2015) stated that 15%
of the student population will be served within Tier II, but other researchers such as
Appelbaum (2009) are more conservative in their estimates, stating that 5 to 10% will fall
into Tier II.
Students who are unsuccessful with the interventions provided in Tier I will often
be moved to Tier II. This secondary tier provides more targeted interventions for
students in addition to all Tier I instruction (Buffum et al., 2015; Shores, 2009). These
interventions are to support the student directly and can include behavior plans, check incheck out, daily behavior forms, social skills instruction, self-monitoring strategies, or
peer tutoring (Riffel & Mitchiner, 2015).
During this process, progress monitoring continually takes place to assess student
progress. Students receive intense instruction in the needed areas and data are collected
and reviewed to be sure the student is making progress. Data are used to tell whether the
interventions being used are effective with the students.
Tier II instruction is supplemental. That means that Tier II instruction is offered
in addition to Tier I instruction. Students should not miss their Tier I instruction (Buffum
et al., 2015; Shores, 2009). Tier II is offered at a different time than Tier I instruction
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occurs so that the student gets the interventions offered in Tier I as well as the more
targeted interventions from Tier II.
Tier II interventions must also be offered and applied across all school settings
(Shores, 2009). This means that the interventions must occur for the student in all areas
of the school, including all classrooms and instructional areas, cafeteria and playground,
and even in the hallways and restrooms. This helps the student to maintain one set of
expectations no matter where they happen to be located in the school. As in Tier I, small
group instruction, supplemental instruction, and progress monitoring takes place to
ensure that students get the required level of intervention.
One powerful strategic intervention that may be used in Tier II is check in-check
out (CICO). In the CICO procedure, students self-rate their behaviors or their
compliance with school rules and then check in with a mentor to review that daily rating
sheet (Bender, 2009). Daily comments are written on the sheet. These data can be
reviewed to determine whether the students’ needs are being met or whether more
intensive interventions are required.
Tier II also employs the use of a peer or adult mentor if needed. Students who do
not respond to the CICO procedure might need this added layer of intervention (DeRuvo,
2010). This mentor is the student’s advocate and helps to get the student involved in his
or her own learning. They also help to foster a positive relationship within the school
setting (DeRuvo, 2010; Young, Caldarella, Richardson, & Young, 2012).
Another Tier II intervention is the use of an effective social skills program with
small group instruction and then additional opportunities to practice the appropriate skills
(DeRuvo, 2010; Young et al., 2012). Combined with students self-monitoring
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themselves in these additional opportunities, this can allow students to learn selfmanagement (Young et al., 2012).
Tier III. Tier III is often called the tertiary or intensive tier. Students who do not
respond to the Tier II interventions are often served in Tier III. Students who are served
in Tier III often need strategic behavioral support because they have serious problem
behaviors (PBIS, n.d.). Serious problem behaviors that are chronic or frequent,
dangerous or disruptive, impede learning, or result in exclusion are targeted at this level.
These behaviors can include tantrums; self-injurious behavior; sensory behaviors such as
screaming, being verbally disruptive, hitting others; and disruptive behaviors such as
whining, cussing, sleeping, or being an attention seeker (Riffel, 2011). DeRuvo (2010),
Shores (2009), and Bender (2009) also noted that Tier III is for up to 5% of students who
may not have responded to Tier I or Tier II interventions or are a risk to themselves or
others.
The goal of Tier III is to provide intensive interventions and get the student back
to Tiers I or II. Because of this, students in Tier III are progress monitored more
frequently (Appelbaum, 2009). The nature of interventions in Tier III is largely
individual, tailored to each student to use the most intensive and effective strategies to
address the serious problem behavior. Many assessment strategies may be used (Young
et al., 2012). Identifying the correct problem behaviors and replacement behaviors can be
done with a variety of assessments. A functional behavior assessment (FBA) is an
organized method of identifying the causes and purpose of behavior (Buffum et al., 2015;
Young et al., 2012). There are many different ways to conduct an FBA, but the main
idea is to find out the cause of the serious behavior and the purpose it serves the student.
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Once the behaviors are identified, a behavior intervention plan (BIP) is put into use with
the student (Buffum et al., 2015). A BIP identifies and describes the targeted behavior of
the student. It also lists strategies and skills needed for the student to display those
behaviors as well as all the intensive supports the student is or will receive. Appropriate
consequences that will be used to address the problem behavior will also be listed in the
BIP (Buffum et al., 2015).
Along with the FBA and BIP interventions, other individualized interventions
may be utilized: social skills, goal setting, mentoring, and sometimes service learning
(Buffum et al., 2015). Often at Tier III, if a student does not respond to these
interventions, then the student may be referred to a school support team who may request
special education eligibility testing (Buffum et al., 2015).
PBIS Elements
There are seven elements that are included in consideration for effective PBIS
frameworks to be implemented:
1. Expectations defined
2. Behavioral expectations taught
3. On-going system for rewarding behavioral expectations
4. System for responding to behavioral violations
5. Monitoring and decision-making
6. Management
7. District-level support. (SET, 2005, pp. 3-4)
Expectations defined. Schools that implement PBIS have schoolwide rules and
expectations. Those rules are created at each site with the stakeholder staff collaborating
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to describe those common expectations. There should three to five general expectations
defined for all students in all areas (Colvin, 2007). The expectations should describe the
expected behavior rather than the inappropriate behavior (Colvin, 2007; Crone et al.,
2010). A committee of stakeholders meets and determines which expectations will best
meet the needs of all stakeholders involved (Colvin, 2007). Colvin (2007) went on to
state that the expectations should be in an age-appropriate language and can be applied to
both academic and behavioral outcomes.
Teaching school rules and expectations/behavioral expectations taught.
Schools that implement PBIS have schoolwide rules and expectations. Those rules and
expectations are explicitly taught and posted around the campus, in both academic and
nonacademic areas (Baker & Ryan, 2014). Studies show that rules and expectations that
are posted and explicitly taught to all students show an increase of student engagement
and a decrease in time that teachers have to deal with inappropriate behaviors (Shores,
2009). Hierck et al. (2012) contended that successful schools’ rules and behavior
expectations should be described in a few “easy to remember, positive common words or
phrases. They set a positive tone by linking behavior expectations to academic
expectations” (p. 19). Everyone involved “knows what the expectations are, and uses a
common language. Adults in the school model the expectations” (Hierck et al., 2012, p.
19). Many studies show (Shores, 2009; Zhang, McCray, & Cho, 2014) that when rules
and expectations are clearly defined and explicitly taught, students are more successful
within the learning environment. When school culture is addressed and positive behavior
support is used rather than punitive actions, students feel safe and more connected to the
persons in the learning environment (Young et al., 2012). This results in fewer
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inappropriate discipline actions (Zhang et al., 2014). When rules and expectations are
clearly and explicitly taught in all areas of the learning environment, students have a
better chance of success (Shores, 2009; Zhang et al., 2014).
Rules should be concise, no more than five, and written in positive language
rather than negative language (DeRuvo, 2010). For example, “Quiet voices in the
classroom” might be a rule rather than “No talking in the classroom.” Another example
might be “We walk in the hallway” rather than “No running.”
Rules should be posted in all areas of the school to remind students of the
expected behaviors (DeRuvo, 2010). Rules should be posted in areas such as the
cafeteria, bathrooms, office or counselor areas, locker halls, library, and perhaps even the
lobby. Universal, primary, or Tier I offers this intervention to all students. An example
of rules might include common school expectations, conduct, or behavioral expectations
that all persons within the environment know and model (Buffum et al., 2015).
Ongoing rewards systems being used. The schoolwide positive behavior support
system maintains focus on recognizing and rewarding students who exhibit the defined
behavior expectations the school has established (Alter & Vlasak, 2014). A rewards
system should be put into place to promote motivation to exhibit appropriate behaviors in
all areas of the school (Sprague & Golly, 2010). The reward system is used to support
and strengthen the use of the skills expected of students within the support system
(Algozzine et al., 2010; Young et al., 2012). The reward can be for attaining a goal
within the natural context of school or for reinforcing appropriate skills while practicing
the inclusion of maintenance of these skills. Frequent tangible rewards are essential for
reversing antisocial patterns (Algozzine et al. 2010).
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Sprague and Golly (2010) offered guidelines for implementing a schoolwide
reward and recognition system. To be effective, the system must be designed with all
students in mind; all students should be allowed access to positive feedback during the
school day. Additionally, the recognition and the delivery of the recognition should be
public as research has shown this has a powerful effect (Sprague & Golly, 2010). When
doing so, the school must use rewards and recognition that are meaningful to the students
as this will increase the likelihood of effectiveness. Recognizing teachers in addition to
students in this program is another important aspect, for they do a lot of work to
implement the system. Increasing rewards before difficult times is recommended to
increase appropriate student behavior (such as before tests or long breaks). Finally,
behaviors must be retaught if things do not go well. Reteaching as well as extra rewards
and monitoring can help to increase appropriate student behavior.
Baker and Ryan (2014) also included rewards systems when teaching behaviors
and expectations. Tangibles (food, candy, stickers, dance tickets, etc.) as well as
intangibles (helping the custodian, being line leader, providing class awards or whole
school awards like homework-free night) can help motivate students to reach the
expectations and maintain appropriate behavior.
Systems for responding to student behavior violations. Systems are also
needed to respond to student behavior violations. Responses must be positive and
proactive rather than negative and reactive whenever possible (Hierck et al., 2012).
Hierck et al. (2012) recommended “consistent application of commonly understood
responses to inappropriate behavior” (p. 67). Students should know both the expectations
and the consequences for when those expectations are not followed. In a positive and
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proactive culture, these responses should be consequences and interventions rather than
negative punishment so that they help the students to learn different behaviors rather than
control behavior (Hierck et al., 2012). These interventions and consequences should be
taught and explained within the framework of schoolwide expectations.
Systems for collecting and summarizing discipline referrals. For a schoolwide
plan to be sustained, systems need to be put into place (Colvin, 2007; Trungadi, 2018;
Walker & Cheney, 2012). Schools with effective implementation of school-wide positive
behavior supports (SWPBS) have about 80% of the staff buy in before implementation,
which helps to manage the systems and outcomes (Baker & Ryan, 2014; Feuerborn,
Wallace, & Tyre, 2013). Witwer (2013) stated that a “comprehensive accountability
system should include assessing the influence of the PBIS on the student behavior” (p.
28). There are many ways that a school might track and organize their office discipline
referral (ODR) data, which would show the influence of the PBIS on the rate of
discipline. Baker and Ryan (2014) discussed possible methods of collecting discipline
referral data systematically, including spreadsheets or checklists with specific
information on the form—student name, date, time of the incident, grade level, referring
staff member, location of the incident, problem behavior, possible motivation, others
involved, administrative decision, and signature. The School-Wide Information System
(SWIS) or other similar student information systems can track data and show the
effectiveness of the PBIS (Baker & Ryan, 2014). The SWIS program includes the
tracking of all of this information. Rob Horner and the University of Oregon staff
developed SWIS in 1999 so that staff might have access to correct data that would inform
their school decisions (Baker & Ryan, 2014).
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Monitoring and decision-making. One of the required areas for implementing a
PBIS program with fidelity is that data be collected and analyzed (Baker & Ryan, 2014;
Trungadi, 2018; Walker & Cheney, 2012). The correct data must be collected so that the
decision-making process of the PBIS team can determine the next steps for the school
(Baker & Ryan, 2014). Data-based decision-making, or problem-solving calls for the
team to “identify the problem, develop and implement solutions, and then evaluate the
results” (Baker & Ryan, 2014, p. 81). The Missouri model, for instance, uses a six-step
model for their decision-making process:
1. identify the outcomes
2. identify the current status
3. analyze the current status
4. develop a plan
5. implement the plan
6. evaluate the plan. (Baker & Ryan, 2014, p. 81)
The team should use the results of this decision-making process to inform the next
steps to take within the building plan. Colvin (2007) maintained that it is crucial to
establish the decision-making process. Once these steps have been completed, the team
should look at revising the plan with updated data and decisions that will benefit the
whole school.
Management. The team, often called the leadership team or the PBIS team,
manages the implementation of the PBIS plan for the school. The team meets on a
regular basis, uses data to guide next steps in the building plan, and continues to analyze
building data and trends. The team generally consists of five to seven members although
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seven to 15 members may be ideal for problem-solving and decision-making because too
few members may limit the perspectives (Colvin, 2007). With regular meetings, the team
will ascertain ways to improve the current program and recommend changes (Trungadi,
2018). Although generally not required to be a member of the PBIS team, the
administrator must be supportive of PBIS as the administrator is very influential in what
happens in the school (Colvin, 2007).
District-level support. Funding is an important component of the PBIS system
(OSEP Center on PBIS, 2010). Districts can provide funding for PBIS use for things
such as rewards, materials, or professional development and can go a long way to keep
up motivation to use the PBIS framework. District-level support might also provide
training or professional development for staff who may need or want more information
(OSEP Center on PBIS, 2010; Trungadi, 2018). When monetary support might be
difficult to obtain, political support is another way to gain district-level support (OSEP
Center on PBIS, 2010). Political support may offer support for the building to pursue
other methods of funding or expert guidance if the district is not able to offer funding for
PBIS.
Summary
Chapter II has provided a review of the literature associated with the PBIS.
Although there is much debate concerning whether PBIS plans are successful in
managing discipline and student behavior within the school, there are data that show it
can be effective when implemented with dignity. The literature does identify several key
characteristics necessary for schools to consider to be responsive to the implementation
of PBIS. Most importantly, schools that have implemented PBIS with fidelity have
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provided foundational models for other schools to begin the same process to decrease
their inappropriate student behaviors. A synthesis matrix is attached to this work in
Appendix A.
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CHAPTER III: METHODOLOGY
Overview
Chapter III describes the methodology used to conduct this study about the
implementation of positive behavioral interventions and supports (PBIS) in middle
schools in Washington state. Included in Chapter III are the purpose of the study, the
research questions, the research design, sample and population, the data collection and
data analysis procedures, the limitations and delimitations of the study, and a summary.
Purpose Statement
The purpose of this replicated multiple case study was to describe practices of the
implementation process of a schoolwide positive behavioral interventions and supports
(PBIS) approach at three purposely selected Washington state middle schools.
Research Questions
The following research questions guide this study.
1. How are school rules/expectations defined and taught?
2. What kind of ongoing reward system has been established for students who follow the
school rules and behavioral expectations?
3. What system is in place for documenting and reporting office-managed student
behavior violations?
4. What system exists for collecting and summarizing discipline referrals?
5. What priority is given to improving behavior support systems?
6. How is school budget money allocated for building and maintaining schoolwide
behavioral support?
7. What support is provided for PBIS by the district?
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Research Design
This study was a replicated qualitative study that utilized a multiple case study
approach including observations, interviews, and document and artifact reviews. A
replication study plays an important role in the process of testing and demonstrating the
generalizability of crucial findings (Porte, 2012). A replication study was used to
determine whether findings from the original study by Witwer (2013) were generalizable
with a different geographic population (Laerd Dissertation, n.d.). The original study was
conducted to describe PBIS practices and how they were utilized in elementary schools in
California whereas this replication was conducted to describe PBIS practices and how
they were utilized in middle schools in Washington state.
A nonparametric qualitative research study presents results through trends and/or
themes based on words, and not on statistics (Patten & Newhart, 2018). In this replicated
multiple case study, the researcher was able to complete observations, interviews, and
documents reviews and, through coding, find common themes (including similarities and
differences) among the three school settings. The exploratory nature of the case studies
lends itself to “listen to participants and build an understanding based on what is heard”
(Creswell, 2014, p. 29). The researcher is striving to describe practices utilized to
implement the schoolwide positive behavior support in Washington state middle schools.
Case studies are a design of inquiry that researchers can use to develop an indepth analysis of a case (Creswell, 2014). In case studies, the researcher collects
“detailed information using a variety of data collection procedures over a sustained
period of time” (Creswell, 2014, p. 14). For these multiple case studies, the researcher
will be collected detailed information through the process of observations, interviews,
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and document reviews. This information was used to describe PBIS implementation
practices and perhaps offer information regarding PBIS implementation for other middle
schools.
Ray (2012) stated that a case study is a narrative description that “brings together
relevant aspects of . . . history and present situation” (p. 304). These multiple case
studies described the PIBS implementation at each school and then compared the
information to show relevant information that other middle schools or educators might
utilize.
Patton (2002) stated, “The case study approach constitutes a specific way of
collecting, organizing, and analyzing data” (p. 447). Sometimes case studies are
combined into a larger study called collective or multiple case studies when more than
one example or setting is used (McMillan & Schumacher, 2010). This study was a
collective case study, or multiple case study. The data from three single case studies
were combined to be the basis of this whole study. The data were triangulated from each
singular case study to describe practices during the implementation of PBIS in three
Washington state middle schools.
Table 1 illustrates the three Washington state middle schools, number of students,
and years schoolwide positive behavioral interventions and supports (SWPBIS) have
been implemented, and the components of PBIS that are implemented. It is possible to
see that although the middle schools have similar grade levels of students and
components of PBIS implemented, the number of students in the schools and the number
of years PBIS has been implemented may vary.
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Table 1
Washington State Middle Schools 1, 2, and 3 and Their Characteristics

Grades in
the school

Number of
students in the
school

Number of years
SWPBIS has been
implemented

School 1

6-8

384

3

School 2

6-8

546

3

School 3

6-8

798

3

Name of
school

Components SWPBIS
implemented
Schoolwide rules &
more
Schoolwide rules &
more
Schoolwide rules &
more

This study included three school districts in Washington state that met the study
criteria for participation. On IRB approval, principals were contacted to determine
potential middle school participation. After specific schools were identified, the
researcher developed a demographic profile and contacted the principal to confirm
participation.
The first case study reviewed the implementation of PBIS in Washington State
Middle School 1. The school was located in the state of Washington and had 675
students enrolled in Grades 6-8. The data from researching this school were provided
through staff interviews, workplace observations, and document reviews. The
demographics of this school included 66.1% White students, 0.9% African American
students, 0.9% Asian students, 17.2% Latino students, and 0.9% Pacific Islander students.
In the spring of 2019, 61% of students met the standard in English language arts, and
47% met the standard in math on the Smarter Balanced Assessment (SBA). A total of
47% of the students participate in the Free and Reduced Lunch Program. This middle
school has been implementing PBIS for more than 5 years.
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The second case study reviewed the implementation of PBIS in Washington State
Middle School 2. The school was located in the state of Washington and had 809
students enrolled in Grades 6-8. The data from researching this school were provided
through staff interviews, observations, and document reviews. The demographics of this
school included 46.5% White students, 5.4% African American students, 8.9% Asian
students, 20.8% Latino students, and 2.2% Pacific Islander students. In the spring of
2019, 58% of students met the standard in English language arts, and 42% met the
standard in math on the SBA. A total of 50% of the students participate in the Free and
Reduced Lunch Program. This middle school has been implementing PBIS for more than
5 years.
The final case study reviewed the implementation of PBIS in Washington State
Middle School 3. The school was located in the state of Washington and had 676
students enrolled in Grades 6-8. The data from researching this school were provided
through staff interviews, observations, and document reviews. The demographics of this
school included 30.0% White students, 10.4% African American students, 11.4% Asian
students, 37.6% Latino students, and 2.1% Pacific Islander students. In the spring of
2019, 47% of students met the standard in English language arts, and 32% met the
standard in math on the SBA. A total of 67% of the students participate in the Free and
Reduced Lunch Program. This middle school has been implementing PBIS for over 5
years.
Population
McMillan and Schumacher (2010) defined population as “a group of elements or
cases, whether individuals, objects, or events, that conform to specific criteria and to
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which we intend to generalize the results of the research” (p. 129). The population for
this study was all schools in Washington state that are using PBIS during 2019-2020
academic year. There are 295 school districts in the state of Washington and 271 public
middle schools that serve Grades 6-8 in Washington state. Of those middle schools,
approximately 134 were identified as implementing PBIS during that time (K. Schulz,
personal communication, May 30, 2019).
A sampling frame is an entire set of individuals or groups chosen from the overall
population to make predictions about the study (McMillan & Schumacher, 2010). These
populations may be used when it is not reasonable to study large groups, so samples from
within this larger group are chosen (McMillan & Schumacher, 2010). The sampling
frame for this study was Washington state school districts that are using PBIS during the
2019-2020 academic year at the middle school level (Grades 6-8). There are 295 school
districts in Washington state. Within those districts, there were 134 middle schools that
were implementing PBIS for the 2019-2020 academic year.
Sample
McMillan and Schumacher (2010) stated that sampling is “a group of individuals
from whom data are collected” (p. 129). Convenience sampling is a type of
nonprobability sampling in which members of the target population that meet certain
practical criteria (such as accessibility, geographical proximity, availability of time, or
willingness to participate) are included in the study (McMillan & Schumacher, 2010).
This replication study was conducted in three Washington state middle schools from
different school districts that had fully implemented a PBIS approach for at least a year.
The criteria used to select the schools in this study included current and ongoing PBIS
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initiatives within the districts, principals who had held their position for at least 1 year,
and teachers who successfully implemented PBIS and were recommended by their
principals. Three schools were selected for participation in this study given their ability
to meet the previous stated criteria and also for their location within a 2-hour commute
for the researcher to reasonably gather data and conduct observations and interviews with
available participants who met the study criteria.
Furthermore, Patton (2002) stated, “There are no rules for sample size in
qualitative inquiry” (p. 244). Purposeful sampling occurs when “the researcher selects
elements from the population that will be representative or informative about the topic of
interest” (McMillan & Schumacher, 2010, p. 138). Qualitative research tends to rely on
smaller samples because of the amount of time spent with the participants over time
(Patten & Newhart, 2018). For this reason, the study was limited to seven staff members
from each of three chosen Washington state middle schools in different school districts
who met study criteria and volunteered to participate to share valuable information about
PBIS implementation. The rationale for selecting a principal/assistant principal, five
teachers, and a lunchroom supervisor is that they are all trained as part of the PBIS
implementation and have frequent contacts with students in various settings.
Staff from the three Washington state middle schools (from different school
districts) participated in the study. These three middle schools were chosen because they
met all the requirements of the study and were accessible to the researcher within a twohour commute. From each school, participants interviewed included a principal/assistant
principal, five classroom teachers who taught varying subjects, and one lunchroom
supervisor. These staff members volunteered to be part of the study and met criteria
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within the study parameters. They were uniquely qualified to be participants based on
the list that follows.
1. The selections participated in PBIS training and implementation and provided data
from academic and/or nonacademic areas of the school.
2. The participants had regular and frequent contact with students in academic and/or
nonacademic settings.
3. The participants were recommended by the principal for their successful
implementation of PBIS.
4. The participants had at least 1 year of experience with PBIS.
5. The principal/assistant principal had held their position at that school for at least 1
year.
6. The classroom teachers were recommended because they had demonstrated effective
PBIS practices.
7. The lunchroom supervisor was selected because they were following PBIS rules and
procedures and worked in the lunchroom.
The schools chosen were on a Washington state PBIS list and discovered during
the literature review (Busler, 2016). Once the schools were selected from this list, the
websites were checked to verify that PBIS district-wide initiatives were still valid. The
principal/assistant principal at each school was asked to recommend teachers who had
experience with PBIS and demonstrated effective practices. The principal/assistant
principal also selected a lunchroom supervisor who was successfully following PBIS
rules and procedures and worked in the lunchroom. This lunchroom supervisor was
interviewed during the researcher’s visit.
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The three Washington state middle schools (serving Grades 6-8) from different
school districts are represented with demographical data. When these middle school
students are in elementary school, they have one classroom teacher, but a transition to
middle school often includes a different teacher for each class. Sometimes a student
might have five to seven teachers for their classes. Because middle school students
entered the higher demanding academic and social educational environment, these grades
(6-8) were chosen for this study.
The sample included three different-sized middle schools, which represent
approximately 2,160 students. Additionally, the principal/assistant principal, five
teachers of varying classes, and one lunchroom supervisor were interviewed and had
their workplaces observed from each middle school site.
Permissions
The researcher verified through the school district websites that PBIS was still
occurring at the identified schools. The researcher obtained permissions to conduct this
study from the principals of the middle schools via e-mails/phone calls (see Appendix B).
Institutional Review Board (IRB) applications were then submitted to the Brandman
University IRB. Once the study was given permission, the researcher contacted the
principal/assistant principal of the middle schools and explained the details of the study.
The researcher obtained permission and consent from the principal/assistant principal as
well as five classroom teachers and one lunchroom supervisor who were selected to
participate in the interviews and observations. The researcher then contacted those
teachers and the supervisors who filled out and signed the informed consent forms (see
Appendix C) before participating in the study. The principal/assistant principal filled out
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the informed consent form (see Appendix C) to take part in the interview process as well
as the document review process.
Participants were provided an Informed Consent cover letter (see Appendix D)
and form (see Appendix C). Participants were expected to experience little or no risk at
all from the participation in this study. Confidentiality was assured during the whole
study, including data collection, analysis, reporting of the findings, and after the study.
Pseudonyms were used during interviews.
Instrumentation
Data collection for this study included use of the School-Wide Evaluation Tool
(SET) instrument (Sugai et al., 2001). The SET is divided into seven parts, and the
original researcher wrote one specific research question for each part of the SET. These
are the seven questions from the original study that were used for this replication study.
The SET is an instrument that is devised to “assess and evaluate the critical
features of a school-wide effective behavior support” each school year (SET, 2005, p. 1).
Within the SET, there are seven areas that are evaluated for effectiveness. By evaluating
on a yearly basis, data can be used to adjust to a more successful PBIS approach and
implementation. Those seven areas include the following:
1. Expectations defined
2. Behavioral expectations taught
3. On-going system for rewarding behavioral expectations
4. System for responding to behavioral violations
5. Monitoring and decision-making
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6. Management
7. District-level support. (SET, 2005, pp. 3-4)
This tool also includes interviews, observations, and artifact review. The original
researcher, Witwer (2013), added interview questions and additional observation items to
help ascertain whether or not a PBIS approach increases academic learning time in the
educational environment. The three types of data were collected—interviews,
observations, and artifact reviews—and were triangulated for each of the original
research questions. The seven research questions related directly to the seven parts of the
SET and were triangulated by the sections of the SET; that is, Question 1 was asked in
each of the interview, observation, and artifact review arenas, and then data were
combined for the outcome to that original research question by Witwer. Witwer’s
research questions reflected the seven areas of the SET, the tool used to develop and
guide the research questions for this replication study.
The data were collected and sorted by frequency on the tables in this chapter.
Each time the theme was mentioned or observed in interviews, observations, or document
reviews, it was coded and recorded. The table reflects the frequency of data in
decreasing order.
Observations
Observations within this study were based on the research questions, observation
prompts, and relevant literature for observations. The observations are site based, and
include common areas, such as hallways and cafeterias as well as classrooms. The
observation tool for this replication study was used in the original study and has seven
guiding questions (see Appendix E). Two questions refer to the PBIS approach used
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within the school. Two questions refer to documentation, collection, and tracking of
student behavior. Three questions discuss funding and resources for the school’s PBIS
implementation. The observation tool is the form used in the original study, and it was
used during the researcher’s observations of the site in the classrooms and common areas.
The observation prompts helped to indicate whether school rules are posted
within the school, whether school rules are taught, and whether incentives have been used
or implemented. A training manual that describes all the components of the PBIS
approach (Horner, Sugai, Todd, & Lewis-Palmer, 2005) shows how this approach
includes the use of schoolwide rules and rewards. The next two research questions that
involve documentation and the collection of data and tracking student behavior can be
looked at through monitoring, office discipline referrals (ODRs), and suspensions. This
information can be collected and reviewed to revise the school’s systems or procedures as
needed (data driven). There are several electronic programs (SWIS, Educlimber,
Synergy) that track student behaviors and offer reports that show different variables of
the incident: gender, location, cumulative offenses, and so forth. The last three research
questions query the funding and other support from the school and the district that are
given to the PBIS implementation. Districts are finding that funding this proactive
behavior approach has become beneficial in light of current behavior issues and
legislation. These questions are based on Witwer’s (2013) original study and pertain
directly to the seven sections of the SET. Table 2 describes the research questions,
observations prompts, and relevant literature for each of the seven sections of the SET.
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Table 2
Research Questions, Observation Prompts, and Relevant Literature Alignment
Research question

Observation prompt

Relevant literature

At three purposely selected
Washington state middle schools
that have fully implemented
SWPBIS for more than 1 year:
1. How are school rules/
expectations defined and
taught?

How are the schoolwide rules
publicized at the school site?
How are the schoolwide rules
taught at the school site?

2. What kind of ongoing reward
system has been established
for students who follow the
school rules and behavioral
expectations?

What schoolwide rewards are
in place for the students who
follow the rules?

3. What system is in place for
documenting and reporting
office-managed student
behavior violations?
4. What system exists for
collecting and summarizing
discipline referrals?

What system has the PBIS
team developed to track
negative student behavior?

5. What priority is given to
improving behavior support
systems?
6. How is school budget money
allocated for building and
maintaining schoolwide
behavioral support?
7. What support is provided for
PBIS by the district?

Describe the system that is in
place at the school to collect,
track, and monitor negative
student behavior.
What order of priority is given
to the goal of improving
behavior support systems in
the school site plans?
How is school budget money
allocated for building and
maintaining schoolwide
behavioral support?
How does the district provide
support for the school to
implement the SWPBIS
approach?

Benner et al. (2012)
Bliese (2013)
Tracy (2013)
Whisman & Hammer
(2014)
Bliese (2013)
Collins et al. (2015)
Nocera et al. (2014)

Benner et al. (2012)
Flannery et al. (2014)
Dunlap et al. (2010)
Tracy (2013)
Dunlap et al. (2010)
Nocera et al. (2014)
Tracy (2013)
Nocera et al. (2014)

Lewis et al. (2010)
Dunlap et al. (2010)

Sugai & Horner (2009b)
Nocera et al. (2014)

Interviews
The interview questions are aligned with the research questions with current
literature to support them. The interview instrument used within the study consists of
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seven guiding interview questions (see Appendix F). The first two questions relate to the
interview questions about school rules and rewards. The third and fourth questions relate
to the interview questions about behavior monitoring and data collection. The last three
questions match the last three research questions that discuss funding and support for the
PBIS implementation. Table 3 describes the research questions, interview questions, and
relevant literature for each of the seven sections of the SET.
Documents and Reports
Documents and reports were reviewed to answer the document and report
questions. These questions are directly correlated to the guiding research questions of
this study. The instrument used to review documents and reports consisted of questions
that addressed the research questions. The researcher asked each principal/assistant
principal for any school documents that supported the implementation of PBIS. The first
two questions conveyed information about school rules and rewards. The next two
questions reviewed information in the documents and reports about behavior monitoring
and data collection. The last three questions discuss and identify any funding and support
for the PBIS implementation.
The questions for this replication study were developed by the original researcher,
Dr. Diane Witwer, and were originally validated by Dr. Josh Harrower, a national PBIS
trainer. The original research questions are based on the SET’s seven sections that help
to determine whether a school is using PBIS effectively. This replication study used the
same seven questions that are based on the SET to find relevant data on these topics.
These seven parts of the SET are discussed thoroughly in the literature review. Table 4
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describes the research questions, document reviews, and relevant literature for each of the
seven sections of the SET.

Table 3
Research Questions, Interview Questions, and Relevant Literature Alignment
Research question

Interview question

Relevant literature

At three purposely selected
Washington state middle schools
that have fully implemented
SWPBIS for more than 1 year:
1. How are school rules/
expectations defined and
taught?

How are the schoolwide rules
developed?
How have the school rules
been taught to the students?

Flannery et al. (2014)
Martin (2013)
McCrary et al. (2012)

2. What kind of ongoing reward
system has been established
for students who follow the
school rules and behavioral
expectations?

What kind of ongoing rewards
system for following the
school rules and behavioral
expectations has been set up?

Martin (2013)
McCrary et al. (2012)
Dunlap et al. (2010)

3. What system is in place for
documenting and reporting
office-managed student
behavior violations?

When negative behavior
problems occur, what systems
are in place for documenting
and reporting office-managed
student behavior violations?

McCrary et al. (2012)

4. What system exists for
collecting and summarizing
discipline referrals?

What system is in place for
collecting and summarizing
discipline referrals?

Nocera et al. (2014)

5. What priority is given to
improving behavior support
systems?

What order of priority is given
to the goal of improving
behavior support systems in
the school site plans?

McCrary et al. (2012)

6. How is school budget money
allocated for building and
maintaining schoolwide
behavioral support?

How is school budget money
allocated for building and
maintaining the SWPBIS
approach at your school?

McCrary et al. (2012)

7. What support is provided for
PBIS by the district?

What kind of district support
for PBIS is provided for your
school?

Martin (2013)
McCrary et al. (2012)
Nocera et al. (2014)
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Table 4
Research Questions, Documents and Reports, and Relevant Literature Alignment

Research question

Document review and guiding
questions

Relevant literature

At three purposely selected
Washington state middle schools
that have fully implemented
SWPBIS for more than 1 year:
1. How are school rules/
expectations defined and
taught?

What documents does the
school have that show school
rules were developed and
taught?

Dunlap et al. (2010)
Oswald et al. (2005)

2. What kind of ongoing reward
system has been established
for students who follow the
school rules and behavioral
expectations?

Which school documents show
that an ongoing rewards
system for following the
school rules and behavioral
expectations exists?

Flannery et al. (2014)
Sugai & Horner (2009b)

3. What system is in place for
documenting and reporting
office-managed student
behavior violations?

When negative behavior
problems occur, what
documents are in place for
recording office-managed
student behavior violations?

Lassen (2006)

4. What system exists for
collecting and summarizing
discipline referrals?

What reports are in place for
collecting and summarizing
discipline referrals?

Sugai & Horner (2009b)
Irwin et al. (2004)
Dunlap et al. (2010)

5. What priority is given to
improving behavior support
systems?

What documents show that the
PBIS approach is a priority for
your school? In the action
plan, what steps have been
taken to implement PBIS?

Miramontes et al. (2011)
Nocera et al. (2014)
Flannery et al. (2014)

6. How is school budget money
allocated for building and
maintaining schoolwide
behavioral support?

What documents show that
school funds are allocated for
the PBIS approach?

Flannery et al. (2014)

7. What support is provided for
PBIS by the district?

What documents show that the
district has supported the
school with the PBIS
implementation?

Nocera et al. (2014)
Dunlap et al. (2010)
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Validity and Reliability
The original researcher created the instruments used for this replication study.
Permission was obtained and approval given for the original instruments to be used in
this replication study (see Appendix G). Witwer (2013), the original researcher,
contacted a national PBIS trainer for the original study. The trainer, Dr. Josh Harrower,
validated the observation, interview, and document/report tools used for the study. He
examined and validated each of the questions used in the tools to ensure they were used
in the correct framework and that they would generate responses that were significant for
this study. Dr. Harrower validated that the tools would offer the needed information for
the study. As this study is a replication, the same tools designed by Dr. Witwer were
used.
Additionally, a validity test was conducted to ensure that the instruments were
still valid and would be reliable in collecting the data desired. McMillan and
Schumacher (2010) stated, “It is critical to pilot test the instruments and the survey before
distributing them to the identified sample” (p. 237). The current researcher conducted a
pilot test prior to the actual study with individuals who met the sample criteria but were
not included in the actual study data collection. Each pilot test interviewee was asked
feedback questions (Appendix H) to help support the validity of the replicated study’s
interview questions. Dr. Sonja Hemmerling was consulted as the expert to observe the
field-test, and she provided feedback regarding general suggestions, survey length,
timing, body language, and tone conveyed during the pilot testing (see Appendix I). It
was agreed that the tests had valid parameters and would collect the data needed to
answer the research questions in an efficient way.
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When piloting qualitative research, the researcher is also an instrument of the
study (Patten, 2013; Patton, 2002). Because the researcher was the instrument in a
qualitative study, the study may contain some biases based on how the researcher
influenced the interviews during the qualitative interview sessions. For this study, the
researcher was employed by a school district that was not used in this study. However, as
a result, the researcher brought a potential bias to the study based on personal experiences
in a similar setting to those that were studied. The researcher conducted qualitative
interviews with questions and responses that were face-to-face and were recorded
digitally via a handheld recording device.
Data Collection
The research was conducted at three Washington state middle schools that were
selected for their implementation of PBIS for at least a year. These types of data were
collected to understand how each school implemented PBIS and how each school was
supported. Interviews, observations, and artifact reviews helped to reflect information
about the implementation of the PBIS programs at those locations. These three types of
data were triangulated for each school and then compared.
Data for this study came from three selected Washington state middle schools in
the form of interviews, observations, and document reviews. The researcher reviewed
middle school websites to identify three Washington state middle schools that would be
appropriate for this study. Then, the researcher contacted each of the school principals to
determine whether the study might be allowed in that school. The principal was given
the permission letter (see Appendix J) once the principal gave approval for the study.
The principal signed and returned the letter. The principals also identified five classroom
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teachers and one lunchroom supervisor who met the study criteria and would participate
in interviews. The researcher gave the consent form (see Appendix C) and the cover
letter (see Appendix D) to those teachers and supervisors. The permission and consent
forms were also sent to the Brandman IRB along with the application and cover letter
requesting approval to conduct the study. Once the Brandman IRB gave approval
(Appendix K), dates were set up for each site to conduct the interviews, observations, and
document reviews.
Observation Data
When the five classroom teachers and one lunchroom supervisor were identified,
each participant was given a cover letter for informed consent (see Appendix C) and the
informed consent for staff members (see Appendix D). Once the participants signed their
copies, they were submitted to the administrator for the researcher to obtain on the day of
the site visit.
Five classroom teachers and one lunchroom supervisor who met the study criteria
had their work areas observed and were also asked the observation guiding questions.
Each observation took from 15-30 minutes per staff member. All seven guiding
questions asked of each participant were validated in the original Witwer study by the
PBIS trainer Mr. Harrower, by Dr. Hemmerling, and are also validated in professional
literature. Notes were taken on all staff member responses to the observation guiding
questions.
1. The researcher arrived before the scheduled site visit and provided each participant
with a copy of his or her signed informed consent form (see Appendix C). The
participants were reminded that the study was voluntary and that they could withdraw
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from the study at any time without penalty and that it would not affect their job status
or ranking.
2. The researcher ensured permission to observe the staff work areas and to ask them the
guiding observation questions. The researcher also ensured that the participants knew
that notes would be taken when they responded to the questions.
3. The observations were completed. All responses were recorded. The participants
were reminded that they did not have to answer all questions if they did not have an
answer. The researcher asked the guiding questions on the observation tool (see
Appendix E).
4. The researcher debriefed with the participants when the observations questions were
completed. The researcher thanked the participants for their time.
5. The researcher checked to ensure all answers were recorded for each observationguiding question.
6. The researcher told participants that they would receive an e-mail with the appropriate
transcriptions of their responses to the observation guiding questions. The participants
were allowed to make any changes or correction notes and send the corrections back
to the researcher.
Observation note access was limited to the researcher, a trained coder, and the
researcher’s dissertation committee. All participant identities were protected through the
use of pseudonyms to help ensure confidentiality. All notes were secured in the
researcher’s locking cabinet. The notes were held for approximately three years from the
conclusion of this study until no longer needed and then were shredded or deleted.
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Interview Data
Five classroom teachers and one lunchroom supervisor were interviewed. Each
interview took from 15-30 minutes per staff member. All seven interview questions
asked of each participant were validated by the literature and reflected the seven research
questions. The participants’ responses were audio-recorded by the researcher for each
interview question.
1. Informed consent was collected at the observation meeting.
2. The researcher ensured that the participants knew that an audio-recorder would be
used when they responded to the questions during the interviews.
3. The researcher completely recorded the interviews with no missed or skipped
questions or responses. The researcher followed only the interview questions (see
Appendix F). The participants were reminded that they did not have to answer every
question if they did not want to answer each one.
4. The researcher debriefed the participants when the interviews concluded and thanked
each one for his or her time.
5. The researcher started the audio recording before beginning each interview and
identified the participants with the appropriate pseudonyms to ensure confidentiality.
6. The researcher transcribed the interviews into a Word document and e-mailed the
appropriate transcriptions to each participant to ensure their accuracy. Participants
were able to offer feedback on the transcription’s accuracy. Access to the
transcriptions was limited to the researcher, the transcriber, and the researcher’s
dissertation committee.
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Documents/Reports Review Data
Documents from each school that showed support of the PBIS implementation
were reviewed. The documents and reports were used to address the research questions,
and the information was recorded on a review tool.
1. School documents and reports that showed support of the PBIS approach were asked
to be provided by the principal/assistant principal. The researcher provided a list of
document questions to the principal/assistant principal so the administrator could
gather the documents. The researcher reminded the principal/assistant principal that
participation was voluntary and he or she had the right to withdraw from the study at
any time without penalty or effect to his or her job status or ranking.
2. The researcher arrived on time and provided the principal/assistant principal with a
copy of his or her signed permission form (see Appendix J).
3. The researcher secured permission to take notes during the document review. The
participant was reminded that he or she did not have to answer every question if he or
she did not want to answer every question.
4. The researcher reviewed each document provided and recorded the principal/assistant
principal’s responses related to the document review questions.
a)

The first question requested the principal/assistant principal to have the Student
Handbook and Behavior Lesson Plans used in the school that provided evidence
that the school was teaching schoolwide expectations or rules.

b) The second question asked for a written document that explained the Schoolwide
Incentive Program.
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c)

The third question asked the principal/assistant principal to show documents that
tracked negative behaviors (office referrals, suspensions, etc.).

d) The fourth question asked whether the school monitored or collected behavior
reports of negative student behavior throughout the year.
e)

The fifth question asked whether PBIS was a school priority and whether the
goals for improving negative student behavior were included in a document
(School Site Plan, Action Plan, etc.). A PBIS plan would also show this
information.

f)

The sixth question asked whether a school document designated some of the
budget to be spent on PBIS.

g) The seventh question asked whether there was documentation that the district was
providing PBIS support, such as training or funding.
5. Upon completion of the documents review, the researcher ensured that no questions or
responses were skipped or missed (see Appendix L).
6. The researcher debriefed the participants and thanked them for their time upon
completion of the review.
Access to the document reviews and transcriptions were secured in a locked
cabinet in the researcher’s storage space for approximately three years from the
conclusion of this study until no longer needed and then shredded or deleted.
Data Analysis
A replication multiple case study method was used to study the implementation of
PBIS in three purposely chosen Washington state middle schools. The researcher used
observation prompts (see Appendix E), interviews (see Appendix F), and document
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reviews (see Appendix L) to gather data from each school. After conducting data
analysis in the case study, the researcher analyzed the data using the following steps:
1. Findings were organized by school, research question, observation, interview, and
document review.
2. An interrater reliability test was used for each research question to ensure validity in
coding.
3. Categories and themes were identified and counted when referenced (see frequency
tables in Chapter IV).
4. Conclusions were synthesized for generalized use beyond this study.
Observation Data
The observations included observing what was being used in classrooms and in
nonacademic areas (lunchroom). Common themes were sought in the observation
responses that would show the PBIS approach was working to decrease negative student
behavior and increase academic learning time. An interrater reliability test was used to
ensure coding had validity. The researcher and the interrater were the only coders for this
information.
Interview Data
Responses from the participants (principal/assistant principal, classroom teachers,
and lunchroom supervisors) were collected to see whether there were common themes
showing that the PBIS approach was working to decrease negative student behavior and
increase academic learning time. The researcher and the interrater were the only ones
with access to the coding process.
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Documents/Reports Review Data
Reports and other documents were reviewed to determine whether the PBIS
approach was supported in the school. Themes were looked for that included negative
student behavior was decreasing and learning time was increasing. The researcher and
the interrater were the only one with access to the coding process. The researcher
reviewed the documents and reports for common themes regarding the research questions
that were supported in literature.
Triangulation
Each case study took place individually and then was evaluated across the three
schools. The researcher analyzed case study data for each school during the data
collection process. Data were triangulated from interviews, observations, and document
reviews because information came from three schools of different school districts and the
data were combined from all three single case studies. The researcher examined the sets
of data (interviews, observations, and document reviews) from the three schools to
determine whether there were any common themes in observations, interviews, or
document reviews.
Limitations
The researcher observed workplaces and interviewed staff members from three
Washington state middle schools. These interactions were limited to staff members who
chose to participate. Another limitation was the ability of staff members to recall or
report information accurately when discussing PBIS implementation in their own
schools. A third limitation was whether or not those staff members may have had biases
toward any part of PBIS implementation in their schools. A final limitation may be that

81

because of the sample size, there may be a lack of generalizability across other
Washington state middle schools. The study did not consider whether PBIS had a direct
effect on student achievement although that is one of the criteria for inclusion of schools
into the study.
Summary
The research design selected for this study allowed for an extensive amount of
data to be collected on PBIS from three middle schools in Washington state as perceived
by educators and staff that work at those schools. The qualitative questions in the
interviews provided further insights into the factors that may be enhancing or hindering
the schools’ abilities to successfully implement all areas of the PBIS frameworks.
Together these methods provide a descriptive picture of the middle schools’ abilities to
be responsive to student behavior needs and contribute to a safe and positive learning
environment.
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CHAPTER IV: RESEARCH, DATA COLLECTION, AND FINDINGS
Chapter IV offers an analysis of the data collection from the multiple case studies
that describes practices utilized to implement the positive behavioral interventions and
supports (PBIS) approach at Washington state middle schools. Furthermore, it examines
common themes and patterns that arise from that data. This chapter reviews the purpose
of the study, research questions, research methods, data collection methods, population,
and sample. Chapter IV includes a presentation of the data. The chapter concludes with
data and a summary of findings.
Chapter IV explains the findings from document reviews, observations, and
interviews of middle school staff who implement PBIS in their schools, with the purpose
of describing their implementation practices and providing a better understanding of
common themes or patterns for other staff members at middle schools who also might be
able to implement PBIS with success. This chapter determines what is common from
each of the schools and provides information to a better understanding of how to
successfully implement PBIS at other locations. The data from seven different aspects of
implementing PBIS were examined to provide understanding of how PBIS functions
successfully within Washington state middle schools.
The intention of this multiple case study was to describe practices utilized to
implement the PBIS approach at three purposely selected Washington state middle school
sites. This study was intended to describe the different facets of implementing a PBIS
foundation: (a) school practices for defining and teaching school rules/expectations;
(b) the reward systems being used; (c) systems for documenting and reporting officemanaged student behavior violations; (d) systems for collecting and summarizing
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discipline referrals; (e) the priority given to improving behavior-support systems in
school site plans; (f) school budget allocations for PBIS; and (g) district support, financial
and otherwise, for PBIS at these schools.
This study did not explicitly endeavor to prove a relationship between PBIS and
improved student achievement. However, it did focus on describing specific practices
that these three schools are using in relation to the PBIS approach. The intention of this
study was to learn more about specific practices that might be successfully replicated in
other middle schools.
Purpose Statement
The purpose of this replicated multiple case study was to describe practices of the
implementation process of a schoolwide positive behavioral interventions and supports
(PBIS) approach at three purposely selected Washington state middle schools.
Research Questions
1. How are school rules/expectations defined and taught?
2. What kind of ongoing reward system has been established for students who follow the
school rules and behavioral expectations?
3. What system is in place for documenting and reporting office-managed student
behavior violations?
4. What system exists for collecting and summarizing discipline referrals?
5. What priority is given to improving behavior support systems?
6. How is school budget money allocated for building and maintaining schoolwide
behavioral support?
7. What support is provided for PBIS by the district?
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Research Methods and Data Collection Procedures
The research design for this study was qualitative in nature and utilized multiplecase study methodology. Three Washington state middle schools were purposely
selected for this study because they had implemented PBIS for more than 1 year with
intent to decrease negative student behavior and increase student achievement.
Interviews, observations, and document reviews were conducted to show PBIS in effect
around the building and in the classrooms. These three types of data were collected to
understand the PBIS practices of each middle school and the level of support available at
each location when implementing PBIS. The data were collected, compared, and then
triangulated among all the middle schools.
Data were collected in the following ways:
1. The document reviews were coded to identify themes.
2. Participant interviews and workplace observations were scheduled at a time that was
convenient for them during their workday.
3. The workplace observations were coded to identify themes.
4. All interviews were conducted face-to-face using scripted questions from the
interview tool (Appendix F) by the researcher.
5. Each workplace observation and interview was conducted at the interviewee’s place of
work to ensure convenience. Prior to each interview, the participants were informed
of their consent to participate in the study (Appendix C), and they were asked to sign
that they read and understood the process and agreed to participate willingly.
6. Each participant was given Brandman University’s Bill of Rights (Appendix B) that
they read prior to the interview. The interviews were audio recorded, and these

85

interviews were then transcribed and coded to identify and develop themes. After the
interviews, the recordings were transcribed using Otter Software and then coded using
NVIVO software, and the themes were identified based on transcriptions by the
researcher.
Population
McMillan and Schumacher (2010) defined population as “a group of elements or
cases, whether individuals, objects, or events, that conform to specific criteria and to
which we intend to generalize the results of the research” (p. 129). The population for
this study was all schools in Washington state that are using PBIS during the 2019-2020
academic year. There are 295 school districts in the state of Washington and a total of
271 public middle schools that serve Grades 6-8 in Washington state. Of those middle
schools, approximately 134 were identified as implementing PBIS during that time (K.
Schulz, personal communication, May 30, 2019).
Sampling Frame
A sampling frame is an entire set of individuals or groups chosen from the overall
population to make predictions about the study (McMillan & Schumacher, 2010). These
populations may be used when it is not reasonable to study large groups, so samples from
within this larger group are chosen (McMillan & Schumacher, 2010). The sampling
frame for this study was Washington state school districts that are using PBIS during the
2019-2020 academic year at the middle school level (Grades 6-8). There are 295 school
districts in Washington state. Within those districts, there were 134 middle schools that
were implementing PBIS for the 2019-2020 academic year.
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Sample
For this study, the sample size of three Washington state middle schools that
participated were selected from the list of Washington state middle schools that served
Grades 6-8. Purposive sampling, along with convenience sampling, was used to select
participants via predetermined criteria suggested by the research questions. This strategy
allows participants that might be valuable sources of information to be selected (Patten &
Newhart, 2018). Combining purposive and convenience sampling allows for in-depth
interpretation of the patterns and themes that might emerge in the study. The exploratory
nature of the case studies lends itself to “listen to participants and build an understanding
based on what is heard” (Creswell, 2014, p. 29) to provide rich data through the
participants’ experiences. The criteria used for this study included the following
characteristics:
• current and ongoing PBIS initiatives within the districts
• principals who had held their position for at least 1 year
• teachers who successfully implemented PBIS and were recommended by their
principals
From each school, participants interviewed included a principal/assistant
principal, five classroom teachers who taught varying subjects, and one lunchroom
supervisor (see Table 5). These staff members volunteered to be part of the study and
met criteria within the study parameters. They were uniquely qualified to be participants
based on the criteria listed above.

87

Table 5
Participants in the Study

Principals

Teachers

Lunchroom
supervisors

Total staff at
school

School 1

1

5

1

7

School 2

1

5

1

7

School 3

1

5

1

7

Name of school

Presentation and Analysis of the Data
The findings of this study are presented by research question in both narrative and
table formats. For each research question, the findings are presented for each of the three
schools and then compared.
A principal, five teachers, and a lunchroom supervisor were selected from each
school. For this study and to retain confidentiality, these people were assigned a
pseudonym in place of their identity. The pseudonyms were assigned in the following
manner: Schools were assigned a number (1, 2, 3), and each staff member from the
schools was assigned alphabet letters (a, b, c, etc.). Each pseudonym represents a school
and a staff member (i.e., S1a is a staff member from first school). Staff members were
not differentiated into different job positions for this study. Additionally, workplaces of
five teachers were observed where the observation tool was used to record information
and the data input into NVIVO for coding. The document reviews examined PBIS
documents from each school, information was recorded on the document review tool, and
the data input into NVIVO for coding.
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Research Question 1
Research Question 1 asked, How are school rules/expectations defined and
taught? The question reviewed how school rules and expectations are defined and
taught. Themes emerged from the triangulated data of the interviews, observations, and
document reviews from the principal, five teachers, and a lunchroom supervisor at all
three schools. These are shown in a compiled table in the “Summary of Research
Question 1 Findings” section. Also reflected in the compiled table are the descriptions of
the themes and the number of times the theme was referenced in the data. The principal,
five teachers, and the lunchroom supervisor were interviewed from each school, and their
interviews were recorded, transcribed, and then coded. There were five workplace
observations where the observation tool was used to record information and the data
input into NVIVO for coding. The document reviews evaluated PBIS documents from
each school, information was recorded on the document review tool, and the data were
input into NVIVO for coding.
There are three themes that emerged from the triangulated data about how rules
were defined, publicized, and taught:
1. Expectations were identified and staff was trained.
2. Expectations were developed and posters hung in each specific common area of
school.
3. Students were taught the expectations lessons with classroom lessons, rotations, and
assemblies.
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School 1 interviews, observations, and document reviews regarding Research
Question 1. Information regarding Research Question 1 was provided through the
process of interviews, observations, and document reviews (see Table 6).

Table 6
School 1: Means for Defining and Teaching School Rules
Theme

Description

Interviews

Observations

Records

Behavior

PBIS team identifies
expectations to focus on and
trains staff

9

3

1

Lessons,
rotations,
and
assemblies

Students learn lessons of
expectations through rotations
or assemblies

8

7

3

Expectations
posters

Posters describes desired
behaviors for school rules

3

4

1

The following comments came from the interview process:
• Staff S1b stated,
The framework was just reviewed at some staff trainings before school started.
And the schoolwide rules and expectations have been developed over time by the
school and they’ve been developed between administrators, teachers, instructional
staff, over the years. They’re being taught like we’re currently teaching them
through our homeroom advisory program.
• Staff S1c commented,
Well, I feel like the PBIS is an ongoing conversation. And so we do touch on it
regularly through staff meetings when those types of issues come up. . . . There’s
a team of teachers that meet to discuss those types of things. At the beginning of
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the year, we go through our expectations as homerooms. And so we walk them
around in small groups of kids or whatever . . . and then we just say this is how
we act in the hallways, this is how we use our lockers. This is how we go to the
bathroom. And just go through and ask them if they have any questions, make
sure that they understand what the expectation are.
• Staff S1f stated,
The framework is presented by our PBIS committee and our vice principal usually
is the director of that. I believe he does the main framework and he brings it to
the committee; the committee brings it to the staff. And that included the
schoolwide rules, expectations, and how they are to be taught.
Table 6 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 1. Information regarding Research Question 1 was provided through the
interviews, observations, and document reviews (see Table 7).
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Table 7
School 2: Means for Defining and Teaching School Rules
Theme

Description

Interviews

Observations

Records

Lessons,
rotations,
and
assemblies

Students learn lessons of
expectations through rotations
or assemblies

9

2

2

Behavior

PBIS team identifies
expectations to focus on and
trains staff

8

0

1

Expectations
posters

Posters describes desired
behaviors for school rules

5

7

1

The following comments came from the interview process:
• Staff S2a stated,
Every year at the beginning of the year during our LID days, which is our learning
improvement days, we come to school for 2 days. And usually there’s an
afternoon that’s devoted to just kind of laying out what are the discipline
expectations of the building, what things should be teacher managed, what things
should be building managed, and that kind of breaks down into like, here’s a
minor infraction, here’s a major infraction, here’s the system that we’re going to
use. We have a certain amount of schoolwide expectations. So you can see I
have this poster on the wall. Those are the school expectations. And then, as an
individual teacher, I’d have my own expectations that we go through at the
beginning of the year.
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• Staff S2c stated,
So for our PBIS, it’s always intervened with our professional development at the
beginning of the year. And I believe it’s set at the district level. Pretty much the
first month of school is just going through different policies and procedures and
expectations and rewarding the behaviors as we see them.
• Staff S2d commented,
We review if on our professional days, the week before school. We have two full
professional days. In it, usually at least half a day is dedicated to PBIS and school
expectations and procedures.
Table 7 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 1. Information regarding Research Question 1 was provided through the
interviews, observations, and document reviews (see Table 8).
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Table 8
School 3: Means for Defining and Teaching School Rules
Theme

Description

Interviews

Observations

Records

Lessons,
rotations,
and
assemblies

Students learn lessons of
expectations through rotations
or assemblies

8

0

3

Behavior

PBIS team identifies
expectations to focus on and
trains staff

7

5

2

Expectations
posters

Posters describes desired
behaviors for school rules

0

5

1

The following comments came from the interview process:
• Staff S3a stated,
Every August we go over PBIS as a staff before school starts. And then
periodically throughout, we have staff meetings. If we feel like there’s something
that hasn’t been followed or needs a review, we review it.
• Staff S3e stated,
Basically, the implementation of our system here at the school is part of our
trainings at the beginning of the year and meetings. We also do it periodically not
just at the beginning of the year, but throughout the year, we kind of look at those
together and the PBIS team meets . . . to see if we need to add anything or refresh
staff memory on things.
• Staff S3f commented,
A full day, in essence, is spent on PBIS where our dean of students is the lead of
the team which is made up of admission, counselors, myself, and various teachers
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that kind of piece these pieces of PBIS together. And then the presentation given
to the staff as far as schoolwide expectations is given. The first day or two of
school, there’s kind of a focus. And so each period teachers are focusing on a
certain piece of PBIS for like 10 or 15 minutes with a mini lesson to the students
to let them know what the expectations are.
Table 8 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 1 Findings
The findings show that each school developed schoolwide expectations that were
posted and specifically taught to the students. All schools shared that they had a team of
members who develop the expectations, with staff input. All the schools reported that
teachers taught the expectations in their classrooms. The school expectations are in the
handbook, daily announcements, staff e-mails, on the website, and on the posters.
Table 9 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
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Table 9
Comparative Findings: Defining and Teaching School Rules

Theme

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

Lessons,
rotations,
and
assemblies

Students learn lessons of
expectations through
rotations or assemblies

18

13

11

42

Behavior

PBIS team identifies
expectations to focus on
and trains staff

13

9

14

36

Expectations
posters

Posters describes desired
behaviors for school rules

8

13

6

27

Research Question 2
Research Question 2 asked, What kind of ongoing reward system has been
established for students who follow the school rules and behavioral expectations?
Themes emerged from the triangulated data of the interviews, observations, and
document reviews from the principal, five teachers, and lunchroom supervisor at all three
schools. These are shown in a compiled table in the “Summary of Research Question 2
Findings” section. Also reflected in the compiled table are the descriptions of the themes
and the number of times the theme was referenced in the data. The principal, five
teachers, and the lunchroom supervisor were interviewed from each school, and their
interviews were recorded, transcribed, and then coded. There were five workplace
observations where the observation tool was used to record information and the data
input into NVIVO for coding. The document reviews evaluated PBIS documents from
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each school, information was recorded on the document review tool, and the data were
input into NVIVO for coding.
There are themes that emerged from the triangulated data about the ongoing
reward system established for students who follow the school rules and behavioral
expectations:
1. The tiered system is used and the schoolwide incentives are part of Tier I. The
schoolwide incentive system consists of rewards given for students who exhibit
desired behaviors.
2. Positive rewards are used to reinforce the good behavior of the students. These
rewards can be tangible or an activity or event.
3. Token economies (tickets or points) are used to recognize desired behavior in
individual students. The schools let the students cash their tickets at the school store
while other schools allowed students to cash in their points for rewards in the
classroom or to attend preferred activities or events.
School 1 interviews, observations, and document reviews regarding Research
Question 2. Information regarding Research Question 2 was provided through the
interviews, observations, and document reviews (see Table 10).
The following comments came from the interview process:
• Staff S1b stated,
We have a token economy; we use something called a buck. So that’s an
incentive that teachers can use for positive behavior.
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Table 10
School 1: Ongoing Rewards Systems
Theme

Description

Interviews

Observations

Records

Use of
positive
rewards

Positive rewards are used to
reinforce the good behavior of
the students

18

2

1

Token
economy
(tickets or
points)

Token economies are used to
recognize desired behavior in
individual students

6

3

1

Schoolwide
incentive
systems

Tier I incentive system where
students are rewarded for
desired behaviors

4

2

1

• Staff S1c stated,
We have these little things called bucks. And so these bucks are redeemable at
the store where they can buy little goodies and stuff. And some teachers also
have in-class rewards where students can spend their bucks.
• Staff S1c commented,
Now these are all Tier I interventions reward system. So we’ve got a system of
bucks, where students can earn bucks, and they earn it through a variety of
reasons. We have other reward systems that students earn. We have field day
classroom celebrations.
Table 10 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
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coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 2. Information regarding Research Question 2 was provided through the
interviews, observations, and document reviews (see Table 11).
Table 11
School 2: Ongoing Rewards Systems
Theme

Description

Interviews

Observations

Records

Use of
positive
rewards

Positive rewards are used to
reinforce the good behavior of
the students

24

7

1

Schoolwide
incentive
systems

Tier I incentive system where
students are rewarded for
desired behaviors

9

2

1

Token
economy
(tickets or
points)

Token economies are used to
recognize desired behavior in
individual students

8

5

0

The following comments came from the interview process:
• Staff S2b stated,
We have points. We collect our points, and we do drawings within our own
classrooms. So we get a bag of goodies. That can be pencils, erasers, mechanical
pencils, chip, candy, or whatever . . . and so we have our drawings in here. They
can also put their points in a drawing every Friday in the cafeteria. And so they
get rewarded for that.
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• Staff S2bc stated,
So, we have the tickets, house teachers do weekly or biweekly drawings. And
then we have end of the quarter incentives. That’s part of the program. And also
they do, I believe, monthly where the students can get like hot chocolate and
cookies and things like that at the beginning of the school day. And then they
also have bigger incentives, like end of the day assembly where they can go into
the gym . . . like pumpkin painting or something like that, and then they have like
a movie day. And that’s typically based on the quarter and then at the end of the
school year, they have a little bit bigger incentives as well.
• Teacher S2e commented,
Daily rewards are points, which all teachers-actually not even teachers, everybody
has points and we give them out for students meeting expectations. Can be about
anything really. And then those are used in multiple ways. We have drawings
that happen at lunch on Fridays, so kids can turn their pride points in. And then
they use the points to do the drawings.
Table 11 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
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School 3 interviews, observations, and document reviews regarding Research
Question 2. Information regarding Research Question 2 was provided through the
interviews, observations, and document reviews (see Table 12).

Table 12
School 1: Ongoing Rewards Systems
Theme

Description

Interviews

Observations

Records

Use of
positive
rewards

Positive rewards are used to
reinforce the good behavior of
the students

12

6

1

Token
economy
(tickets or
points)

Token economies are used to
recognize desired behavior in
individual students

6

0

1

Schoolwide
incentive
systems

Tier I incentive system where
students are rewarded for
desired behaviors

1

2

2

The following comments came from the interview process:
• Staff S3c stated,
On a daily basis, we have bucks, which is like, you know, if you catch a kid doing
something that meets one of the expectations, which is like our overall PBIS
thing, and you give them one of these things, they can save them up and buy
things at the store during lunch. Or sometimes they can pay to have specific
reward time with a teacher of choice. The longer term incentives we have, every
quarter we have like a celebration for like students that met certain PBIS
expectations throughout the whole quarter. They get to be out of a period and
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have, I think it’s hot cocoa and treats during like the period and hang out.
Sometimes they do like games and other fun stuff.
• Staff S3b stated,
So teachers have access to what are called bucks. And then teachers can pass
them out to students as they see students showing those characteristics. Students
then can turn around and we have a student store that they can buy products from.
We do have quarterly rewards. For those who have shown behaviors for the
entire quarter.
• Staff S3e commented,
We have our mock economy. So we have our bucks. And we have our store that
is open regularly every week, at least 1 day a week, trying to add more days to
that. We’re definitely doing it at least 1 day a week. We also have a celebration.
Kids who meet certain criteria for behaviors that we want to see more . . . and so
if they do, if they meet the criteria, then they get to go to a little celebration during
sixth period and they and we do that every 9 weeks.
Table 12 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
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Summary of Research Question 2 Findings
The tiered system is used and the incentives are part of Tier I. Positive rewards
are used throughout the school in a variety of ways but always for rewarding students
who are exhibiting desired behaviors. Token economies are used as a way to
immediately reward individual students who exhibit the desired behaviors, and they can
choose their rewards when they cash in their tokens (tickets or points).
Table 13 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
Table 13
Comparative Findings: Ongoing Rewards Systems for Students Who Follow the School Rules and
Behavioral Expectations

Theme

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

Use of
Positive
rewards

Positive rewards are used
to reinforce the good
behavior of the students

21

32

19

72

Token
economy
(tickets or
points)

Token economies are used
to recognize desired
behavior in individual
students

10

13

7

30

Schoolwide
incentive
systems

Tier I incentive system
where students are
rewarded for desired
behaviors

7

12

5

24
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Research Question 3
Research Question 3 asked, What system is in place for documenting and
reporting office-managed student behavior violations? Themes emerged from the
triangulated data of the interviews, observations, and document reviews from all three
schools. Themes emerged from the triangulated data of the interviews, observations, and
document reviews from the principal, five teachers, and lunchroom supervisor at all three
schools. These are shown in a compiled table in the “Summary of Research Question 3
Findings” section. Also reflected in the compiled table are the descriptions of the themes
and the number of times the theme was referenced in the data. The principal, five
teachers, and the lunchroom supervisor were interviewed from each school, and their
interviews were recorded, transcribed, and then coded. There were five workplace
observations where the observation tool was used to record information and the data
input into NVIVO for coding. The document reviews evaluated PBIS documents from
each school, information was recorded on the document review tool, and the data were
input into NVIVO for coding.
There are themes that emerged from the triangulated data about the system in
place for documenting and reporting office-managed student behavior violations:
1. Office referrals are entered into a schoolwide system by staff.
2. A digital system is used to keep track of office referrals for monitoring.
3. Office referrals are reviewed and monitored regularly.
School 1 interviews, observations, and document reviews regarding Research
Question 3. Information regarding Research Question 3 was provided through the
interviews, observations, and document reviews (see Table 14).
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Table 14
School 1: Systems for Reporting Office-Managed Behavior Violations
Theme

Description

Interviews

Observations

Records

Digital system A digital system is used to keep
used
the referrals accessible for
monitoring

3

4

3

Referrals
monitored

Office referrals reviewed and
monitored regularly

2

0

1

Office
referrals
entered

Office referrals entered into the
schoolwide system

1

3

2

The following comments came from the interview process:
• Staff S1c stated,
There’s a daily report that is sent out every single day, and so the intervention
room manager, whatever his official title is, he lets us know every single day by
grade and by period.
• Staff S1d stated,
Right now we have in class we have a normal warning, and then we call, we step
out of the classroom, support at the door, where you get someone else to come in
and talk, hopefully returning them to the room. If not, then they’re referred to the
office, which is our intervention room. All that is recorded through Skyward and
I think there’s another system that we use to do the initial and that’s updated.
• Staff S1f commented,
There’s a system. I know some teachers stick some things on a desk as a warning.
Once they do fill out a referral, it goes up to the vice principal, we do have
support the door as an option to for a student to go back into class.
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Table 14 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 3. Information regarding Research Question 3 was provided through the
interviews, observations, and document reviews (see Table 15).
The following comments came from the interview process:
• Staff S2a commented,
I think that’s because our new vice principal uses the honor level system, which I
like. Basically, when we enter student minor and major infractions into our SWIS
system, he puts out, via e-mail, a list of all the students who have been written up
every day, for whatever infraction it says and who the teacher was and the honor
level that they’re at.
• Staff S2b stated,
Well, we put it we put our systems. Our teachers are required to put their own
write-ups in SWIS. So (he) sees it right away. So he pulls every day. Every
teacher has access. And that’s new for our teachers this year, too, which is kind
of nice that we don’t have to do the paper and go make copies and put it in and it

106

might be 5 days until he sees it or, you know, because you want something
immediate. And that’s our system in the past and it’s just been so much more
efficient this year. And we’re getting a report and saying, Okay, if my advisee got
written up, I can have that immediate conversation with them, instead of waiting
days down the road, like, well, I don’t know what happened 5 days ago.
Table 15
School 2: Systems for Reporting Office-Managed Behavior Violations
Theme

Description

Interviews

Observations

Records

Office referrals entered into the
schoolwide system

5

4

2

Digital system A digital system is used to keep
used
the referrals accessible for
monitoring

5

4

2

Referrals
monitored

5

1

1

Office
referrals
entered

Office referrals reviewed and
monitored regularly

• Staff S2c stated,
So we use SWIS, which is a tracking system and it’s obviously for negative
behavior. So teachers have a reflection sheet that is kind of step one, where if we
obviously have an issue with the students, we will give them a reflection sheet
and that’s just an opportunity to say like, “Hey, you know what our expectations
are, you know, this is your opportunity to kind of redeem yourself and to make
corrections yourself.” But if that doesn’t work, it escalates to a minor and then a
major, and that’s tracked weekly, and every week it restarts, and it’s tracked
electronically through our SWIS system. And our assistant principal is who
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tracks that. And if they get, you know, two minors, it’s a lunch detention or it
obviously escalates depending on their behavior through the week. But I think
one good thing about it is that every week, students start with kind of a new slate,
it doesn’t compile through the quarter, through the year. You know, it’s
something that refreshes every week, which is nice.
Table 15 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 3. Information regarding Research Question 3 was provided through the
interviews, observations, and document reviews (see Table 16).
The following comments came from the interview process:
• Staff S3d stated,
So we have a very specific plan of Tier I behaviors, Tier II, Tier III behaviors. In
the Tier I, it’s laid out of step by step of what teachers should do.
• Staff S3e stated,
It’s pretty complicated. We have the whole matrix basically, of what are
consistently considered Level 1, Level 2 and Level 3 behaviors. And so the
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Table 16
School 3: Systems for Reporting Office-Managed Behavior Violations
Theme

Description

Interviews

Observations

Records

Office referrals entered into the
schoolwide system

4

1

2

Digital system A digital system is used to keep
used
the referrals accessible for
monitoring

4

3

2

Referrals
monitored

1

0

1

Office
referrals
entered

Office referrals reviewed and
monitored regularly

Level 1 behaviors . . . we have a specific protocol for what we’re supposed to do
to deal with those behaviors. They’re kind of low-level behaviors—minor
disruption, not complying with teacher directions, stuff like that. Basically, it’s
that protocol is that kids get one warning, then get another warning. And at that
point, we have a conversation with them outside of the classroom. And then if
they do it again, we may also call for a quick correct at the second warning and
then the third time that they do whatever that behavior is, then you get a lunch
attention. And so basically, we look at that and then for sure, chronic
misbehaving issues with any particular student, then we then can refer that student
to our dean-will then kind of look at either having a restorative practices meeting
with the student, or it just really depends on what the behavior is. But at that
point, it just kind of goes up to the Level 2. The intervention area. And so it can
include a variety of things, a restorative practices agreement for some time in the
in-school suspension room to reflect on behavior, things like that. Level 3 is
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where you get up into maybe having contracts and behavior plans and things like
that. So that’s it in a nutshell. Okay. As much as I can make it.
• Staff S3f commented,
[A teacher] can click on a student’s face, you know, in the grade book, and she
can look at teacher notes for the student, not to mention writing her own, if the
student is having a challenging moment in the class period. And so, if she notices
if she has a particular student later in the day, and the student has already been
written up a couple of times by teachers earlier in the day, that kind of gives her a
heads up that “hey, this kids having a tough day, I need to kind of tread lightly
around him or her.” It’s good to have that information as far as how you
approach the kid, if they’re having problems in class.
Table 16 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 3 Findings
Office referrals should be entered into a schoolwide tracking system. Regular and
consistent review of data is an efficient way to monitor and track student behaviors.
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Schools should use a digital system that is organized and can sort the behavior incident
variables into location, time of day, and type of infraction.
Table 17 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
Table 17
Comparative Findings: System for Documenting and Reporting Office-Managed Behavior
Violations

Category

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

Digital
system
used

A digital system is used to
keep the referrals
accessible for monitoring

10

11

9

30

Office
referrals
entered

Office referrals entered into
the schoolwide system

6

11

7

24

Referrals
monitored

Office referrals reviewed
and monitored regularly

3

7

2

12

Research Question 4
Research Question 4 asked, What system exists for collecting and summarizing
discipline referrals? Themes emerged from the triangulated data of the interviews,
observations, and document reviews from all three schools. Themes emerged from the
triangulated data of the interviews, observations, and document reviews from the
principal, five teachers, and lunchroom supervisor at all three schools. These are shown
in a compiled table in the “Summary of Research Question 4 Findings” section. Also
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reflected in the compiled table are the descriptions of the themes and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
There are themes that emerged from the triangulated data about the existing
system for collecting and summarizing discipline referrals:
1. Staff members try in-class interventions and document in the system before an office
referral is done.
2. Staff members enter referrals into the schoolwide digital system for tracking and
monitoring.
3.A digital tracking and monitoring system is used to keep track of office referrals.
4. Office referrals are reviewed and monitored regularly with regular reports and reviews
of behavior data.
5. Other interventions are used during the discipline process and may or may not be
entered into the digital system.
School 1 interviews, observations, and document reviews regarding Research
Question 4. Information regarding Research Question 4 was provided through the
interviews, observations, and document reviews (see Table 18).
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Table 18
School 1: System for Collecting and Summarizing Discipline Referrals
Theme

Description

Interviews

Observations

Records

Referral entered
into system

Staff enters referral into
schoolwide digital system

5

2

1

Staff tracks
referrals

Staff member tracks and
monitors referrals

5

3

0

Other
interventions
are used

Other interventions occur
during the discipline process

3

3

1

Behavior data
are reviewed
and reported

Regular reports occur for
staff and behaviors are
monitored

2

2

1

In-class
interventions

Teachers provide
interventions before referrals

1

0

0

The following comments came from the interview process:
• Staff S1a stated,
A referral is given if a student is requested to be removed from the classroom
down to the intervention room. And so every time that a student behaviorally is
removed from the classroom the there has to be a referral written-and who writes
it? It depends upon the situation. If it is the administration, those removing the
student then it’s written by the administrator. If it is the teacher who is removing
the student that is written by the educator.
• Staff S1b stated,
We have digital referrals. And those are tracked and then cataloged by our
intervention room leader. And so we do get a daily report of that, to see what
students are doing. A newer piece of that is that when a student receives some
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kind of trip to that space earlier in the day, e-mails are supposed to go out to
teachers who have the student later in the day, so that they’re aware that the
student is having a difficult day with behaviors. And you know, what other extra
support they can offer to be proactive.
• Staff S1e commented,
Again, with referral systems, we have that. So it’s in Skyward. And then it goes
to our intervention room guy and the vice principal. Once it goes to that system,
multiple things occur, which are: we check in with students about their behavior,
we check in with parents, whether that’s via phone calls or e-mails. Sometimes
that might require us to have meetings with parents. Often times when I have
submitted referrals, I request a meeting with the student during my planning or
lunch period that usually entails either a counselor’s presence or an admin’s
presence. And then again, it’s just in the system so we can track particular
students’ behaviors to see whether they’ve progressed or digressed.
Table 18 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
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School 2 interviews, observations, and document reviews regarding Research
Question 4. Information regarding Research Question 4 was provided through the
interviews, observations, and document reviews (see Table 19).

Table 19
School 2: System for Collecting and Summarizing Discipline Referrals
Theme

Description

Interviews

Observations

Records

Referral
entered into
system

Staff enters referral into
schoolwide digital system

5

3

1

Staff tracks
referrals

Staff member tracks and
monitors referrals

2

1

0

In-class
interventions

Teachers provide interventions
before referrals

2

4

0

Behavior data
are reviewed
and reported

Regular reports occur for staff
and behaviors are monitored

1

0

1

Other
interventions
are used

Other interventions occur
during the discipline process

0

0

0

The following comments came from the interview process:
• Staff S2a stated,
Basically when we enter student minor and major infractions into our SWIS
system, he puts out via e-mail, a list of all the students who have been written up
every day like the previous day, for whatever infraction it says like what they did
and who the teacher was and the honor level that they’re at.
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• Staff S2b stated,
So we use SWIS for what system is in place for entering negative student
behavior. We use SWIS. Every teacher has access.
• Staff S2e commented,
It’s called SWIS. And we just enter everything. Another nice thing is that every
day in the morning, our vice principal sends out the list of everyone who got
written up the day before.
Table 19 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 4. Information regarding Research Question 4 was provided through the
interviews, observations, and document reviews (see Table 20).
The following comments came from the interview process:
• Staff S3c stated,
Our grade book has notes. So you just click on the kid’s face, and then the note
pops up, you type in the way that we they’ve taught us to type it in ABC, like
antecedent and behavior, consequence. What was the setting? What was going
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on in class? Was the behavior that they showed? What was the intervention you
tried? And then, what was the outcome of that intervention? And then so those
are saved up throughout the year. So you can click on a student and you can see
all the notes that they had for the whole year. And kind of see there’s like some
trends in the behavior.
Table 20
School 3: System for Collecting and Summarizing Discipline Referrals
Theme

Description

Interviews

Observations

Records

Referral
entered into
system

Staff enters referral into
schoolwide digital system

5

0

0

In-class
interventions

Teachers provide interventions
before referrals

4

0

0

Staff tracks
referrals

Staff member tracks and
monitors referrals

2

0

0

Behavior data
are reviewed
and reported

Regular reports occur for staff
and behaviors are monitored

1

0

2

Other
interventions
are used

Other interventions occur
during the discipline process

0

1

0

• Staff S3d stated,
So in our grade book system, on the attendance side, you can input the notes
whenever you want about students. Most of the notes teachers put in are negative,
however, we try to encourage teachers to put in some positive notes also,
especially on the kids that get a lot of negative, so we can see when they have a
good day. That’s more informal, just no discipline necessarily done. And then
the system also has the ability to refer to administrator any student behavior
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escalates beyond what can be corrected in the classroom. And then, after you
refer it, then they take care of it at the office level.
• Staff S3f commented, “Synergy Student Database System.”
Table 20 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 4 Findings
In-class interventions are tried before writing office referrals and are entered into
the system. Office referrals should be entered into a schoolwide digital tracking system
that is organized and can sort the behavior incident variables into location, time of day,
and type of infraction. Staff track and monitor student behaviors. Regular reports and
consistent review of data is an efficient way to monitor and track student behaviors.
Other interventions are used during tracking. These included check-ins, quiet place,
student statements, opportunity time, support at the door, and quick corrects.
Table 21 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.

118

Table 21
Comparative Findings: System for Collecting and Summarizing Discipline Referrals
School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

Theme

Description

Referral
entered into
system

Staff enters referral into
schoolwide digital system

8

9

5

22

Staff tracks
referrals

Staff member tracks and
monitors referrals

8

3

2

13

In-class
interventions

Teachers provide
interventions before
referrals

1

6

4

11

Other
interventions
are used

Other interventions occur
during the discipline
process

7

0

1

8

Behavior data
are reviewed
and reported

Regular reports occur for
staff and behaviors are
monitored

5

2

3

10

Research Question 5
Research Question 5 asked, What priority is given to improving behavior support
systems? Themes emerged from the triangulated data of the interviews, observations, and
document reviews from all three schools. Themes emerged from the triangulated data of
the interviews, observations, and document reviews from the principal, five teachers, and
lunchroom supervisor at all three schools. These are shown in a compiled table in the
“Summary of Research Question 5 Findings” section. Also reflected in the compiled
table are the descriptions of the themes and the number of times the theme was
referenced in the data. The principal, five teachers, and the lunchroom supervisor were
interviewed from each school, and their interviews were recorded, transcribed, and then
coded. There were five workplace observations where the observation tool was used to
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record information and the data input into NVIVO for coding. The document reviews
evaluated PBIS documents from each school, information was recorded on the document
review tool, and the data were input into NVIVO for coding. There are themes that
emerged from the triangulated data about the existing system for what priority is given to
improving behavior support systems:
1. There is a substructure for sharing resources and sharing behavioral data.
2. The PBIS approach identifies the clear and precise expectations that are schoolwide
and shared throughout all areas of the school.
3. Rewards are given to individuals and groups that are successful at following the
schoolwide expectations.
4. The perception of the staff is that PBIS implementation helps to reduce negative
behaviors.
5. A smaller theme in the three schools noted that the staff-student relationship is key to
building safe and trusting place for the student to learn.
School 1 interviews, observations, and document reviews regarding Research
Question 5. Information regarding Research Question 5 was provided through the
interviews, observations, and document reviews (see Table 22).
The following comments came from the interview process:
• Staff S1a stated,
So it’s really important to have a safe environment for students. Otherwise, if you
don’t have classroom management, if you don’t have students feeling safe in their
environment, they aren’t going to learn. And so our school values that a lot. We
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really value the social emotional well-being of our students so that they can be
successful academically.
Table 22
School 1: Evidence of Improving Behavior Systems
Theme

Description

Interviews

Observations

Records

PBIS
substructure

Resources and foundations laid
to implement PBIS approach

15

5

3

PBIS reduces
negative
behaviors

Focus on positive behaviors
reduces the need to deal with
negative behaviors

5

1

0

Positive
behavior
rewards

Positive behavior and
following schoolwide
expectations are acknowledged
with meaningful rewards

4

5

0

Safety and
relationship

Relationships and safety are
important to carry out the
PBIS approach so students
believe in the process

4

0

0

Clear rules and
expectations

The PBIS approach explicitly
identifies and explains the
expectations across the school

3

2

1

• Staff S1d stated,
Well it’s schoolwide and we’re all having these bucks and rewarding behavior
equally. We’re all trying to follow the same kind of discipline system that leads
into that and gives them permission for the PBIS system. I mean, we’re all on the
same page with it.
• Staff S1e commented,
One of the greatest things about (our school) is that at any point in time, our
admin fully supports us stepping away from our curriculum if we need to restore
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relationships within our classroom to maintain either order or just overall
connection. And, and I know that it helps increase academic learning because I
see it in my grades. I see it every day between students where if I don’t have a
trusting, safe relationship with a student, they’re not going to be able to learn from
me, and that’s resounding across the board with my colleagues.
Table 22 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 5. Information regarding Research Question 5 was provided through the
interviews, observations, and document reviews (see Table 23).
The following comments came from the interview process:
• Staff S2a stated,
Well, I think that we’ve definitely struggled at times with maintaining positive
behavior from students and rewarding it in a way that’s understandable for both
teachers and students, and that’s consistent. And so I think that we ideally give it
priority so that we can spend less time managing behavior and more time teaching
and learning.
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Table 23
School 2: Evidence of Improving Behavior Systems
Theme

Description

Interviews

Observations

Records

Positive
behavior
rewards

Positive behavior and
following schoolwide
expectations are acknowledged
with meaningful rewards

5

6

1

PBIS reduces
negative
behaviors

Focus on positive behaviors
reduces the need to deal with
negative behaviors

4

0

0

PBIS
substructure

Resources and foundations laid
to implement PBIS approach

3

6

2

Safety and
relationships

Relationships and safety are
important to carry out the
PBIS approach so students
believe in the process

3

0

0

Clear rules and
expectations

The PBIS approach explicitly
identifies and explains the
expectations across the school

3

3

1

• Staff S2b stated,
Well, we’ve been doing PBIS for so long, that I think it’s just, it’s a given for us.
And so, it’s to keep consistent expectations throughout the building and within the
classrooms. So that’s how we know it helps increase academic learning time.
Because the expectations across the board are be safe, be responsible, be
respectful. And that’s the given here.
• Staff S2d commented,
It’s a proactive approach towards positive behavior, rewarding the positive and
then giving really clear understanding for what’s the behaviors expected in hopes
that it decreases distractions and disruptions to a learning environment to increase
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academic accountability and our focus. If kids are in class and engaged, they’re
learning.
Table 23 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 5. Information regarding Research Question 5 was provided through the
interviews, observations, and document reviews (see Table 24).
The following comments came from the interview process:
• Staff S3a stated,
I know it works, totally. I’ve written one referral this entire year. Last year, I
didn’t write any. Year before, I didn’t write any. I don’t write referrals. And
that’s not because I’m a great teacher. It’s because this works. . . . And I think
that it totally increases learning because they’re just willing to be vulnerable. And
if you’re willing to be vulnerable, and try, you can learn. Half the reason some of
these kids don’t learn is they don’t try. They give up.
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Table 24
School 3: Evidence of Improving Behavior Systems
Theme

Description

Interviews

Observations

Records

Safety and
relationships

Relationships and safety are
important to carry out the
PBIS approach so students
believe in the process

7

0

0

PBIS reduces
negative
behaviors

Focus on positive behaviors
reduces the need to deal with
negative behaviors

6

0

0

Clear rules and
expectations

The PBIS approach explicitly
identifies and explains the
expectations across the school

5

4

1

Positive
behavior
rewards

Positive behavior and
following schoolwide
expectations are
acknowledged with
meaningful rewards

2

5

1

PBIS
substructure

Resources and foundations
laid to implement PBIS
approach

0

0

5

• Staff S3c stated,
PBIS is important because we’re trying to create a place that kids feel good. They
feel safe to be here, they feel like they can try their best in classes without being
interfered by destructive behavior or disorganized classrooms and stuff. And so
it’s increases academic learning time because the fewer disruptions that are in
classes, the fewer times teachers are having to work with students on behavior
correction, the more time that they get to be teaching and the more time students
get to learning.
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Staff S3d commented,
It’s also brought the staff a lot closer when it comes to behavior since we can talk
to each other because we know what the expectations are. So it’s easier to
problem solve. When we have students of concern, that are behavior focused we
can talk about steps to take care of it.
Table 24 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 5 Findings
Commonalities include there being a substructure for sharing resources and
sharing behavioral data. The PBIS approach identifies the clear and precise expectations
that are schoolwide and shared throughout all areas of the school with all staff and
students. Rewards are given to individuals and groups that are successful at following
the schoolwide expectations. The perception of the staff is that PBIS implementation
helps to reduce negative behaviors. A smaller theme in the three schools noted that the
staff-student relationship is key to building safe and trusting place for the student to learn
as it contributes to a positive school culture for all.
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Table 25 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
Table 25
Comparative Findings: Evidence of Improving Behavior Systems

Theme

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

23

11

5

39

PBIS
substructure

Resources and
foundations laid to
implement PBIS
approach

Positive
behavior
rewards

Positive behavior and
following schoolwide
expectations are
acknowledged with
meaningful rewards

9

12

8

29

Clear rules
and
expectations

The PBIS approach
explicitly identifies and
explains the expectations
across the school

6

7

10

23

PBIS reduces
negative
behaviors

Focus on positive
behaviors reduces the
need to deal with
negative behaviors

6

4

6

16

Safety and
relationships

Relationships and safety
are important to carry out
the PBIS approach so
students believe in the
process

4

3

7

14
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Research Question 6
Research Question 6 asked, How is school budget money allocated for building
and maintaining schoolwide behavioral support? Themes emerged from the triangulated
data of the interviews, observations, and document reviews from all three schools.
Themes emerged from the triangulated data of the interviews, observations, and
document reviews from the principal, five teachers, and lunchroom supervisor at all three
schools. These are shown in a compiled table in the “Summary of Research Question 6
Findings” section. Also reflected in the compiled table are the descriptions of the themes
and the number of times the theme was referenced in the data. The principal, five
teachers, and the lunchroom supervisor were interviewed from each school, and their
interviews were recorded, transcribed, and then coded. There were five workplace
observations where the observation tool was used to record information and the data
input into NVIVO for coding. The document reviews evaluated PBIS documents from
each school, information was recorded on the document review tool, and the data were
input into NVIVO for coding.
There are themes that emerged from the triangulated data about how school
budget money is allocated for building and maintaining schoolwide behavioral support:
1. The student and building incentives are paid for with a designated funding plan.
2. The staff is provided training and professional development regarding PBIS.
School 1 interviews, observations, and document reviews regarding Research
Question 6. Information regarding Research Question 6 was provided through the
interviews, observations, and document reviews (see Table 26).
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Table 26
School 1: Budget Money Allocated for Building and Maintaining Schoolwide Behavioral Support
Theme

Description

Interviews

Observations

Records

Staff
development
and training

Staff are provided with
opportunities to learn more
about PBIS

6

0

2

Incentives

Designated budget for these
items and events

5

5

2

The following comments came from the interview process:
• Staff S1a stated,
We fund our PBIS committee, we fund after school tutoring.
• Staff S1b stated,
There was offered optional training opportunities for some staff members that
wanted to attend. But we don’t have any ongoing training for all staff. I know
our PBIS team is still receives training support, like regularly.
• Staff S1f commented,
But we always talk about “let’s see how much money we have, or let’s see what’s
in the budget.”
Table 26 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
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was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 6. Information regarding Research Question 6 was provided through the
interviews, observations, and document reviews (see Table 27).
Table 27
School 2: Budget Money Allocated for Building and Maintaining Schoolwide Behavioral Support
Theme

Description

Interviews

Observations

Records

Incentives

Designated budget for these
items and events

8

13

2

Staff
development
and training

Staff are provided with
opportunities to learn more
about PBIS

1

0

1

The following comments came from the interview process:
• Staff S2a stated,
I get bags of goodies to give the kids and because I get paper points. I also know
that I dedicate at least $70 to $100 a month of my own money to buy kids
rewards. . . . I’m not sure what the numbers look like now but just because I know
things appear in my box that there must be money for it.
• Staff S2b stated,
We have a PBIS budget. Yeah, it’s in our system. It’s in our general fund.
District gives us a PBIS budget every year and ASB supplements that budget.
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• Staff S2f commented,
What’s been said to me. “You can get this through PBIS funds.” So there’s a
mention of funds.
Table 27 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 6. Information regarding Research Question 6 was provided through the
interviews, observations, and document reviews (see Table 28).
Table 28
School 3: Budget Money Allocated for Building and Maintaining Schoolwide Behavioral Support
Theme

Description

Interviews

Observations

Records

Incentives

Designated budget for these
items and events

5

10

3

Staff
development
and training

Staff are provided with
opportunities to learn more
about PBIS

5

0

1
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The following comments came from the interview process:
• Staff S3c stated,
I know that our store gets a lot of donations; a lot of that stuff is donated. So I
don’t even know how much we’re spending on that. The only thing I can think of
that we probably spend money on is training stuff for PBIS.
• Staff S3e stated,
I’m assuming just because we have things that they buy for the store. We get
some donations, but I know there’s some money spent. And there’s also money
spent when we do things like the cocoa and cookie thing that’s coming up. So
that money’s coming from somewhere. So I’m assuming that there’s a budget for
it.
• Staff S3f commented,
The items that we have in our store that students can purchase, you know, with
their bucks, there is money given to that store. Teachers that are maybe new to
the system . . . there’s some PD money allocated for them if they choose if they
want to get a little workshop or something to find out a little bit more about PBIS
is now works.
Table 28 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information

132

was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 6 Findings
The student and building incentives are paid for with a designated funding plan.
For some buildings, the plan includes added funding through another club or donations
from the community. Regardless, incentives played a large part in the PBIS frameworks.
Additionally, the staff is provided training and professional development regarding PBIS.
This varies from building to building but was included at each site.
Table 29 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
Table 29
Comparative Findings: Budget Money Allocated for Building and Maintaining Schoolwide
Behavioral Support

Theme

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

Incentives

Designated budget for
these items and events

12

23

18

53

Staff
development
and training

Staff are provided with
opportunities to learn
more about PBIS

8

2

6

16
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Research Question 7
Research Question 7 asked, What support is provided for PBIS by the district?
Themes emerged from the triangulated data of the interviews, observations, and
document reviews from all three schools. Themes emerged from the triangulated data of
the interviews, observations, and document reviews from the principal, five teachers, and
lunchroom supervisor at all three schools. These are shown in a compiled table in the
“Summary of Research Question 7 Findings” section. Also reflected in the compiled
table are the descriptions of the themes and the number of times the theme was
referenced in the data. The principal, five teachers, and the lunchroom supervisor were
interviewed from each school, and their interviews were recorded, transcribed, and then
coded. There were five workplace observations where the observation tool was used to
record information and the data input into NVIVO for coding. The document reviews
evaluated PBIS documents from each school, information was recorded on the document
review tool, and the data were input into NVIVO for coding.
There was one theme that emerged from the triangulated data about what district
support is provided for schoolwide behavioral support:
1. There is a budget to the school either in a designated fund to implement PBIS or
allocated for training or staff development.
School 1 interviews, observations, and document reviews regarding Research
Question 7. Information regarding Research Question 7 was provided through the
interviews, observations, and document reviews (see Table 30).
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Table 30
School 1: District Means of Providing Support for PBIS
Theme
Training and
resources

Description
Funds for implementing PBIS
or for training/staff
development

Interviews

Observations

Records

21

5

6

The following comments came from the interview process:
• Staff S1a stated,
We have an MTSS. I don’t know if they’re called coordinator. But basically, our
district has hired somebody to come in and help us with our implementation of
PBIS Tier I, Tier II, Tier III and setting up all of our protocols, setting up all of
the ways that we teach our expectations.
• Staff S1e stated,
We are offered trainings pretty regularly that go along with the PBIS
framework. . . . They offer trainings. They’re constantly throwing out them,
whether it’s the district or our admin, but I get e-mails constantly about different
offerings that all would fall under the umbrella of PBIS or MTSS-B or RTI, all
those things are offered. And I personally have been to a couple things that fall
under that category.
• Staff S1f commented,
I know that I’ve been in the past. I was sent to all the PBIS trainings at different
levels here at this school. Because I’ve had the training in the past, they’ve asked
for me to attend those because I’ve already attended them.
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Table 30 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 2 interviews, observations, and document reviews regarding Research
Question 7. Information regarding Research Question 7 was provided through the
interviews, observations, and document reviews (see Table 31).
Table 31
School 2: District Means of Providing Support for PBIS
Theme
Training and
resources

Description
Funds for implementing PBIS
or for training/staff
development

Interviews

Observations

Records

11

4

6

The following comments came from the interview process:
• Staff S2a stated,
I feel like in addition to the old days, we’ve had meetings around discipline and
PBIS. I feel like on the district level, there’s obviously at least some support in
terms of talking about it.
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• Staff S2c stated,
Typically, it’s a couple hours during professional development of the beginning of
the year; we usually have 3 to 4 days of professional development beginning of
the year.
• Staff S2d commented,
They do. I’m not really sure exactly what it is. Our information does go to the
district office and they provide some things. I’m not super involved with that part
is why I’m not really sure I know what’s there.
Table 31 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
School 3 interviews, observations, and document reviews regarding Research
Question 7. Information regarding Research Question 7 was provided through the
interviews, observations, and document reviews (see Table 32).
The following comments came from the interview process:
• Staff S3b stated,
And if I can go back to the financial allotment, just the fact we have this man
here, a phone call away. To me, that is the biggest thing I’ve noticed financially
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other than the store and kids are really comfortable at the store. But his resource,
that’s a huge finance.
Table 32
School 3: District Means of Providing Support for PBIS
Category
Training and
resources

Description

Interviews

Observations

Records

14

0

9

Funds for implementing PBIS
or for training/staff
development

• Staff S3c stated,
I’ve had like a handful of district trainings on PBIS over there. I mean, because
we’ve been a PBIS school. I’ve been interested in news. So the whole time I’ve
been here we’ve been a PBIS school. I think most of it though, is the PBIS is
head team, like our lead team. Our PBIS team, they get trained and then they
come and bring that to us.
• Staff S3d commented,
Over the last maybe 2 years or so, district had some of our summer trainings
related to aspects of PBIS they usually focus on one piece of it. And then as a
school, we can flush out the rest of whatever we need to address prior to the
beginning the school year. However, there has been some training each year for
the last two, maybe three, from the district level as well. However, it’s usually
more generic than what we do as a building.
Table 32 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The principal, five teachers, and the lunchroom
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supervisor were interviewed from each school, and their interviews were recorded,
transcribed, and then coded. There were five workplace observations where the
observation tool was used to record information and the data input into NVIVO for
coding. The document reviews evaluated PBIS documents from each school, information
was recorded on the document review tool, and the data were input into NVIVO for
coding.
Summary of Research Question 7 Findings
There is a budget to the school either in a designated fund to implement PBIS or
allocated for training or staff development. Although it varies from building to building,
the training or staff development are integral parts of PBIS frameworks in all the sites.
Table 33 reflects the themes, descriptions of the themes, and the number of times
the theme was referenced in the data. The document review, observation, and interview
data from all three schools was triangulated so that all references to the pertinent data
show on the table.
Table 33
Comparative Findings: District Means of Providing Support for PBIS

Theme
Training
and
resources

Description

School 1
# of data
references

School 2
# of data
references

School 3
# of data
references

Total # of
data
references

32

21

23

76

Funds for implementing
PBIS or for training/staff
development
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Summary
In Research Question 1, the findings showed that that each school developed
schoolwide expectations that were posted and specifically taught to the students. All
schools shared that they had a team of members who develop the expectations with staff
input. All the schools reported that teachers taught the expectations in their classrooms.
The school expectations are in the handbook, daily announcements, staff e-mails, on the
website, and on the posters.
In regard to Research Question 2, the tiered system is used and the incentives are
part of Tier I. Positive rewards are used throughout the school in a variety of ways but
always for rewarding students who are exhibiting desired behaviors. Token economies
are used as a way to immediately reward individual students who exhibit the desired
behaviors, and they can choose their rewards when they cash in their tokens (tickets or
points).
Research Question 3 findings include office referrals should be entered into a
schoolwide tracking system. Regular and consistent review of data is an efficient way to
monitor and track student behaviors. School should use a digital system that is organized
and can sort the behavior incident variables into location, time of day, and type of
infraction.
Research Question 4 dealt with existing systems for collecting and summarizing
discipline referrals. In-class interventions were tried before writing office referrals and
entered into the system. Office referrals were entered into a schoolwide digital tracking
system that was organized and can sort the behavior incident variables into location, time
of day, and type of infraction. Staff tracked and monitored student behaviors. Regular
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reports and consistent review of data is an efficient way to monitor and track student
behaviors. Other interventions are used during tracking. These included check-ins, quiet
place, student statements, opportunity time, support at the door, and quick corrects.
Findings for Research Question 5 include a substructure for sharing resources and
sharing behavioral data. The PBIS approach identified clear and precise expectations that
were schoolwide and shared throughout all areas of the school with all staff and students.
Rewards were given to individuals and groups that are successful at following the
schoolwide expectations. The perception of the staff was that PBIS implementation
helped to reduce negative behaviors. A smaller theme in the three schools noted that the
staff-student relationship was key to building safe and trusting place for the student to
learn because it contributed to a positive school culture for all.
Research Question 6 found that the incentives for students and buildings were
paid for with a designated funding plan. The staff was provided training and professional
development regarding PBIS.
Research Question 7 findings included that there was a budget to the school either
in a designated fund to implement PBIS or allocated for training or staff development.
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CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
This replicated multiple case study was conducted to describe the practices of
Washington state middle schools that have implemented positive behavioral interventions
and supports (PBIS) within buildings to help other middle schools that might decide to
implement such an approach. Chapter V presents a summary of the purpose of the study
and research recommendations for future research as well as concluding remarks and
reflections from the researcher.
Purpose Statement and Research Questions
The purpose of this replicated multiple case study was to describe practices of the
implementation process of a schoolwide positive behavioral interventions and supports
(PBIS) approach at three purposely selected Washington state middle schools. The
following research questions guided this study:
1. How are school rules/expectations defined and taught?
2. What kind of ongoing reward system has been established for students who follow the
school rules and behavioral expectations?
3. What system is in place for documenting and reporting office-managed student
behavior violations?
4. What system exists for collecting and summarizing discipline referrals?
5. What priority is given to improving behavior support systems?
6. How is school budget money allocated for building and maintaining schoolwide
behavioral support?
7. What support is provided for PBIS by the district?
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Research Methods and Data Collection Procedures
The research design for this study was qualitative in nature and utilized multiplecase study methodology. Three purposely selected Washington state middle schools
were selected for this study because they had implemented PBIS for more than 1 year
with intent to decrease negative student behavior and increase student achievement.
Interviews, observations, and document reviews were conducted to show PBIS in effect
around the buildings and in the classrooms. These three types of data were collected to
understand the PBIS practices of each middle school and the level of support available at
each location when implementing PBIS. The data were collected, compared, and then
triangulated among all the middle schools.
Data were collected with document reviews, participant interviews, and
workplace observations that were coded to identify themes. Participant interviews and
workplace observations were scheduled at a time that was convenient for the participants
during their workday and conducted at the interviewees’ place of work to ensure
convenience. All interviews were conducted face-to-face using scripted questions from
the interview tool (Appendix F) by the researcher. Prior to each interview, the
participants were informed of their consent to participate in the study (Appendix C), and
they were asked to sign that they read and understood the process and agreed to
participate willingly. Additionally, each participant was given Brandman University’s
Bill of Rights (Appendix B), which they read prior to the interview. The interviews were
audio recorded, and these interviews were then transcribed and coded to identify and
develop themes. After the interviews, the recordings were transcribed using Otter
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Software and then coded using NVIVO Software, and the themes were identified based
on transcriptions by the researcher.
Population
McMillan and Schumacher (2010) defined population as “a group of elements or
cases, whether individuals, objects, or events, that conform to specific criteria and to
which we intend to generalize the results of the research” (p. 129). The population for
this study was all schools in Washington state that were using PBIS during 2019-2020
academic year. There are 295 school districts in the state of Washington and 271 public
middle schools that serve Grades 6-8 in Washington state. Of those middle schools,
approximately 134 were identified as implementing PBIS during that time (K. Schulz,
personal communication, May 30, 2019).
Sampling Frame
A sampling frame is an entire set or individuals or groups chosen from the overall
population to make predictions about the study (McMillan & Schumacher, 2010). These
populations may be used when it is not reasonable to study large groups, and so samples
from within this larger group are chosen (McMillan & Schumacher, 2010). The sampling
frame for this study was Washington state school districts that are using PBIS during the
2019-2020 academic year at the middle school level (Grades 6-8). There are 295 school
districts in Washington state. Within those districts, there were 134 middle schools that
were implementing PBIS for the 2019-2020 academic year.
Sample
For this study, the sample size of three Washington state middle schools that
participated were selected from the list of Washington state middle schools that served
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Grades 6-8. Purposive sampling and convenience sampling were used to select
participants via predetermined criteria suggested by the research questions. This strategy
allows participants who might be valuable sources of information to be selected (Patten
& Newhart, 2018). Combining purposive and convenience sampling allows for in-depth
interpretation of the patterns and themes that might emerge in the study. The exploratory
nature of the case studies lends itself to “listen to participants and build an understanding
based on what is heard” (Creswell, 2014, p. 29) to provide rich data through the
participants’ experiences. The criteria used for this study included the following
characteristics:
• current and ongoing PBIS initiatives within the districts
• principals who had held their position for at least 1 year
• teachers who successfully implemented PBIS and were recommended by their
principals.
Major Findings
This section presents a summary of the major findings from Chapter IV. Findings
are organized by research question.
Research Question 1
How are school rules/expectations defined and taught?
The findings show that each school developed 3 to 5 schoolwide expectations that
were posted, and all schools reported that teachers specifically taught the 3 to 5
expectations to the students. The literature supports this in Colvin (2007) who said there
should three to five general expectations defined for all students in all areas of the school.
The school expectations are in the handbook, daily announcements, staff e-mails, on the

145

website, and on the posters. All schools shared that they had a team of members who
developed the expectations with staff input. To be effective, those rules are created at
each site with stakeholders and staff members collaborating to describe those common
expectations (Baker & Ryan, 2014; Colvin, 2007; Shores, 2009).
Research Question 2
What kind of ongoing reward system has been established for students who follow
the school rules and behavioral expectations?
All schools reported using the tiered system, and the incentives are part of Tier I.
Positive rewards are used throughout the school in a variety of ways but always for
rewarding students who are exhibiting desired behaviors. Alter and Vlasak (2014)
discussed how a schoolwide PBIS system maintains focus on recognizing and rewarding
students who exhibit the defined behavior expectations the school has established, and all
three schools recognize this by implementing different incentives and rewards for
students.
All three schools used some sort of token economy as a way to immediately
reward individual students who exhibit the desired behaviors, and students choose their
rewards when they cash in their tokens (tickets or points). PBIS literature shows that the
reward system is used to support and strengthen the use of the skills expected of students
within the support system (Algozzine et al. 2010; Young et al., 2012). Schools 2 and 3
both had many data references regarding positive rewards and incentives, and this may
indicate the success of this criterion of PBIS implementation. Algozzine et al. (2010)
stated that frequent tangible rewards are essential for reversing antisocial patterns of
behaviors, and Schools 2 and 3 had a large commitment to providing frequent rewards
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and incentives in many ways, including food events and rewards, goodie bags,
assemblies, play events, free electronic time, student stores, school team-competition
events, and drawings. They also mentioned larger long-term activities and rewards that
students could earn including quarterly events, field day, and field trips.
Research Question 3
What system is in place for documenting and reporting office-managed student
behavior violations?
Office referrals should be entered into a schoolwide tracking system. The staff at
all three schools knew what that procedure was and how to manage their classroom
behavior violations and when to refer an incident to the office. The staff members knew
the process of how and when to get a student behavior into the schoolwide digital system
(Educlimber, SWIS, Synergy, Skyward) so that it was accessible to compile data from.
Regular and consistent review of data is an efficient way to monitor and track student
behaviors. School should use a digital system that is organized and can sort the behavior
incident variables into location, time of day, and type of infraction. There were staff
members at each school who were identified to run regular reports and make them
available to all other staff on a regular basis.
Research Question 4
What system exists for collecting and summarizing discipline referrals?
In-class interventions are tried before writing office referrals and are entered into
the system. All three schools had different procedures for classroom management, but
they were all based on the schoolwide expectations. The staff members knew when and
how to track and monitor student behaviors and enter them into the schoolwide system
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for monitoring. These incidents included consequences and interventions rather than just
negative punishment. Hierck et al. (2012) stated that doing this helps the students to
learn different behaviors rather than just to control behavior. These interventions and
consequences should be taught and explained within the framework of schoolwide
expectations, and all the staff at all three schools mentioned this during the interviews.
The office referrals are entered into a schoolwide digital tracking system that is
organized and sorts the behavior incident variables into location, time of day, and type of
infraction. Staff track and monitor the student behaviors. Regular reports and consistent
review of data is an efficient way to monitor and track student behaviors. Baker and
Ryan (2014) discussed possible methods of collecting discipline referral data
systematically, and staff members at all three schools knew and were able to explain how
this works. Other interventions are used during tracking. These included check-ins, quiet
place, student statements, opportunity time, support at the door, and quick corrects.
Research Question 5
What priority is given to improving behavior support systems?
The findings in Research Question 5 included using rewards for individuals and
groups who are successful at following the schoolwide expectations. This helps to
improve behavior support systems. Those rewards and incentives are supported
financially with budgets and/or donations. Other commonalities showed a substructure
for sharing resources and sharing behavioral data. All three schools had resources and
support systems set up for both the students and for the staff who were implementing the
PBIS frameworks. All three schools identified clear and precise schoolwide expectations
that were shared throughout all areas of the school for all staff and students. All three

148

schools had teams that monitored and shared behavioral data. Collecting and analyzing
data are important components of successful PBIS implementation (Baker & Ryan, 2014;
Trungadi, 2018; Walker & Cheney, 2012). The perception of the staff at all three schools
was that PBIS implementation helped to reduce negative behaviors. A smaller theme in
the three schools noted that the staff-student relationship is key to building a safe and
trusting place for the student to learn as it contributes to a positive school culture for all.
DeRuvo (2010) and Young et al. (2012) asserted that using adult mentors helps to foster a
positive relationship within the school setting, and the staff members at all three middle
schools mentioned the importance of a relationship and a safe place for students.
Research Question 6
How is school budget money allocated for building and maintaining schoolwide
behavioral support?
The student and building incentives for all three schools are paid for with a
designated funding plan. For some buildings, the plan included added funding through
another club or donations from the community. Regardless, incentives played a large
part of the PBIS frameworks. Most staff interviewed indicated multiple times the
abundant use of positive incentives within their classrooms and schoolwide programs to
encourage success of students within a positive environment. This was a key point from
this question. Incentives that were provided plentifully were used and were effective in
improving the positive behaviors of the students. Additionally, the staff was provided
training and professional development regarding PBIS at each of the schools. The way
the training and development was implemented varied from building to building but was
included at each site.
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Research Question 7
What support is provided for PBIS by the district?
There is a budget for the schools, either in a designated fund to implement PBIS
or allocated for training or staff development. Staff from all three middle schools
referenced training and development allocated at the beginning of the year and regularly
along the course of the year. Although the training and development varied from
building to building, the training or staff development were integral parts of PBIS
frameworks in all the sites. As funding is an important component of the PBIS system
(Implementation Blueprint and Self-Assessment, 2010), this is reflective of wellimplemented PBIS practices at each school. Although this training and development is
crucial, it is also important to note that political support is another way to gain support at
the buildings. Staff members at all three schools mentioned district-level support in
various capacities.
Unexpected Findings
One unexpected finding within this study was that at all the schools, the staffstudent relationship is key to building a safe and trusting place for students to learn as it
contributes to a positive school culture for all. DeRuvo (2010) and Young et al. (2012)
mentioned using adult mentors to help to foster a positive relationship within the school
setting, and the staff members at all three middle schools mentioned the importance of a
relationship and a safe place for students.
Another unexpected finding was that schools that had implemented another
program (i.e., restorative justice or character education) as one of the components of their
PBIS systems appeared to have an easier time understanding and facilitating the growth
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of the staff-student relationship and providing crucial self-awareness and appropriate
prosocial learning for the students. This appeared to take place during the classroom
management time when the staff member managed student behaviors before having to
refer those behaviors to the office.
Conclusions
In analyzing the major findings, the researcher derived relevant conclusions.
These conclusions are aligned with the literature, are data driven, and are generalizable to
the overall population of middle schools who implement PBIS.
Conclusion 1: The Systematic Approach Included Different Levels of Interventions
Staff members from all three middle schools discussed the different levels of
interventions used in the schoolwide systematic approach. Tier I, or the Universal Tier,
included the schoolwide expectations and incentives that supported all students. These
were put into place and used by all staff members, no matter what positions they held
within the school. Also included in Tier I were the classroom-managed interventions,
both positive and negative. Tier I addresses all students and provides effective strategies
that meet the needs of most of the school population but will be appropriate for about
80% of the total student body (Appelbaum, 2009; Colvin, 2007; DeRuvo, 2010; PBIS,
n.d.). Staff members talked about other intervention levels, Tier II or Tier III, for
students who needed extra support. A PBIS team helped to acquire the data needed and
to monitor interventions for those levels.
Conclusion 2: Consistent Leadership and Support Is Imperative for Success
Staff members talked about a strong PBIS support team within the building. This
support included both physical help in delivering positive interventions (quick corrects,
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support at the door, etc.) and also monitoring of the positive and negative student
behaviors (regular behavior reports) so that staff could effectively communicate and
interact effectively with students. With regular meetings, the team is able to ascertain
ways to improve the current program and recommend changes (Trungadi, 2018).
Additional support came in the form of collaboration, training, and development for staff
members.
Conclusion 3: Collaboration Is Essential for Staff Members’ Investment
Staff members were given opportunities at the beginning of the school year to use
a collaborative process to develop or modify existing school rules that were precise and
appropriate for their buildings as well as how to teach those expectations. The findings
showed that the expectations were put together and brought to the staff members at each
school for revision before schoolwide implementation of the rules and expectations. It is
important to consider that time and effort are required to work as a team collaboratively
(Tripp, 2011). The common language throughout the building helped the staff members
to support the students as well as each other. Because all teachers and staff members
were able to have a voice in the expectations, they had buy-in for the implementation.
Conclusion 4: PBIS Should Be Embedded in All Areas of the School
The PBIS approach should be implemented in all areas of the school. All staff
members use a common language with the students. Schoolwide expectations remain the
same throughout the building, no matter what the setting. This includes academic areas
(classrooms, library, etc.) as well as common areas (hallways, bathrooms, cafeteria, etc.).
Colvin (2007) stated that the expectations and rules should be positive and simplified
language easily understood by all. Posters that emphasize the schoolwide expectations
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should be posted in all those areas. Additionally, schoolwide expectations and rules
should be posted in newsletters, student handbooks, and school websites.
Conclusion 5: PBIS Should Be Implemented With Support
Schools need strong support to implement a PBIS system with fidelity. The three
middle schools in this district had district initiatives for PBIS. District support included
financial monies as well as training and professional development. Although funding is
important but difficult to gain, political support is another way schools can gain support
from their districts (Implementation Blueprint and Self-Assessment, 2010). Some schools
had community support in the form of donations for their positive rewards and incentives.
Other schools had staff members who contributed their own funding for classroom
incentives. Staff members who are implementing PBIS have a need for support in the
form of collaboration to ensure proper student support.
Implications for Action
Referring to this study, the following implications are provided for middle schools
that are implementing PBIS as well as those middle schools that have not yet decided to
implement a PBIS approach. These implications are designed to answer the question,
“So what?” Based on this study, there are implications for implementing a schoolwide
PBIS approach.
Implication for Action 1: Strong Leadership
Middle schools that are considering the implementation of a PBIS approach
should secure strong administration or school leadership to help carry out the rigorous
implementation with fidelity. Because ongoing support is needed in a variety of ways,
the backbone of the PBIS frameworks must be strong and able to continue long-term
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support. This support must address staff collaboration and support, funding issues,
student behavior monitoring, and ongoing support to sustain the PBIS approach
throughout the school year.
Implication for Action 2: Continue Regular Training and Professional Development
Middle schools that are implementing PBIS or are considering the implementation
of a PBIS approach should ensure that there are ample regular opportunities for training
and professional development. While especially important for new staff members,
regular revisits of PBIS can help to strengthen the frameworks for all teachers.
Implication for Action 3: Staff Needs a Voice in the PBIS Approach
Additionally, staff members should have a voice in collaboration of the PBIS
expectations from year to year. Colvin (2007) stated that a committee of stakeholders
meets and determines which expectations will best meet the needs of all stakeholders
involved (Colvin, 2007). By giving the staff members a voice in the collaboration
process, they are more likely to participate in the PBIS approach with fidelity.
Implication for Action 4: Focus on Staff-Student Relationships
Middle schools interested in improving student behavior and decreasing negative
student behaviors should consider focusing on the staff-student relationship. Staff
members in this study mentioned that a valued staff-student relationship increased the
positive culture of the school and helped to decrease negative student behaviors.
Implication for Action 5: Increased Academic Learning Time
Middle schools interested in improving student behavior and decreasing negative
student behaviors should see increased academic learning times. Staff members in this
study mentioned that a valued staff-student relationship increased the positive culture of
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the school and helped to decrease negative student behaviors. While decreasing negative
student behaviors, more time should be available for academic learning time.
Recommendations for Further Research
Based on the research study and findings, it is recommended that further research
be conducted in the implementation of schoolwide PBIS, as follows:
1. Develop a professional leadership plan to train school leadership to help to support
and guide the PBIS approach. Schools that have strong support are more likely to be
successful at improving student behavior.
2. Further research should be conducted to show how PBIS might be implemented at the
high school level as less research has been done at this academic level.
3. Research studies should be conducted to show how PBIS might be implemented at the
preschool level as less research has been done at this academic level.
4. Replicate this study with a larger sample size to include more middle schools with
PBIS implementation meeting the same criteria as in this study to further validate the
results of this study.
5. Replicate this study but identify staff members by their job positions to determine the
perspective of different levels of staff members.
6. Research studies should be conducted to show how PBIS is implemented at middle
schools with additional components of relationship-building and education, such as
restorative justice or character education.
Concluding Remarks and Reflections
With high pressures and demands on schools to perform, schools have a difficult
time producing adequate data to remain in compliance with national mandates while
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managing classroom management and discipline. These issues contribute to a need for a
management method that might better control discipline and allow for better compliance
to these legislative demands. As discipline issues continue to be addressed in schools
today, an effective approach that combines discipline management with improved
academic success is needed. One possible approach could be implementing a schoolwide
positive behavioral interventions and supports (SWPBIS) approach, which addresses
teaching positive behavior and increased academic learning time.
Teaching is one of the honorable professions, and I was inspired to conduct this
study that might help to transform the school cultures of today. As a teacher who earned
her teaching credential 30 years ago, I have experienced the need for such an approach
such as PBIS over the years. I have spent many years teaching a new group of students
every year, and the methods I used when I first began teaching are not effective with
today’s students. This research illustrates that times must change and discipline practices
must also change to be effective with the students of today.
Over the last several years, I have pursued a passion for learning about behavior
and how it works, particularly within the school setting. There are many successful
programs out there, many curriculums that claim to teach appropriate behavior. PBIS is
one approach mentioned in national legislation that effectively influences school culture
and emphasizes positive behaviors rather than negative behaviors and also teaches
expected behaviors to help ensure success for students. As I have been able to witness
over the duration of this study, a PBIS approach can be very successful if implemented
with fidelity.
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Another characteristic of the PBIS approach is that schools may mold it and work
on whatever behaviors or expectations are needed within their environments. It is largely
a custom-made approach for schools, which can make it much more successful than a
prescriptive canned curriculum that doesn’t allow for individuality.
This study was important in showing what practices might contribute to
promoting positive school culture and decreasing negative student behaviors, which then
might increase academic learning time. The findings from this study can be used to help
support schools that are choosing to implement a PBIS approach.
Fortunately, years of experience in the teaching profession provided me with a
strong foundation for conducting this study. I still work in the educational field, and it is
this type of study that furthers our knowledge and understanding of the students of today.
This study advances educators’ knowledge of how discipline influences today’s
classrooms and what can be done to effectively manage those issues. Through the
process of conducting this study, I was able to reexamine and redefine my ideas of
behavior management within the educational environment. I will be able to use this new
understanding to guide my teaching in support of increased positive behaviors and share
those ideas to help attain a better work environment for both my colleagues and their
students.
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APPENDIX B
Research Participants’ Bill of Rights

BRANDMAN UNIVERSITY INSTITUTIONAL REVIEW BOARD
Research Participant’s Bill of Rights
Any person who is requested to consent to participate as a subject in an experiment, or who is requested to
consent on behalf of another, has the following rights:
1. To be told what the study is attempting to discover.
2. To be told what will happen in the study and whether any of the procedures, drugs or devices are
different from what would be used in standard practice.
3. To be told about the risks, side effects or discomforts of the things that may happen to him/her.
4. To be told if he/she can expect any benefit from participating and, if so, what the benefits might be.
5. To be told what other choices he/she has and how they may be better or worse than being in the study.
6. To be allowed to ask any questions concerning the study both before agreeing to be involved and during
the course of the study.
7. To be told what sort of medical treatment is available if any complications arise.
8. To refuse to participate at all before or after the study is started without any adverse effects.
9. To receive a copy of the signed and dated consent form.
10. To be free of pressures when considering whether he/she wishes to agree to be in the study.
If at any time you have questions regarding a research study, you should ask the researchers to answer
them. You also may contact the Brandman University Institutional Review Board, which is concerned with
the protection of volunteers in research projects. The Brandman University Institutional Review Board may
be contacted either by telephoning the Office of Academic Affairs at (949) 341-9937 or by writing to the
Vice Chancellor of Academic Affairs, Brandman University, 16355 Laguna Canyon Road, Irvine, CA,
92618.
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APPENDIX C
Informed Consent for the Principal, Lunchroom Supervisors, and Teachers
INFORMED CONSENT FOR PARTICIPATION IN RESEARCH ACTIVITIES
Participant:

Principal Researcher: Stacy Brouillette, Doctoral Candidate at Brandman University

Title of Project:

Multiple Case Studies Using Positive Behavioral
Interventions and Supports

1.

I,
, agree to participate in the research
study being conducted by Stacy Brouillette, Doctoral Candidate at Brandman
University, under the direction of Dr. Julie Hadden, Dissertation Chair.

2.

The overall purpose of this replicated multiple case study is to describe practices
of the implementation process of a Schoolwide Positive Behavior and Support
(SWPBS) approach at three purposely selected Washington state middle schools.
This study will describe:
a) School practices for defining and teaching school rules/expectations.
b) Rewards systems being used.
c) Systems for documenting and reporting office-managed student behavior
violations.
d) Systems for collecting and summarizing discipline referrals.
e) Priority given to improving behavior support systems in school site plans.
f) School budget allocations for SWPBS.
g) District support, financial or otherwise, for SWPBS at these schools.
This study will not attempt to prove a causal relationship between SWPBIS and
improved student achievement. Rather, it will focus on describing and comparing
specific practices that these three schools are utilizing in relation to the SWPBIS
approach. The intention is thus to learn more about specific practices that might
be replicated in other schools.

3.

My participation will involve the following:
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Observations: The teachers and the lunchroom supervisors’ workplaces will be
observed. The researcher will conduct the observations for the study and each
observation will take from 15 minutes to 30 minutes. The researcher will inform
the participant that she will be taking notes of the participant’s responses during
the observations. The researcher will ask the participant if they object to the
researcher taking notes throughout the observations. During the observations, the
researcher will ask the participant the seven questions from the observation
evaluation tool.
Interviews. The principal, the teachers, and the lunchroom supervisors will be
interviewed. The interviews will be held in a conference room or a separate room
in the school with the researcher. The researcher will interview each participant
separate and each interview will last between 20-30 minutes. The researcher will
ask the participant for permission to record and to take notes during the
interviews. The researcher will be asking them the seven questions from the
interview evaluation tool.
Document Review. The principal will be the only staff member involved in the
document review. The researcher will ask the principal to share the documents
that are required in the Document Tool Review. The document review will take
between 20 and 30 minutes and the researcher will inform the principal that she
will be taking notes of the participant’s responses during the document review.
During the document review, the researcher will ask the principal the seven
questions from the document review evaluation tool.
4.

My participation in the study will be to conduct interviews, observations, and
view documents in approximately one-half to one day at each middle school. The
study shall be conducted in 3 Washington state middle schools.

5.

I understand that the possible benefits to myself or society from this research are
that it might share best practices with other schools that are struggling with
student behavior problems.

6.

I understand that there are certain risks and discomforts that might be associated
with this research. These risks might include anxiousness when answering the
questions or the length of the interviews or observations may cause fatigue.

7.

I understand that my estimated expected recovery time after the experience will
be immediate, as the researcher will make the process non-threatening and as
stress-free as possible.

8.

I understand that I may choose not to participate in this research.
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9.

I understand that my participation is voluntary and that I may refuse to participate
and/or withdraw my consent and discontinue participation in the project or
activity at any time without penalty or loss of benefits to which I am otherwise
entitled.

10.

I understand that the researcher will take all reasonable measures to protect the
confidentiality of the records by using pseudonyms.

11.

I understand that the researcher is willing to answer any inquiries I may have
concerning the research herein described. I understand that I may contact Dr.
Julie Hadden at Brandman University if I have other questions or concerns about
this research. If I have questions about my rights as a research participant, I
understand that I can contact Dr. Doug DeVore, Brandman University IRB Chair.

12.

I will be informed of any significant new findings developed during the course of
my participation in this research which may have a bearing on my willingness to
continue in the study.

13.

I understand that in the event of physical injury resulting from the research
procedures in which I am to participate, no form of compensation is available.
Medical treatment may be provided at my own expense or at the expense of my
health care insurer, which may or may not provide coverage. If I have questions, I
should contact my insurer.

14.

I understand to my satisfaction the information regarding participation in the
research project. All my questions have been answered to my satisfaction. I have
received a copy of this informed consent form that I have read and understood. I
hereby consent to participate in the research described above.

Participant’s Signature

Date

Address if you would like results of study sent to you:

Witness

Date
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I have explained and defined in detail the research procedure in which the subject has
consented to participate. Having explained this and answered any questions, I am
cosigning this form and accepting this person’s consent.

Researcher

Date
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APPENDIX D
Cover Letter for Participant Informed Consent
To:

From: Stacy Brouillette

Re:

Research Request

I am researching the implementation of a Schoolwide Positive Behavioral Interventions
and Supports (SWPBIS) approach in Washington state middle schools and observing
how it may or may not help to reduce negative student behavior and increase student
learning time.

The purpose of this study is to draw information as to how PBIS is used in middle school
settings that may assist other middle schools when choosing to implement PBIS at their
locations. This information could help to close the gap in PBIS research about the use of
PBIS in secondary settings, particularly middle schools. This study may also help to
determine the degree to which a PBIS approach is helping to decrease negative student
behaviors and helping to increase academic learning time and achievement in these
schools.

I am looking for middle schools that are using Positive Behavioral Interventions and
Supports (PBIS) frameworks within their buildings to conduct my doctoral research.
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Since you are a member of a school district that has implemented a SWPBIS approach,
your participation will greatly contribute to the research that has been done regarding the
implementation of the PBIS approach.

If you agree to participate in the study, you agree to be interviewed and your workplace
observed (teachers and lunchroom supervisors) as well conduct document reviews such
as the School Site Plan, the Positive Behavioral Support documents, the negative student
behavior data, and the Student Handbook (for principals only).

With your permission, the interviews, observations, and the reviewing of school
documents will be audio-recorded and transcribed into Word documents. You will be
asked to review your interview transcript for accuracy. Interview transcripts will then be
examined for common themes and used to identify participant insights and perspectives
related to knowledge/understanding of the implementation of the PBIS approach.

The schools and the study participants will remain confidential. Pseudonyms will be
assigned and used throughout the study. The data will be collected through observations,
interviews, and artifact/document reviews. School sites will be observed and staff
members who volunteer for interviews will answer questions about the use of PBIS items
(rules posted, behavior lessons taught, etc.) and implementation of PBIS at their
buildings. The artifact/document review will include looking at any documents that the
school may have that supports the implementation of PBIS (school site plans, action
plans, etc.)
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Participation in this study is completely voluntary. If you choose to participate, you are
free to withdraw from this study at any time without penalty. I have attached a copy of
the informed consent form for participation in research activities, the participant
interview protocol, the participant interview questions, observation notes, and document
reviewer scripts for your review. I will provide you with a copy of the informed consent
form if you are willing to participate in this study. At the end of the study if you wish to
find out the outcomes or results, you may email the researcher at xxxxx@xxxxx.xxx for
information.

Should you choose to participate in this study, you will be asked to return one signed
copy of the informed consent form for participation in research. Or, if you prefer, you
may email/scan your signed form to xxxxx@xxxxx.xxx as well. If you have any
questions regarding this study, please feel free to contact me at the above email address.

Thank you for your consideration in this matter. I look forward to hearing from you.

Respectfully,

Stacy Brouillette, M.Ed.
Doctorate Candidate, Brandman University, Ed.D. in Organizational Leadership
xxxxx@xxxxx.xxx
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Attachments: Informed Consent Form for Participation in Research Activities
Observation Tool (Appendix E)
Interview Tool (Appendix F)
Document and Report Tool (Appendix L)
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APPENDIX E
Observation Evaluation Tool
School

Date

Observation Guiding

Observation

Observation

Questions

Location

Notes

1. How are schoolwide

(e.g., classrooms, cafeteria,

rules publicized, posted and

hallways)

taught?
2. What schoolwide

(e.g., office, classrooms,

rewards are in place for the

cafeteria)

students that follow the
rules?
3. What system has your

(e.g., office classrooms,

PBIS Team developed to

cafeteria)

track negative student
behavior?
4. Describe the system in

(e.g., office, classrooms,

place at your school to

cafeteria)

collect, track, and monitor
negative student behavior.
5. What evidence tells that

(e.g., cafeteria, classrooms,

the SWPBIS approach is a

hallways)

priority at your school?
6. Do you have internally

(e.g., cafeteria, classrooms,

budgeted funds to the

hallways)

SWPBIS program?
7. Does the district provide

(e.g., cafeteria, classrooms,

support for the school to

hallways)

implement the SWPBIS
approach?
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APPENDIX F
Interview Evaluation Tool
School

Date
Interview

Notes Taken

Questions

During Interviews

1. How has the SWPBIS framework been
reviewed with the staff every year? Who
developed the schoolwide
rules/expectations, and how are they being
taught?
2. What rewards or incentives does the
school give out on a regular basis?
3. What progressive behavior system does
the school have in place?
4. What system is in place for entering the
negative student behavior into a software
program?
5. What are the reasons, in your opinion,
that your school gives top priority to
implementing the SWPBIS approach? How
do you know that it helps to increase
academic learning time?
6. How do you know that some budget is
allocated to the SWPBIS method?
7. What kind of staff development is
offered by the district to support the
successful implementation of this
approach?
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APPENDIX G
Permission to Replicate Study
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APPENDIX H
Pilot Test Interviewee Feedback
1. How did you feel about the interview? Do you think you had ample
opportunities to describe what you do as a leader when working with your team or
staff?
It was a professionally led interview, the questions were direct and written to
target each specific area. I had ample opportunity to discuss how our team
addresses behavior.
2.

Did you feel the amount of time for the interview was ok?

It was perfect, not too long or too short. I there wasn't any “dead air” where the
interviewee may start to feel uncomfortable.
3. Were the questions by and large clear or were there places where you were
uncertain what was being asked?
The question were very clear - the only time I was uncertain about what was
being asked was my own mis-understanding, you were quick to explain so that I
could continue with my answer.
4. Can you recall any words or terms being asked about during the interview
that were confusing?
No - it was clear and concise.
5. And finally, did I appear comfortable during the interview… (I’m pretty new
at this)?
You appeared confident, knowledgeable and well put together.
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APPENDIX I
Pilot Test Observer Feedback
1. How did you feel about the interview? Do you think you had ample
opportunities to describe what you do as a leader when working with your team or
staff?
I felt comfortable with the interview. The questions were detailed and covered
multiple aspects of PBIS. I felt that the questions allowed me to speak to what I
do as a leader and incorporated systems, teams and staff.

2.

Did you feel the amount of time for the interview was ok?

Yes. The interview time was enough to be able to go into detail, but did not feel
overwhelming or drawn out.

3. Were the questions by and large clear or were there places where you were
uncertain what was being asked?
The questions were clear. I was able to understand the point and intention
without having to ask clarifying questions.

4. Can you recall any words or terms being asked about during the interview
that were confusing?
The language was clear and easily understood.

5. And finally, did I appear comfortable during the interview… (I’m pretty new
at this)?
Yes, you appeared comfortable and knowledgeable about the subject matter.
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APPENDIX J
Letter of Permission to the Principal of One of the Middle Schools
of the School District

Statement of the Researcher
The purpose of this student is to describe the implementation of Schoolwide Positive
Behavioral Interventions and Supports (SWPBIS) approaches at three different
Washington State middle schools, one of which your middle school. This study will
determine the degree to which the SWPBIS method is helping to reduce negative student
behaviors and increase academic learning time in these schools.
I ask your permission to conduct research at your middle school. I also request
permission to visit and conduct these observations, interviews, and document reviews
(such as the School Site Plan, Student Handbook, office referrals, PBIS documents,
lesson plans, and the tracking of negative student behavior).

Printed Name of Researcher

Signature of Researcher

Date

Statement of the Principal Regarding One of the District Middle Schools
I have had an opportunity to review the observation prompts, the interview questions, and
the documents that have been requested for review. I give my permission for Stacy
Brouillette, the researcher, to conduct these research activities in my middle school.

Printed Name of Principal

Signature of Principal
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Date

APPENDIX K
National Institutes of Health Office of Extramural Research Training Certificate
Protecting Human Research Participants
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APPENDIX L
Documents and Reports Evaluation Tool
School

Date
Document Review

Document

Notes

Guiding Questions

Source

Regarding Evidence

1.What documents does the school have
that shows that the school rules were
developed and taught?
2. Which schoolwide documents show
that an ongoing reward system for
following the school rules and behavioral
expectations are in place?
3. When negative behavior problems
occur, what documents are in place for
recording office-managed student
behavior violations?
4. What reports are in place for collecting
and summarizing discipline referrals?
5. What documents show that the
SWPBIS approach is a priority for your
school? In the Action Plan, what steps
have been taken to implement the
SWPBIS?
6. What documents show that school
funds are allocated for the SWPBIS
approach?
7. What documents show that the district
has supported the school with the
SWPBIS implementation?
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